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STRATEGIES AND LEADERSHIP OPTIONS FOR INTERNATIONALIZING
THE COMPREHENSIVE COMMUNITY COLLEGE: A CASE STUDY OF
TIDEWATER COMMUNITY COLLEGE, 1986-1995
ABSTRACT
With the end of the cold war and the increased interdependence among 
nations, higher education in Am erican is challenged to prepare graduates to 
function competently in a new global m arketplace m arked by economic 
competitiveness. Until recently, efforts to add an international dimension to 
existing structures have been considerably less pronounced in two-year colleges 
than in senior institutions. However, this trend has changed, and many 
comprehensive community colleges have joined four-year schools in institution- 
wide efforts to internationalize.
The rationale for internationalization to occur throughout the various 
sectors comprising Am erican higher education is firmly established; however, until 
recently, there had been no evidence of a theoretical model to inform a strategic, 
systematic approach to the process. In 1990, Jam es Henson of W ashington State 
University conducted research that led to the identification of five factors that 
contribute to internationalization. The resulting theoretical framework (1990) that 
names leadership, resources, the external environment, program  activities, and 
organization as elem ents that enhance internationalization, allows for a systematic 
analysis of the process.
In the following case study, the researcher has employed H enson’s model 
(1990) to examine the internationalizing experience of T idew ater Community 
College. This two-year institution, strategically located near an international port 
on Virginia’s seacoast, began efforts to internationalize ten years ago. With only 
m inor exceptions, Henson’s theoretical framework (1990) proved to be an 
appropriate one for analyzing the internationalizing experience of Tidew ater 
Community College. Therefore, the model (1990) may prove useful to other 
comprehensive community colleges that wish to examine internationalization in a 
systematic manner.
H A R R IET HANNA NICHOLS 
SCHOO L O F EDUCATION 
T H E  CO LLEG E O F W ILLIAM AND MARY IN VIRG IN IA
ix
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2CH APTER I 
INTRODUCTION
Synopsis
With the emergence of a global society in which the lives of people throughout 
the world are inextricably linked culturally, politically, and economically, increasing 
numbers of colleges and universities in the United States are giving top priority to 
incorporating international contents, materials, activities, and understanding into their 
teaching, research, and public service functions. Research indicates that the 
movement to internationalize American higher education has traditionally been more 
pronounced in four-year institutions than in the two-year community college (Adams, 
1979; Fersh & Green, 1984; President’s Commission, 1979). However, today there is 
substantial evidence that international education is assuming an im portant role in 
increasing numbers of community colleges throughout the nation (Scanlon, 1990, p. 
15). With the reality of the global workplace in America, the existence of a 
multicultural society in the United States, and the increasing num ber of students from 
abroad in the nation’s two-year colleges, a strong rationale exists for international 
education to occupy an important position in this sector as well (Hamilton, 1990; p.
9). As a result, the community college, together with four-year institutions, must 
move beyond its concern with the why of internationalization to explore the what and 
how  of the process.
For Virginia’s community colleges, the call to prepare students to live and 
work in an increasingly global environment is particularly strong. In fact, within the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3Commonwealth, locally owned companies do more than $8 billion in foreign business 
each year, and more than four hundred foreign-owned businesses are in operation. 
Many students from Virginia’s community colleges are destined to occupy positions in 
this global workplace. For graduates of two-year colleges who do not intend to 
continue their studies a t four-year institutions, the time spent earning a two-year 
degree may be the only opportunity to encounter the international dimension of 
higher education (Adams, 1979, p.3).
Secondly, communities throughout America are changing as cultural diversity 
increases within areas served by the community college. In 1990, the U.S. Census 
Bureau reported a foreign-born population of 19.8 million, a figure twice as large as 
the 1970 total. William O’Connell has noted that in major cities in the U nited States, 
teller machines may provide instructions in as many as six languages (1994, p. 21). 
Addressing these changes in Virginia’s communities, Chancellor Arnold Oliver of the 
Virginia Community College System (VCCS) has explained:
The future harmony within communities depends upon the ability of two-year 
institutions to acquaint students with cultures and thought systems different 
from their own. W ithout this understanding, communities are merely little 
ethnic islands, brooding, distrustful, then seething, waiting for a clash between 
cultures to erupt into the irrational savagery of ethnic, racial, or gender 
brutality. The evidence is overwhelming; our media report these eruptions in 
our towns and cities, in our family courts. It is not a problem  of northern
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4Ireland or Lebanon, or Armenia and Azerbaijan alone; it is also a painful 
reality of Fairfax, Chesapeake, Danville, and Richmond. (VCCS Directions, 
1992, p. 3)
As two-year colleges in Virginia and throughout the United States recognize the 
increasing diversity present in the communities they serve, these institutions are 
challenged to prepare students to function competently in a world in which many 
cultures and nationalities interact daily.
The rationale for international education to receive top priority in the nation’s 
community colleges is further strengthened by the fact that foreign students, 
naturalized citizens, and other minorities are more likely to enroll in two-year 
colleges than in senior institutions. It is helpful to understand that the term  foreign 
student most often refers to individuals from abroad who are in the U nited States for 
one or more years to study in English As a Second Language program s or to secure a 
degree from a college or university. Upon completion of their studies, the majority 
of these "visitors" to Am erica will return to their native countries (Solomon and 
Young, 1987, p. xi). Often grouped with foreign students under the broad label of 
"international students" are individuals who are naturalized A m erican citizens and 
perm anent residents of the United States. In many cases, these individuals are 
native-born Asian-Americans or Hispanics who have fled to the United States with 
their parents as a result of political persecution or war. O ’Connell (1994) has noted 
that these groups currently represent 22 percent in Am erica’s community colleges, a
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5num ber that is likely to increase (p. 21). Referring to the relatively low cost of a 
community college education, coupled with flexible entrance requirem ents, O’Connell 
(1994) has explained that for these students, quality two-year college education in the 
United States represents "one of the world’s great bargains" (p. 23).
This research is undertaken in response to a  perceived need to conduct a 
systematic examination of the process of internationalization within the community 
college. A plethora of writings concerning the why of internationalizing the nation’s 
colleges and universities already exists. In many instances, this body of research 
addresses the need to produce a citizenry, as well as leaders, who are sensitive to and 
understanding of o ther cultures, global issues, and the values of democracy and 
pluralism (Internationalizing U.S. Universities. 1990, p. 4). Although there is little 
information available on the how  of internationalization, the researcher is able to 
conduct a systematic examination of internationalization by using a theoretical 
framework to analyze the process. Placing internationalization within a framework 
that identifies factors that support its evolution allows the researcher to conduct a 
systematic examination.
Henson’s Theoretical Framework for Internationalization
Responding to the crucial need for research on the how  of internationalization, 
Jam es Henson of Washington State University, together with international educators 
from his institution and the University of Maryland, recently conducted research 
which has led to the formation of a conceptual model to inform the 
internationalization process. Prior to this study, there was no evidence of an
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6empirical framework to allow for internationalization to be researched and examined 
in a systematic way. Using data collected from 183 universities by questionnaire, 
information from ten in-depth case studies of American universities, and m aterial 
from interviews with 237 university administrators, these researchers have identified 
the following as factors that support internationalization: resources, program 
activities, leadership and management, organization, and external environment 
(Henson, et. al., 1990, p. 1). Henson has explained that this framework recognizes 
the uniqueness of individual institutions; however, it also acknowledges the fact that 
the various sectors within higher education have certain characteristics in common. 
Therefore, Henson’s model provides a basic lens that may be useful for examining 
internationalization of both the four-year institution and the community college.
This research represents an historical case study that focuses on the 
internationalizing experience of Tidewater Community College from 1986 until the 
present. Henson (1990) has explained that internationalization is frequently viewed 
in "general, rather amorphus terms that are difficult for some to understand and 
comprehend" (p. 2). However, with its identification of highly specific factors that 
enhance internationalization, Henson’s model makes it possible to examine the 
process in a systematic, comprehensive manner.
The Subject of the Study
Enrolling students from a district encompassing over a thousand square miles, 
T idewater Community College (TCC), is strategically located in an area that 
functions as a primary port on the nation’s eastern seaboard. The largest post­
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7secondary educational institution in southeastern Virginia and the second largest 
college in the Virginia Community College System, TCC is an open-door, three- 
campus, nonresidential community college. During the 1993-94 academic year, the 
College served 27,000 students, twenty-three percent o f whom are  minorities. The 
campuses of the College are located in the cities of Portsm outh, Chesapeake, and 
Virginia Beach. In 1996, it will consolidate programs now offered at several sites in 
Norfolk into a fourth campus in that city.
The College offers developm ental classes in which students can do high-school 
level work, certificates in an array of technical fields, and a two-year transfer program 
that guarantees graduates admission to baccalaureate programs at two local 
universities. Approximately thirty-nine percent of TCC graduates continue their 
education at senior institutions. There are a total of 260 full-time teaching faculty at 
the College and 70 administrative faculty. The latter category includes counselors, 
librarians, and professors who perform specific administrative duties in addition to 
teaching. During the 1992-93 academic year, TCC employed 612 adjunct faculty.
For the past ten years, the institution has dem onstrated a  substantial 
commitment of time and resources to preparing students for the challenges of an 
interdependent world affected by political, economic, and geographic entanglem ents 
among nations. The College’s master plan for 1990-1992, together with the broad 
range of international program activities in place within the College, reflect this 
commitment explicitly (Comprehensive M aster Plan. TCC, 1990). According to the 
Comprehensive M aster Plan:
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
8TCC has already committed to a role in international education and has 
become known throughout the Commonwealth for its serious efforts to 
internationalize the entire college and to provide leadership for such 
internationalization throughout the Virginia Community College System, (p.
96)
Despite the lack of resources, the Task Force on International Education at TCC has 
consistently supported a systematic approach to internationalization since the 
com m ittee was appointed in 1987. This commitment has resulted in an array of 
international program activities.
According to a narrative prepared for the Task Force by one of its members, 
in the past eight years, TCC has:
1. sent more than thirty faculty members to execute projects in more than a 
dozen countries;
2. internationalized the curricula for more than sixty classes, including those in 
business, horticulture, nutrition, and nursing;
3. developed sister-college relationships with two universities, one of which is in 
China and the o ther in the Czech Republic;
4. carried on a vigorous exchange of scholars with the sister universities and 
several international technical colleges;
5. held three summer faculty development seminars, each of which has focused 
on a critical area of the world;
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
96. brought a Fulbright scholar from China to be in residence on three campuses 
of the College;
7. developed a comprehensive English As a Second Language program  and a 
special office to provide support services for international students;
8. sponsored multiple study trips for credit to eight countries for students and 
m embers of the community;
9. received funding for two Fulbright-Hays G roup Projects Abroad for 
community college faculty;
10. served as a clearinghouse for international education news from colleges and 
universities throughout Virginia;
11. established a central office to oversee the activities related to international 
education;
12. expanded foreign language offerings to include three non-W estern languages;
13. organized the first regional college seminar in Virginia for students and faculty 
preparing to study abroad;
14. created a video on the use of ethnographic skills to enhance the undergraduate 
experience abroad;
15. participated in consortial arrangements to send students to France and faculty 
m embers to England and Northern Ireland;
16. created a special six-week course to prepare students for study in the former 
Soviet Union; and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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17. created language courses for a special audiences, including Spanish for Human 
Services Personnel and English As a Second Language for members of the Israeli Air 
Force.
Throughout the evolution of international education at TCC, the Task Force 
has dem onstrated a  commitment to internationalization that has penetrated the 
barrier of limited funds for relevant program  activities. Likewise, the College has 
overcome limited administrative support for internationalization efforts. As the story 
unfolds, it reveals what is possible for o ther institutions facing similar challenges. 
Significance of the Study
Throughout the United States, it is becoming increasingly evident that local 
community-serving institutions, namely the nation’s comprehensive community 
colleges, have an opportunity as well as an obligation to serve the larger world 
community. In a visionary statem ent m ade by Ernest Boyer almost two decades ago, 
the form er U.S. Commissioner of Education noted that "building a bridge between 
the campus and the world beyond is an urgent challenge for all higher education, and 
I believe that our two-year institutions will help lead the way" (Keynote Speech at the 
Annual AACJC Convention, 1979). However, as recently as the early 1980s, most 
community college presidents and trustees had little interest in bringing international 
education to their campuses (Cape & Colby, 1990, p. 9). Scanlon (1990) has written 
that the lack of commitment to international education in this sector of higher 
education was based in part on the belief that it (international education) was the 
responsibility of four-year institutions (p. 8).
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However, a change in this perspective has occurred in recent years because of 
the emergence of a strong rationale for the community college to assume an active 
role in international higher education (Fersh, 1990, p. 67). Fersh has explained that 
prior to the mid-1970s, the idea of placing emphasis on international education in the 
nation’s two-year colleges was the subject of criticism, and he has noted that as 
recently as the early 1980s, "the president of a large, m etropolitan, seaport-area 
community college in Florida was admonished editorially by the local newspaper for 
his leadership in international education" (p. 68). To explain the recent concern of 
two-year colleges to place increasing emphasis on international education, Fersh 
(1990) has attributed the shift in perspective to:
Changes in the world, especially changes that directly affected community 
colleges. For example, foreign student enrollm ents in community colleges 
increased substantially and proportionally during the past decade. Increasing 
numbers of immigrants, foreign tourists, and multinational corporations have 
made many American communities m ore international in nature. M oreover 
and overall, the U.S. economy has become increasingly internationalized, (p. 6)
Recognizing the need to address these changes, both administration and faculty in the 
nation’s community colleges face the problem of determining which specific strategies 
and leadership options are most effective for internationalization to occur within 
existing institutional structures. Greenfield has explained that:
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
12
There is a special challenge for community colleges and small to m oderate­
sized public and private baccalaureate degree-granting institutions in trying to 
move from rhetoric and general interest to a  practical, effective international 
education program that is available to more than a  few students or an 
occasional faculty member. (1990, p. 3)
The use of Henson’s model will allow for a systematic examination o f the process of 
internationalization. Furtherm ore, the adaptation of his theoretical framework to the 
distinctive circumstances of TCC may help inform the process throughout the 
comprehensive community college sector.
Main and Subsidiary Research Questions
Utilizing the Henson model for internationalization, the researcher has 
form ulated a series of research questions. The main question addresses the 
appropriateness of the Henson model to the internationalizing experience of the 
comprehensive community college. Subsidiary research questions relate to the factors 
and subfactors that Henson has found to be im portant in the process of 
internationalization.
Main research question:
Does Henson’s framework for internationalization of universities fit the 
internationalizing experience of the comprehensive community college?
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
13
Subsidiary research questions:
1. W hat is the role of leadership in the internationalization of the comprehensive 
community college?
2. W hat resources support the internationalization process in the comprehensive 
community college? How are these resources generated?
3. W hat are the key elements and activities o f the in ternational education 
program  in the comprehensive community college?
4. W hat factors in the external environment form a rationale for 
internationalization of the comprehensive community college?
5. How does the organizational structure of the comprehensive community 
college impact upon the internationalization process?
6. W hat linkages exist between and among the  various units involved in the 
internationalization process?
7. To what degree does the internal structure  of the institution support 
internationalization?
8. W hat other factors, besides those listed in H enson’s model, may contribute to 
internationalization in the comprehensive community college?
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CH A PTER II 
REVIEW  O F TH E LITER A TU RE 
The goal of this review of literature is to conduct a critical examination of 
past research perspectives on international education in Am erica’s colleges and 
universities. Initially, the researcher employs a historical framework to discern 
the developm ent o f international education in American higher education. Next, 
the review explores the specific rationale for the incorporation of an international 
dimension within the traditional mission and structure of the comprehensive 
community college. Finally, this research endeavor examines Henson’s theoretical 
framework, which defines factors and subfactors that promote and support 
internationalization.
According to Scanlon (1990), international education is a concept that 
encompasses a broad range of activities. Scanlon (1990) explains that it is:
A term  used to describe the various educational and cultural relations 
among nations. Originally the phrase was used to describe formal 
education, but today the concept has been broadened to include 
government relations programs, promotion of mutual understanding 
between nations, educational assistance to underdeveloped regions, cross- 
cultural education, and international communications. (Scanlon, 1990, p. 5)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Furtherm ore, Pickert (1992) has explained that the term  international 
education as it relates to internationalization efforts in colleges and universities:
Represents international relations (study of relations among countries), 
area studies (study of particular regions of the world), foreign languages 
and cultures, comparative and international approaches to individual 
disciplines, and environmental, global, or peace studies, which examine 
issues affecting more than one nation. These education efforts can extend 
to every discipline and professional school, weaving together academic 
institutions, private nonprofit entities, businesses, local and national 
governments, and public and private international organizations, (p. 3)
This research is guided by the assumption that internationalization implies 
"a major transformation of the entire educational system" (Lambert, 1978, p. 54) 
and that the process of internationalization involves "the incorporation of 
international contents, materials, activities, and understandings into the research, 
teaching, and public service functions of colleges and universities" 
( Internationalizing U.S. Universities. 1990, p. 2).
The Historical Development of International Education in American Higher 
Education
In American higher education today, there is widespread interest in 
preparing graduates to function competently in an increasingly interdependent
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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world (Butler & Schmitz, 1992; D ’Souza, 1992; Evans, 1993; Korbel, 1995; 
Norquist, 1992). Jerry G aff (1992) has addressed this concern in the nation’s 
colleges and universities by explaining that:
An educated person knows that his or her tradition is only one o f many, 
and he/she understands and respects other cultures. An educated person 
is further able to understand the diversity among Americans, respect 
differences, and relate effectively to individuals who differ in term s of race, 
ethnic group, social class, gender, or national origin. Indeed, college 
graduates will be seriously deficient if they cannot understand and get 
along with individuals from diverse backgrounds in the workplace or in 
their communities. This is especially true as the United States becomes 
ever more enmeshed in the global economy, (p. 32)
Higher education has taken the clarion call to internationalize so seriously that a 
new international jargon has emerged. Terms such as global marketplace and 
cross-cultural understanding are but a few of the expressions commonplace among 
educators whose efforts to strengthen international education have become visible 
in programs as varied as the people who have created them.
In Abroad and Bevond: Patterns in American Overseas Education (1988), 
Craufurd Goodwin and Michael Nacht have provided the following time line to 
explain the principal ways that educators in American colleges and universities
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have sought to strengthen institutional internationalization:
1. Beginning in the 1950s, service to the nation (via the Federal Governm ent 
and private foundations) through the administration of technical assistance 
contracts overseas;
2. From the 1960s onward the development of strong area studies programs;
3. Especially from the 1970s, the offer of a warm welcome to large numbers 
of foreign students on their campuses; and finally
4. An explosion of study abroad especially in the 1980s (p. 117).
The fact that for more than four decades faculty and adm inistrators in 
Am erican higher education have strengthened internationalization efforts has not 
altered the reality that graduates, as well as the general citizenry of America, 
continue to be criticized for their indifference to and ignorance of the rest of the 
world (O ’Connell, 1994, p. 21). In Missing the Boat: The Failure to 
Internationalize American Higher Education. Goodm an and Nacht (1991) help 
explain how this lack of understanding of other nations on the part of Americans 
has occurred by placing the development of international higher education in a 
larger historical context (pp. 1-14). This framework enables the researcher to 
identify the forces that have led to the high degree of internationalization present 
in many colleges and universities today, as well as the factors that have interfered 
with its progress.
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An Historical Overview of American International Higher Education
There is broad agreem ent among historians of Am erican higher education 
that the nation’s scholars have long been both interested and engaged in learning 
about foreign countries (Rudolph, 1990; Veysey, 1965). Scanlon (1990) has noted 
that this interest has been driven in part by the belief that world peace would be a 
direct result of understanding other cultures and languages; this view is apparent, 
for example, in the earlier scholarly writings of Comenius and Rousseau (p. 5).
The same perspective appears later in books published after W orld W ar II, in 
which scholars such as Emery Reves wrote in his highly acclaimed Anatomy of 
Peace that "nothing can distort the true picture of conditions and events in this 
world more than to regard one’s own country as the center of the universe, and to 
view things solely in their relationship to this fixed point" (1945, p. 2).
Scanlon (1990) has concluded that the "phenomenon of international 
education is actually as old as nations themselves" (p. 5 ). For example, Goodwin 
and Nacht (1991) have explained that in colonial times in America, academics 
traveled to continental Europe for "post-graduate training and a breadth of 
contacts appropriate to a young, developing nation" (p. 1). Both as intellectual 
leaders of an emerging culture and as early international relations specialists, 
these scholars hungered for the inspiration and guidance of foreign mentors. A 
strong interest in G erm an science, for example, became evident in the latter part 
of the nineteenth century in the research programs at Johns Hopkins, Chicago, 
and Cornell (Veysey, p. 129). However, with the long-admired science of
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Germany now close at hand, Goodwin and Nacht (1990) have explained that 
American faculty soon developed a "growing self confidence and reduced 
deference" toward scholars abroad (p. 2), an attitude which Reves (1945) 
describes as Am erica’s "tradition of aloofness from Europe" (p. 2).
Prior to the world wars, public concern in America for international affairs 
was limited primarily because the United States considered its own developm ent 
far more im portant than what transpired in other nations (Kerr, 1980, p. xvii). 
However, major world events such as World W ar I and World W ar II forced a 
concern for what was happening in the rest of the world. Consequently, 
international education in four-year institutions began to assume a m ore visible 
role as educators began to question the reasons for the occurrence of two 
devastating wars within the first half of the century.
With W orld W ar I, the world was brought closer together through 
improved transportation and communication. In the post-war period, greater 
attention to international education in four-year colleges and universities became 
obvious. For example, junior-year abroad programs appeared for the first time.
With the onset of World W ar II, American faculty members were indirectly 
drawn into international affairs through military service and later into efforts to 
rebuild countries. During the Eisenhower years, the American Field Service, the 
Experiment in International Living, and Youth for Understanding, and other 
people-to-people programs began. In 1946, Senator J. William Fulbright of 
Arkansas was responsible for the formation of the Fulbright Scholar Program,
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which m ade it possible for Americans to gain firsthand knowledge of foreign lands 
by studying abroad (Scanlon, 1990, p. 7).
W orld events continued to impact upon the evolution of international 
higher education in the period that followed. G oodm an and Nacht (1991) have 
explained that:
Successes in the Soviet space program  in the late 1950s—especially the 
launching of the first earth-orbiting satellite, Sputnik, in O ctober 1957—are 
generally credited with causing an almost hysterical rush to improve U.S. 
levels of understanding in science, as well as in foreign area studies, (p. 6)
According to Scanlon (1990), the period from 1959 to 1969 was m arked by a 
heightened national interest in international education (p. 7). It was during this 
decade that the Peace Corps was established as a direct result of an increased 
awareness throughout the nation of the importance of world affairs. W ith large 
governm ent grants, senior institutions focused on establishing area-study centers, 
creating academically-driven international education programs, and on providing 
technical assistance to nations abroad. However, Scanlon (1990) has noted that:
A major study of government interest in international education, 
G overnm ent Programs in International Education, published in 1959, 
makes no reference to community colleges although the purpose of the
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study is to show the need to internationalize campuses, (p. 7)
Although the decade of the sixties represented a period of growth for 
internationalization in senior institutions, the opposite proved true for the nation’s 
community colleges. In the first place, William Shannon’s Survey of International 
Intercultural Education in Two-Year Colleges (1958) has explained that 
governm ent legislation passed in 1958 made it possible for four-year institutions to 
receive governm ent grants to improve international education programs.
However, community colleges were not eligible to receive these funds until 1970 
(p. 10). The lack of growth of international education in two-year colleges during 
the sixties is also due to the fact that leaders of this sector were involved in the 
building and expansion that occurred as a result of the community college 
m ovement. Finally, there was the widespread belief that international education 
was the responsibility of senior institutions.
Scanlon (1990) has observed that by the seventies, the strong interest in 
international education in senior institutions had lessened dramatically. 
G overnm ent grants supporting internationalization were reduced during this 
decade, and the Vietnam W ar and inflation impacted unfavorably on national 
m orale (p. 8). During the same period, however, an increased interest and growth 
in international education became visible in the nation’s community colleges, 
whose comprehensive and varied course offerings began to attract thousands of 
foreign students (Deiner, 1978, p. 5 ). In 1978, William Shannon published a
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report concerning the presence and nature of international education programs in 
two-year colleges, a publication that underscored the crucial role that these 
schools could play in linking the community college and four-year institutions with 
the international business community (p. 5).
In 1979, Shannon’s report was followed by Strength Through Wisdom: A 
Critique of U.S. Capability, in which the community college is recognized as a key 
to the nation’s international literacy (Perkins, 1979). B arbara B um ’s Expanding 
the International Dimension of Higher Education likewise underscores the 
important role that two-year colleges represent in international education since it 
is in these schools that many students first encounter an international dimension 
to their studies (1980). In retrospect, the efforts of the community college to 
internationalize within existing structures has been gaining m omentum  since the 
seventies, and O ’Connell (1994) has noted that there is widespread evidence that 
increasing num bers of two-year colleges throughout the United States are 
devoting both time and resources to preparing students to function competently in 
an interdependent world (p. 5).
From this historical overview of the developm ent of international education 
in American colleges and universities, it is evident that efforts directed at 
internationalization have typically been more pronounced in senior institutions 
than in community colleges. By examining the reasons behind the current interest 
of the comprehensive community college in international education, one is able to 
understand more fully the crucial role that this sector represents in preparing
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students for the reality of an increasingly interdependent world.
Factors T hat Form a Rationale for Internationalization of the Comprehensive 
Community College
Cape and Colby (1990) posit that the growing concern of the community 
college for international education is a result of a num ber of factors which include 
strong involvement of the United States in international business, the increase in 
cultural diversity in society at large, and the growing num ber of foreign students 
and immigrants who are enrolling in two-year colleges (p. 109). First, in 
examining the impact of the global marketplace on the economy of the United 
States, Maxwell King (1990) has explained that communities are being affected by 
developm ents in the international marketplace, partnerships are being formed 
with foreign companies, and local companies are experiencing increased sales 
overseas (p. 77). Commenting on the reality of an international business arena 
and its impact upon higher education, Pickert (1992) has written that:
Am ericans increasingly see that they live and work in a global m arketplace 
of goods, services, and ideas. Policy makers and the public want 
educational programs to reflect the international ties that bind people as 
they bind nations, (p. 3)
As graduates of A m erica’s comprehensive community colleges en ter the work 
force, they will be in direct contact with individuals from other nations, both in
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the U nited States and overseas. Bringing an awareness of cultural differences is 
crucial if these graduates are to function competently in the international arena.
In addition to training graduates for work in an international environm ent, 
community colleges in America must prepare these individuals "to make personal 
and public-policy decisions as citizens of an  international society" (Pickert, 1992, p. 
3). In a recent study dealing with international education in the community 
college, O ’Connell (1994) has written that:
By their nature, community-based colleges respond to current events and 
emerging needs. When their communities change, the colleges change, too. 
This is the way to survival and growth for the two-year college, (p. 21)
Devoting an entire issue to multiculturalism in America, a recent issue of TIM E 
has reported that "the face of America has been dramatically altered in the final 
years of the 20th century by the endless and fascinating profusion of peoples, 
cultures, languages and attitudes that make up the great national pool" (Fall 1993, 
p. 3). Likewise, a 1994 issue of Audio-Forum  has explained that over 31 million 
people in America speak a language other than English at home (p. 24).
Providing further support for the importance of internationalizing the 
community college is the presence of increasing num bers of foreign students and 
naturalized citizens in America’s community colleges. Tillman (1990) has 
explained that:
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In hundreds of cities and campuses across the country, international 
students represent a significant hum an resource in the effort to widen the 
world views of American students and local citizens. Community colleges, 
with their unique mission and role, have a special contribution to  make in 
shaping the perception and understanding o f our society which these 
students will carry home and share with peers, family, and friends, (p. 87)1
H enson’s Conceptual Model for Internationalization
At a 1990 conference in Spokane, W ashington, a team  of researchers 
under the direction of James Henson of W ashington State University presented a 
theoretical model intended to inform the internationalization process in four-year 
institutions. In a summary provided in the conference papers, Henson explained 
that this framework was the result of a study "conducted to develop a data base, 
collect information, and establish a conceptual model or approach that can be 
utilized by universities to enhance internationalization" (Internationalizing U.S. 
Colleges and Universities; A Time for Leadership. 1990, p. 1). Based upon 
information collected from 183 universities by questionnaire and data from ten in- 
depth case studies in which 237 university adm inistrators were interviewed, the
1 Of particular interest to this study is Gail Hockhauser’s article entitled 
"Developing the Campus-Community Link in International Education," which addresses 
the foreign student as a resource for strengthening internationalization on the American 
campus (1990, pp. 99-107). Also, Elma Pineda and Gregory Bowes’ "Multicultural 
Campuses: The Challenge for Community College Counselors" explores the nature of 
support services needed to ensure effective integration of foreign-born students on 
Am erican campuses (1995, pp. 99-107).
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research team  identified the following as factors that contribute to 
internationalization: leadership and m anagement, organization, program  
activities, resources, and external environment. In the following sections, each of 
these five areas will be defined as they are represented within the context of 
H enson’s theoretical framework.
Leadership and M anagement
Henson (1990) has explained that "regardless o f the size of the institution 
and its available resources, leadership is one of the most critical factors in 
achieving internationalization" (p. 25). It is helpful to understand that within the 
context of H enson’s framework, leadership occurs at multiple levels within an 
institution. Henson (1990) has explained that:
Levels of leadership that contribute to internationalization include faculty 
leaders at the university level; program leaders such as international studies 
directors, deans, and other program leaders; university leaders at the 
university president/chancellor and executive officer levels; and systems 
leaders related to the university system chief executive and system 
executive officers, (p. 43)
Henson (1990) has further noted that in many cases systematic efforts to 
internationalize begin at the faculty level when one individual initiates the 
movement. In fact, one group of educators who examined Henson’s theoretical
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model at the conference entitled "Internationalizing U.S. Universities" (1990) has 
defined leadership as "one who can get the ball rolling in our scenario from the 
bottom  up" (p. 44). In other cases, Henson (1990) has explained that a  task force 
may exhibit a strong commitment to internationalization and subsequently prove 
highly instrumental in moving the process forward (p. 44).
Further information regarding multiple levels of leadership within the 
context of Henson’s model (1990) concerns the role that senior administrators 
play in the process of internationalization. As the Review of L iterature has 
explained, from an historical perspective, the community college president has 
been less concerned with internationalization than his or her four-year 
counterpart. Henson (1990) has noted that this situation seems to hold true, 
however, for senior administrators in four-year institutions as well. Based upon 
the numerous case studies involved in Henson’s research on internationalization 
(1990), it seems that "current senior administrators do not appear to be very 
involved and very interested in internationalization, while there is widespread 
support at the college and faculty levels" (p. 25).
With increasing numbers of community colleges accepting the call to 
internationalize, it is important to understand the traditional role of the 
community college president and how it has impacted upon this adm inistrator’s 
degree of involvement in internationalization. George Vaughan’s Leadership in 
Transition: The Community College Presidency (1989) provides insight into how 
the community college presidency is challenged to concern itself with global issues
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quite different from the more parochial ones facing this sector’s founding 
presidents. Vaughan (1989) has written that "in examining the role of the 
founding presidents, it is necessary to recognize that the community college 
presidency has changed, that the building period has ended" (p. 16).
Next, sub-factors listed under the broad category of leadership and 
management in H enson’s model include:
1. commitment;
2. policy and procedures;
3. strategic planning and review; and
4. allocation of resources.
First, according to many interviewees in Henson’s research (1990), the term 
commitment involves the "provision of resources; support of faculty including 
incentives and rewards; and incorporation of statements about internationalization 
into plans, mission statements, and other documentation" (p. 18). Charles Ping, 
form er president of the Ohio University and keynote speaker at the conference 
entitled "Internationalizing U.S. Universities: A Time for Leadership" (1990), has 
explained that "commitment is the congruence of rhetoric and resources" (p. 18). 
Ping contends comm itm ent to internationalization is only superficial unless it is 
manifested in concrete results that strengthen internationalization.
The second sub-factor under Leadership and M anagement is policy and 
procedures. W ithin the context of the framework, this sub-factor is present when 
planning documents in the institution incorporate some mention or dimension of
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internationalization. Ping (1990) posits that internationalization occurs only when 
policies that exist at the rhetorical level in university planning docum ents are 
actually implem ented. He has further explained that throughout A m erican higher 
education "grand goal statem ents are drafted, a  plan is developed, and the product 
gathers dust on the shelf of institutional life.” H e has added that "it was Alfred 
North W hitehead who insisted that the great fault of education was inert ideas"
(p. 29).
A nother sub-factor under Leadership and M anagem ent concerns strategic 
planning and review. Henson (1990) has explained that many institutions lack 
strategic plans that utilize the factors and sub-factors provided in his framework 
for internationalization (p. 35). H e has com m ented that although strategic 
planning is regarded as im portant in most of the universities surveyed in his 
research, such plans are frequently not being developed by colleges and 
departm ents (p. 19).
The final sub-factor listed under the broad category of Leadership and 
M anagem ent concerns the allocation o f resources. Ping (1990) has explained 
that:
O ur rhetoric must have consequences; statem ents of institutional intention 
must be convertible into cash value. R hetoric becomes a basis for budget 
allocations, for hiring decisions, for curricular revisions. It is only as the 
language has practical consequences in the processes of decision making
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that it has meaning, (p. 29)
D ata collected from H enson’s research (1990) has indicated that:
Not only are funds im portant in terms of their support for ongoing 
international activities, but it appears that internationalization is enhanced 
by the availability of additional sources (frequently small am ounts) of funds 
that can be accessed by faculty to be used entrepreneurially or to support 
new initiatives and programs, (p. 11)
Furtherm ore, Henson (1990) has explained that senior adm inistrators often 
indicate their commitment to internationalization through the allocation of 
specific funds for international education program activities (p. 24).
Organization
According to H enson’s model (1990), within the organizational structure of 
an institution, there may be one central office with university-wide responsibilities 
for international program activities, or multiple offices representing each of the 
different components of international education (p. 20). H enson (1990) has 
written that "most universities indicate a need for a centralized mechanism to 
coordinate and more effectively integrate and assist the broad range of 
international programs and activities; however, some highly internationalized 
universities have decentralized international administration" (p.21).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
31
Under the broad term  of organization, Henson (1990) has included two 
sub-factors. Linkages, the first o f these, should be considered at both external and 
internal levels. First, external linkages include involvement in consortial 
agreements with other colleges and universities, contacts with international 
businesses, and membership in professional organizations. On the other hand, 
internal linkages may refer to efforts to coordinate study abroad experiences with 
the undergraduate curriculum.
The second sub-factor found under the category of organization is culture. 
Henson (1990) operationally defines this term  as "the perception on the part of 
the faculty and units that the university is supportive of internationalization" (p. 
21). Ping (1990) has explained that this support can be felt in a num ber of ways, 
which include the consistent use of the "theme and language of 
internationalization" in the rhetoric of the goals of the institution (p. 28).
Program Activities
The widespread movement of higher education to internationalize has 
resulted in a bewildering range of program activities that are often grouped under 
the broad label of international education. Those included in Henson’s framework 
are:
1. foreign students and scholars;
2. internships abroad;
3. foreign languages;
4. development cooperation;
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5. academically-driven programs; and
6. public service.
For purposes of clarification, this review of literature will briefly define each of 
the program activities.
Concerning the first program activity, foreign students and scholars, John 
Engle has explained in the March 17, 1995 edition of the Chronicle of Higher 
Education that m ore than 400,000 foreign students enroll in American colleges 
and universities each year (p.A 48). In addition, through faculty-exchange 
arrangem ents with foreign universities, many international scholars come to the 
United States every year to teach or conduct research in American colleges and 
universities. Within the context of Henson’s theoretical framework, both foreign 
students and foreign scholars are considered potential resources for the 
enhancem ent of internationalization. However, Henson (1990) has explained that 
the student group is "not well integrated into the academic affairs of the 
universities as resources as well as participants, " and has added that "the students’ 
full potential contribution to the internationalization of universities does not 
appear to have been realized and it is difficult to quantify in any meaningful way 
their actual contributions" (p. 12). Focusing on the importance of the foreign 
exchange faculty on campus, Brenda Robinson’s "Facilitating Faculty Exchange" 
(1990) explores ways that these arrangements can enhance internationalization 
through professional development activities that increase international awareness.
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The second program activity listed in Henson’s framework involves study 
abroad and internships overseas. Henson (1990) has explained that "although a 
num ber of administrators from the case study universities indicated that study 
abroad programs were not well integrated into their academ ic programs, all 
indicated that individual students appeared to be gaining considerably from the 
experience" (p. 13). In addition to study abroad are overseas internships, 
opportunities that allow the American student to work abroad for a pre­
determ ined period of time. The purpose of the internship is to place the student 
in direct contact with the culture in a work environment. Henson (1990) has 
explained that "some colleges, especially colleges of business, appear to have an 
increasing interest in developing opportunities for internships abroad in Japan and 
W estern Europe" (p. 13).
Next, according to Henson’s research (1990), foreign language instruction 
and developm ent cooperation are significant contributors to the 
internationalization of an institution (p. 14). First of all, Henson (1990) has 
explained that "many deans of colleges of agriculture, engineering, 
communications, and business are indicating dissatisfaction with the level and type 
of language training being provided" in higher education (p. 14). In recent years, 
with the emergence of a global marketplace, the trend seems to be toward 
competency-based language instruction, a method which provides a working 
business vocabulary, for example. This approach to foreign language instruction is 
geared specifically to the needs of students being trained to work in an
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international arena and departs from the traditional m ethod which focuses on the 
mastery of grammar.
Secondly, as the name implies, developm ent cooperation involves assistance 
from Am erican colleges and universities to other countries in the training of 
m iddle-m anagem ent personnel as well as technicians. Maxwell King (1990) has 
explained that:
We in the United States should help developing countries because of our 
g reater economic wealth and educational resources. But such involvement 
also helps us. At the national level we benefit when the people of our 
country become better informed and contribute to worldwide economic 
developm ent and stability, (p. 84)
Henson (1990) has explained that participation in developm ent cooperation has 
played an im portant part in the internationalization of universities (pp. 14-15). 
Through discussions with administrators during the research leading to the 
form ation of the framework for internationalization, Henson (1990) learned that 
participation had impacted significantly upon the internationalization of programs, 
primarily through the enhancem ent of faculty expertise in a particular area  (p.
14).
Next, within the framework provided by Henson, academically-driven 
program s refer to research conducted by graduate students on international issues,
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studies that focus on a particular theme or on a specific area  of the world, and 
changes in the undergraduate curriculum to reflect a multicultural perspective.
For the purposes of this study, which concerns the two-year college, only area and 
them atic studies and curriculum revision are relevant.
First of all, as the name implies, area studies involve in-depth examination 
of a particular country or region. On the other hand, a them atic study focuses on 
a single topic such as freedom. Such a study would explore, for example, the 
varying concepts of freedom found in diverse cultures throughout the world as 
well as the origin of these differing views.
The next item that Henson (1990) places under the sub-topic entitled 
Academically Driven Programs involves changes in the undergraduate curriculum 
to reflect a multicultural perspective. As G aff (1992) and many other have noted, 
institutions throughout the nation have employed an infusion strategy to inject the 
undergraduate curriculum with non-W estern elem ents (Henrickson, 1989; Niles, 
1982; Paquette, 1989). In his article "Beyond Politics: The Educational Issues 
Inherent in Multicultural Education" (1990), Gaff explains various approaches to 
multicultural curriculum initiatives and therefore enhances an understanding of 
this piece of Henson’s framework (1990).
Finally, Henson (1990) addresses the role of universities in providing 
information on international issues, education, and services to university clientele. 
Cooperative extension and other forms of public service are methods that 
institutions use to share their knowledge with those in the external environment.
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Although Henson (1990) believes that public service seems to impact only 
marginally on the internationalization of most universities, this factor is included 
in his model.
Resources
Henson’s research (1990) has indicated that the international competence 
of faculty, the availability of funds for activities related to international education, 
a supportive central administration, and a system of incentives and rewards for 
faculty are all very important for internationalization (p. 9). First, it is helpful to 
understand that the sub-factors of funds, administrators, and incentives and rewards 
under the heading of Resources overlap to a great extent with the sub-factors of 
commitment, policy and procedures, and allocation o f  resources under the heading 
of Leadership, which this research has previously addressed. The sub-factor that 
requires the most explanation, therefore, is faculty international competence. 
Henson (1990) has written that:
Faculty are one of the most important contributors to internationalization. 
Faculty international competence and the utilization of this com petence to 
strengthen university programs is very important, (p. 9)
Henson (1990) explains that faculty international competence can be achieved in 
a variety of ways which include "participating in special study grants and funds, 
sabbatical leaves, faculty exchange programs, curriculum developm ent grants, and
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research developm ent grants (p. 10). As discussed previously in the Leadership 
section, a supportive central administration is im portant for internationalization. 
This support becomes visible in part in the establishment of policy that favors 
internationalization, and in a system of incentives and rewards for faculty 
involvement in activities such as grant writing and various kinds of professional 
developm ent programs.
External Environment
The term  external environment as represented in the conceptual model 
refers to the impact of world events upon the perceived need of Am erican higher 
education to become increasingly global. Sub-factors under this heading include 
global awareness, stakeholder demand, and benefits to the university and its 
programs. First, Henson (1990) has explained that "the rationale for 
internationalization by many universities is based upon an awareness of global 
interdependence and change" (p. 21). Secondly, the external environm ent is 
associated with stakeholder demands or societal needs for information related to 
international issues, training, and activities. According to Internationalizing U.S. 
Universities (1990), stakeholders can mean "students, citizens of the state, donor 
agencies, and many others (p. 22). Finally, the sub-factor benefits refers to any 
returns, economically or otherwise, that the institution realizes through its 
internationalization efforts. For example, funds allocated for faculty developm ent 
related to international education may improve the morale of those involved and 
subsequently add new vitality to their teaching.
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Summary
This review of literature has shown that international education is not new 
to Am erican higher education. W hat is more recent is the idea of 
internationalization itself, a concept which involves a deliberate, systematic 
approach to incorporating international elem ents within existing institutional 
structures. As explained in C hapter II, efforts to  internationalize colleges and 
universities in the United States gained m omentum after W orld W ar II, and have 
grown stronger with the increasing interdependence of nations and the resulting 
global economy. In the fifties, for example, internationalization was associated 
primarily with technical assistance contracts between the United States and 
overseas countries. In the following decade, a plethora of area  study programs 
em erged in higher education. With the seventies came throngs of foreign students 
to Am erican campuses, and finally, with the eighties, the increase in popularity of 
study abroad programs.
This review of literature first presents an overview of the evolution of 
international education in four-year colleges and universities in the United States, 
and subsequently explains the specific rationale for the need for 
internationalization within the nation’s comprehensive community colleges. Next, 
each of the five components of Henson’s theoretical model for 
internationalization is addressed. For example, Henson’s framework (1990) 
identifies the following as components that enhance internationalization: 
leadership and m anagement, organization, program  activities, resources, and the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
39
external environm ent (pp. 7-22). Although the model is only a conceptual one, it 
forms a basis for discussion and examination of the internationalizing experience 
of Tidewater Community College, the subject of this case study. C hapter III of 
this research endeavor will explain the specific qualitative m ethods employed in 
this study.
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CH A PTER III 
M ETH ODO LO GY
Introduction
The internationalizing experience of Tidewater Community College (TCC) 
served as a case study to  enable the researcher to examine factors that are 
believed to enhance internationalization. As explained in Chapters I and II, 
Henson’s theoretical framework (1990) was used to inform this analysis. This 
model was created specifically to examine internationalization in four-year 
colleges and in universities; however, the main research question o f this study 
addresses the appropriateness of the framework to the internationalizing 
experience of the two-year comprehensive community college. The five factors 
forming Henson’s framework served as a basis for creating subsidiary research 
questions. The methodology used to answer both the main and the subsidiary 
research questions is explained in this chapter.
The researcher first consulted sources that address the approaches most 
often employed in an historical organizational case study. In this manner, a 
specific strategy which combined suggestions from numerous sources emerged 
(Bogdan and Biklen, 1992, pp. 154-165; Gay, 1992, pp. 206-207; Lancy, 1993; pp. 
142-143). It was found that the "funnel" method of data gathering provided by 
Bogdan and Biklen (1992) was the most useful (p. 154). The procedure suggested 
by these authors involves first establishing a broad understanding of what data 
sources are available. Then, step by step, the researcher narrows the breadth of
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information to focus on material most relevant to the study. The use of H enson’s 
framework (1990) facilitated the initial search for possible sources of information 
for the study by providing five categories o f data  that would form the basis of the 
analysis.
First, the researcher conducted an initial scouting for places and people 
who were possible sources of information. Holding informal conversations with 
the D irector of G rants and International Programs, together with reading through 
the various grant proposals and other written documents on file in her office, 
enabled the researcher to make a list of possible sources. This initial stage of the 
investigation was facilitated by the fact that the majority of the written documents 
relevant to this study were found in the Office of G rants and International 
Programs.
Once the researcher had completed the wide collection of data, it was 
possible to use the five factors in Henson’s framework for internationalization 
(1990) to categorize information. To facilitate the organization of the data, the 
researcher used a color-coding system suggested by Bogdan and Biklen (1992, p. 
166). For example, data related to leadership and m anagem ent was coded red, 
data concerning resources was coded green, and so forth. Once the written 
documents had been organized, it was possible to form a somewhat sketchy 
chronological outline of the history of internationalization efforts at TCC. This 
data was also used to identify potential interviewees.
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Following the approach suggested by Bogdan and Biklin (1992), the 
researcher planned to use the information from interviews to develop an oral 
history that could be used to verify, to supplem ent, or to contradict information 
found in the written documents (p. 65). The interview procedure involved 
contacting potential interviewees by telephone. In this initial conversation, the 
researcher explained to each individual contacted the exact nature of the research 
endeavor. Those who agreed to  participate were mailed a copy of the interview 
questions, which the researcher had form ulated from the main and subsidiary 
research questions (See Appendix G). Once the interviewees received the 
questions, the researcher set up exact times that the interviews would be 
conducted either in person on by phone.
The researcher used the entire scope of inform ation gathered from the 
written docum ents and the interviews to answer the following research questions: 
Main Research Q uestion:
Does H enson’s framework for internationalization of four-year colleges and 
universities fit the internationalizing experience of the comprehensive community 
college?
Subsid i.aryJiesgflrch, Questions;
1. W hat is the role of leadership in the internationalization of the 
comprehensive community college?
2. W hat resources support the internationalization process in the 
comprehensive community college? How are  these resources generated?
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3. W hat are the key elem ents and activities of the international education 
program  in the comprehensive community college?
4. W hat factors in the external environm ent form a rationale for 
internationalization of the comprehensive community college?
5. How does the organizational structure of the comprehensive community 
college impact upon the internationalization process?
6. W hat linkages exist between and among the various units involved in the 
internationalization process?
7. To what degree does the internal structure of the institution support 
internationalization?
8. A re there factors not listed in H enson’s model that may contribute 
to internationalization in the comprehensive community college?
The W ritten Documents
As explained previously, information that was relevant to the evolution of 
internationalization at TCC was collected almost entirely from the Office of 
G rants and International Programs on the Portsm outh Campus of TCC. The 
researcher read through grant proposals, personal correspondence, newspaper 
articles, and professional newsletters in order to develop a chronological outline 
of the College’s internationalizing experience from 1986-1995. This step in the 
procedure proved difficult because the many grant proposal narratives that 
explained the history of internationalization tended to focus only on information 
pertinent to the nature of the funding being sought and described events out of
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chronological order. Therefore, it was impossible to re-construct a complete 
history of the internationalizing experience of the College solely from these 
documents. The researcher therefore relied extensively on inform ation obtained 
through the interviews to supplem ent the written documents.
Interviews
The researcher contacted a total of twelve people for interviews. O f this 
group, eleven agreed to discuss the internationalizing experience at TCC either in 
person or on the telephone. The one potential interviewee who declined to grant 
the interview did so because of an immediate departure date for overseas travel. 
The researcher used the following criteria to choose the interviewees:
1. The interviewee played a crucial role in the early internationalization 
efforts a t TCC, from 1986-1990.
2. The interviewee had become actively involved in more recent efforts to 
internationalize the institution, either as an administrator or a faculty m em ber, 
from 1991 to the present.
Prior to the interviews, the researcher mailed copies of the interview 
questions to each of the participants. W ithin a week, each interviewee was 
telephoned, either to set up a  face-to-face interview or to answer the interview 
questions over the phone. Six of the interviews were conducted face-to-face, and 
five were done by telephone. From the information gathered in the interviews, 
the researcher was able to quantify some of the responses in order to identify 
consistent patterns. A brief quantitative account of these responses appears in
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Appendix H.
In each o f the eleven interviews, the interviewee departed from the 
written questions to  provide personal insights and anecdotes. For the most part, 
participants were enthusiastic about participating in the interview. A few, 
however, seem ed to  have thought more about the internationalization of the 
College than others. Therefore, the researcher was able to gather a  great deal of 
information from these individuals. Several of the interviewees gave the 
researcher inform ation from his or her personal files to inform the written history 
of internationalization at the College.
O f the total group of interviewees, two were senior adm inistrators, two 
held adm inistrative/faculty positions, and the rest were teaching faculty. Four of 
the interviewees were males and the rest were females. O f the eleven individuals 
interviewed, five had served as Chairperson of the Task Force on International 
Education betw een 1990-1995. O f the eleven individuals interviewed, five had 
been involved in grass-root efforts to internationalize the College.
The researcher classified the interviewees as either prim ary or secondary in 
nature. Operationally defined, primary interviewees were involved in grass-root 
efforts to internationalize the College from 1986-1990, and were charter members 
of the Task Force on International Education. The primary interviewees are as 
follows:
1. The D irector of the Office of Grants and International Programs, co­
founder of the Task Force on International Education, and its first chairperson,
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Mary Ruth Clowdsley.
2. A Faculty/A dm inistrator who serves as an  assistant to the D irector of 
G rants and International Programs and who was a co-founder of the Task Force 
on International Education and its second chairperson, B arbara Nudelman.
3. C harter m em ber of the Task Force on International Education and its 
fourth chairperson, Phillip Thompke.
4. C harter m em ber of the Task Force on International Education and its 
current chairperson, Barbara Hund.
5. The founder of TCC’s study abroad program  and charter m em ber of the 
Task Force on International Education, Derris Raper.
Four of the five primary interviewees were interviewed face-to-face. The 
other interview was conducted by telephone. For each of the face-to-face 
interviews, the researcher used a  tape recorder and later transcribed the results. 
During the telephone interview, the researcher took notes, which were typed 
immediately after the interview while the inform ation was fresh.
Operationally defined, the secondary interviewees have had a  m ore current 
role in the internationalization process. Although they were not involved in early 
efforts to internationalize the College in the late eighties, they have since assumed 
an active role in the process from 1991 to the present. Secondary interviewees 
are as follows:
1. The President of the College, Larry L. W hitworth, who is responsible for 
establishing the Office of Grants and International Programs, and for
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
47
appropriating the first annual budget funds for international education at TCC.
2. The D irector of the English As a Second Language /In ternational Students 
Office, Jean  Natali.
3. Task Force on International Education m em bers Lattie Priest, D eborah 
Edson, and Joe Antinarella.
The num ber of secondary interviews totals six, five of which were conducted by 
telephone. The other was a face-to-face interview with the President of the 
College, Dr. Larry Whitworth.
In total, eleven different sources were used to compile interview data. 
Interviews lasted from thirty minutes to an hour and a half. The face-to-face 
interviews lasted from forty-five minutes to an hour and a half. The interviews 
lasting an hour and a half were those conducted with Mary R uth Clowdsley, the 
D irector of G rants and International Programs, and with Dr. Larry W hitworth, the 
President of the College. None of the interviewees objected to the sessions being 
tape recorded and none requested a copy of the transcriptions prepared by the 
researcher. The telephone interviews lasted from thirty to forty-five minutes.
None of the individuals interviewed by telephone requested a  copy of the 
interview notes.
Analysis
The case study of the internationalizing experience of TCC represents a 
qualitative research endeavor that employs the historical method of analysis. 
Information which forms the basis for the historical analysis of the
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internationalization of the College was gathered from a  wide variety o f written 
documents as well as from interviews with key players in the process. Because no 
comprehensive, chronological account of internationalization could be found in 
the written documents, the researcher was forced to rely primarily upon 
inform ation gleaned from the eleven interviews. Primary interviewees were able 
to provide m ore in-depth information than secondary interviewees, a fact which 
was due to the long-term involvement of these individuals in the 
internationalization process.
D ata gathered from all available sources was used to construct a  step by 
step account of TCC’s efforts to internationalize within existing structures. 
Subsequently, the researcher triangulated information from the interviews with 
that gathered from the written documents. It was believed that this approach 
would produce an accurate narrative of the College’s internationalizing experience 
from 1986 to the present.
The following analysis provides answers to both the main and subsidiary 
research questions, which have been previously listed in this chapter as well as in 
C hapter II. To answer each of the questions, the researcher used information 
provided in both the written documents and the interviews. Interview sources, as 
well as data from written documents, are clearly indicated throughout the text.
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CH APTER IV
RESULTS O F T H E  STUDY
"We’re reminded daily that we as Americans are increasingly part o f a global 
village-though surprisingly, many have still not recognized that change. I saw a 
statistic that really puts our place in that global village in perspective. Did you 
know that if the world was a village o f 1,000 people, 564 would be Asians; 210 
would be Europeans; 86 would be Africans; and only six would be North 
Americans, which includes Mexicans and Canadians as well as U.S. citizens?"
Arnold R. Oliver, 1992 
Chancellor VCCS
"Is it possible that in the twenty-first century the undergraduate who enrolls in an 
American college will view the world as the campus?"
Ernest Boyer, 1987 
College: The undergraduate 
experience in Am erica
"As a people, we in the United States have been described with some accuracy as 
insular, ignorant o f world geography, untrained in foreign languages, and 
insensitive to cultural differences. Unless remedies are sought, this promises to 
be bad for business, bad for education, bad for our neighborhoods, bad for the 
United States, and bad for international amity."
William O ’Connell, February 1994 
NAFSA Newsletter
"The competent citizen is one who is knowledgeable about and possesses an 
understanding of global interdependence (social, cultural, economic, ecological, 
militaiyO; human resources, values, and culture; global environment and natural 
resources; global peace and conflict management; and change and alternate 
futures. Community colleges are called to develop their role in the new world our 
graduates will inherit, to affirm the importance of global education, to develop a 
decisive action plan with concrete recommendations to carry out their role."
Richard Stanley, 1995 
President, Stanley Foundation
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PARTI. NARRATIVE
Introduction
As the review of literature has shown, the concern o f the Am erican 
community college with internationalization is m ore recent than that o f four-year 
institutions. However, many two-year colleges in the U nited States are now 
actively involved in efforts to internationalize. Although approaches to 
internationalization have been highly varied, many have begun as curriculum 
revision projects initiated by the faculty to add multicultural content and materials 
to the undergraduate curriculum 1. It was in this m anner that a systematic 
approach to internationalization began at Tidewater Community College (TCC) 
almost ten years ago, and continues through the efforts of the College’s Task 
Force on International Education.
The story of the internationalizing experience of TCC calls to mind a quote 
by Clyde Kuckholn, an early American anthropologist. Kuckholn wrote that "every 
man is like all other men, like some other men, and like no o ther man." In the 
same sense, the evolution o f internationalization at TCC is like that o f all other 
colleges, like that of some other colleges, and like that of no other college.
First, the individuals who have strongly supported internationalization 
efforts at TCC require an introduction. They are listed in alphabetical order as 
follows:
•The term  multicultural typically refers to elem ents related to wom en’s studies, 
African-American studies, Native-American studies, and Asian-American studies.
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Joseph Antinarella, Professor of English. M em ber of the Task Force on 
International Education.
Mary Ruth Clowdsley, Co-Founder of the Task Force on International Education. 
Currently the Director of G rants and International Programs.
Anita Cook, Associate Professor of English. M em ber of the Task Force on
International Education. Currently Coordinator of English As a Second 
Language Program.
Deborah Edson, Instructor of Spanish.
Barbara J. Hund, Charter m em ber of the Task Force on International Education. 
Professor of English and Speech. Currently serving as Chairperson of the 
Task Force on International Education.
Helena Khron, Associate Professor of History. M ember of the Task Force on 
International Education.
Jean Natali, Instructor of English As a Second Language. Currently serves as 
D irector of the International Student Office.
Barbara Nudelman, Associate Professor of Sociology. C o-Founder of the Task 
Force on International Education.
Kathleen O’Connor, Assistant Professor of English, English As a Second
Language, and Spanish. M em ber of the Task Force on International 
Education.
Lattie Priest, Assistant Instructor o f French. M em ber of the Task Force on 
International Education.
Derris L. Raper, Associate Professor of History. C harter m em ber of the Task 
Force on International Education. Began the study abroad program  at 
TCC.
Phillip E. Thompke, Associate Professor of History. M em ber of the Task Force 
on International Education.
Lariy L. Whitworth. President of the College. Established the Office of Grants 
and International Programs and appointed the first director.
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Origins of a  Systematic Approach to Internationalization at TCC
The seeds for systematic efforts to internationalize TCC were sown eight 
years ago in 1986, when two faculty members on the Portsm outh campus of the 
institution, Mary Ruth Clowdsley and B arbara Nudelman, began to incorporate 
multicultural materials into lectures and required reading lists for their sociology 
classes. The two professors’ decision to  make these curricula changes had been 
prom pted primarily by factors in the external environment. For example, both 
Clowdsley and Nudelman realized that all o f  Am erican higher education was 
being called to prepare graduates capable o f understanding the implications of 
social, cultural, economic, ecological, and military interdependence (Hamilton, 
1990; Burn, 1980; Gaff, 1992; Task Force on G eneral Education, 1986; Watkins, 
1993). As informed educators, the two sociologists recognized the special role 
that the community college had in answering this challenge, and they committed 
themselves to seeing that their institution responded in a concrete way.
Eager to share their enthusiasm for internationalization with other 
professors on the Portsm outh campus of the three-campus institution, Clowdsley 
and Nudelman organized a meeting and invited other interested faculty members 
to attend. W hen the group convened, each person present indicated a willingness 
to work towards achieving an organized approach to internationalization. After 
the first gathering, Clowdsley made certain that the president of the College, 
George Pass, knew that the group had met. In an interview with the researcher 
on June 22, 1995, Clowdsley explained that although the President had been
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pleased with the interest and enthusiasm of the individuals involved, he had not 
indicated any intention of becoming involved in a direct way with the plans of the 
group.
In the months that followed, Clowdsley explained that the meetings 
continued in the homes of members of the group, who began to refer to 
themselves as the International Committee. Collectively, they represented a 
balanced mix of individuals actively involved in the various international program 
activities in place at the College. In an interview with the researcher, Barbara 
Nudelman explained that:
When the committee was formed, international education was not new at 
TCC. Derris Raper had been taking students abroad since the seventies. 
Anita Cook was building a strong English As a Second Language Program. 
Debbie DiCroce at the Virginia Beach Campus had just hired the first 
full-time foreign language coordinator. It’s just that we’d never looked at 
what was in place to determ ine what was needed. (B. Nudelman, personal 
communication, June 21, 1995)
Nudelman added that what had been lacking prior to the initial meeting was a 
chance for those interested in international education to discuss ways of 
approaching internationalization in a  systematic fashion. The International 
Com m ittee was able to provide this opportunity by serving as an open forum for
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members to exchange ideas.
During the initial meetings, International Com m ittee m em bers often 
discussed the need to prepare students to function competently when confronted 
with the ethnic and racial diversity present in the workplace and in society. In a 
speech given on July 27, 1987, Governor Gerald Baliles supported this concern.
H e explained that:
Given the conditions we face in the world, the pursuit of trade and the 
desire for educational excellence is indivisible...the fact is we do not 
prepare our students, and consequently, our workers and managers, to 
succeed in the global economy. (Comprehensive M aster Plan:
O pportunities for the Nineties, p. 95)
G overnor Baliles’ clarion call for Virginia higher education to strengthen 
internationalization efforts held special importance for faculty m em bers who 
form ed the International Committee. From their office windows, many of these 
professors could view an international port in which commerce and interaction 
with different cultures and nationalities was a fact of life. In more recent years, 
the region had become a center of advanced technological research, engineering, 
and manufacturing, a globally competitive tourism destination, and finally, a 
strong support system and network for international business and manufacturing 
(Plan 2007. 1994, p. 5).
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Reflecting upon her awareness of the need to prepare students for the 
challenges inherent in an international workplace, Clowdsley explained in an 
interview with the researcher that:
A new economy was emerging—one in which many of the businesses in the 
G reater H am pton Roads A rea had overseas connections. I talked to a lot 
of people and learned that most companies in the area were either using or 
selling im ported products or exporting their own products or services. We 
had an obligation to help the communities served by TCC becom e partners 
in this new economy. (M.R. Clowdsley, personal communication, June 23, 
1995)
As meetings of the International Com m ittee continued on a  monthly basis, 
m em bers decided to identify faculty on the other two campuses who might also be 
interested in internationalization. As a result, Clowdsley and Nudelm an offered 
to prepare a survey to gather information concerning non-W estern elem ents that 
were being included in o ther courses throughout the College, from art history to 
m achine tool operation. They prepared survey questions to probe faculty 
command of languages o ther than English, as well as the extent and the duration 
of faculty experiences abroad. The idea for the survey was presented to President
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Pass, who granted released time2 to Clowdsley and Nudelm an to complete the 
project. Division chairmen also agreed to see that the faculty returned the 
questionnaires so that responses could be processed before the end of the 
semester.
The survey results revealed what the International Com m ittee had hoped 
for. Barbara Nudelman gave the following explanation in an interview with the 
researcher:
We found that many faculty were incorporating international elem ents into 
courses. A  lot of people had experience abroad. Q uite a few were fluent 
in a foreign language. Some even spoke Farsi, Ilocano, M andarin, and 
Urdu. Also, an unexpected result of the survey was that it excited people 
about what the committee was doing. (B. Nudelman, personal 
communication, June 21, 1995)
W hen the comm ittee reported the results to President Pass, he immediately 
decided to appoint a Task Force on International Education. According to Pass’ 
plan, m em bers of the original International Com m ittee would be joined by others 
whose surveys had shown an active interest in international education. In an 
interview with the researcher, Derris R aper recalls the telephone call he received
^ e  term  released time refers to time granted to faculty to perform  special academic 
duties other than teaching.
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from Pass requesting that he (R aper) join the Task Force:
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I got a  call from the President saying that he was going to appoint an 
official campus-wide comm ittee on international education, and he wanted 
me to be a member. I think he’d been surprised by the survey results. And 
I think he realized we were serious about being committed to international 
education at the College. (D. Raper, personal communication, June 20, 
1995)
Raper, along with other faculty m em bers contacted by Pass, soon joined the 
original International Com m ittee a t a  meeting in the home of one of the charter 
members. In reflecting upon this gathering in an interview with the researcher, 
Clowdsley rem arked that:
Few m em bers knew each other, let alone recognized a common interest in 
international education. But the expertise was there. Someone needed to 
take the lead. Somebody needed to say, "This is where we stand; where do 
we go from here?" (M.R. Clowdsley, personal communication, June 23, 
1995)
In the months that followed the appointm ent of the Task Force, the idea of 
infusing the curriculum with multicultural components was regularly discussed at 
monthly meetings. Recognizing the widespread importance of this issue,
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Clowdsley agreed to write a  grant proposal a t no cost to the College to request 
funds from SCHEV’s Summer G rants Program  for faculty developm ent. The 
grant involved providing support for seminars led by area-studies experts, who 
would guide participants in the creation of course modules based on the 
information presented. The resulting modules would then be incorporated into 
existing courses taught by seminar participants.
W hen Clowdsley’s grant proposal received funding from SCHEV in 1987, 
the College contributed supportive allotm ents that enabled 19 TCC faculty 
members to study East Asia in the summer of 1988. During the month-long 
seminar, national experts presented information on China, Japan and Korea.
Soon thereafter, participants revised nineteen courses throughout the campus to 
include East Asian content. An outside examiner evaluated the resulting course 
modules, which were later shared at a num ber of state and regional meetings 
throughout Virginia. Three members of the sem inar later went on a  study tour to 
East Asia. Reflecting upon the impact of the grant award, Nudelman explained in 
an interview with the researcher that:
Every international committee m em ber who could do so participated in the 
East Asia Seminar. Soon others decided to join us. We knew that 
acceptance of the idea of internationalization was spreading throughout the 
College. The opportunity to study under internationally recognized experts 
boosted the morale of faculty. You’ve got to rem em ber that in an
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environm ent like ours, few incentives and rewards are available, and 
virtually no money is allotted for research. Program s like the East Asian 
experience are crucial to faculty morale. I was on a  high after the seminar. 
It did something for me and for my students through me. (B. Nudelman, 
personal communication, June 21, 1995)
In the summ er of 1988, the Task Force on International Education began 
to pursue its interest in expanding study abroad opportunities for students as well 
as overseas faculty exchange agreements. The same year, the College sponsored 
its first annual six-week study abroad program  to Valencia, Spain, through a 
consortial agreem ent with Georgetown University. Also, a Summer International 
G rant from SCHEV enabled Task Force m em ber Phillip Thompke, a  business 
professor, to study at Charles University in Prague. Later, in the academ ic year 
1988-89, Dr. B arbara Hund Financed her own trip to China, where she taught 
broadcasting, English, and reading at Beijing Broadcasting Institute and laid the 
groundwork for future partnerships with the Chinese institution. In an interview 
with the researcher, Hund explained that:
Each time a faculty m em ber went abroad, we saw it as an opportunity to 
sow the seeds for future exchanges. W hen I was in China, I discussed a 
possible exchange with Beijing Broadcasting. Phil Thom pke had discussed 
similar arrangem ents in Prague that had given us the know-how regarding
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the Beijing arrangement. We were always trying to  figure out how we 
could build on our personal overseas experiences and contacts to benefit 
our faculty at home. (B.J. Hund, personal communication, June 20, 1995)
Both H und and Thom pke designed faculty developm ent sem inars when they 
returned from their overseas trips, and m aintained contacts with the professors 
they had worked with abroad. These initial contacts would one day result in 
faculty exchange arrangem ents with China and Prague that would further 
internationalize the College.
Project International Emphasis
W ith the impact of international events on H am pton Roads during the 
1990-91 Persian G ulf War, the Task Force on International Education became 
even m ore acutely aware of the reality of an in terdependent world. As a  result of 
the war, nearly 40,000 service men and women from the community served by 
TCC becam e engaged in military operations, an involvement that caused a 
dram atic decrease in area car and retail store sales. (Project International 
Em phasis Final R eport. 1992, p. 1). These events in the external environm ent 
were destined to have an effect on internationalization efforts at the College.
During this period, the Commission on the University of the 21st Century 
published the Case for Change, which focused on issues im portant to the future of 
higher education in Virginia. Included in the docum ent were lengthy passages 
concerning the need to prepare students for work and life in an interdependent
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To be able to work successfully in the international arena, students need a 
global perspective-a way of looking at things that will allow them  to 
com m unicate with others whose view of the world may differ from their 
own. They need to know the languages, histories, religions, arts, and 
customs of o ther cultures to deal directly and effectively in an international 
m arketplace, where conflicting ideologies and national aspirations may 
inform events. Teaching and learning in graduate, undergraduate and 
occupational/technical programs need to be reshaped to reflect a full range 
of hum an experiences, (p.4)
In 1990, TCC published a major planning document that supported the 
recom m endations concerning international education that had been set forth in 
the Case for Change (1990). Entitled Comprehensive M aster Plan: Opportunities 
for the N ineties, the planning papers contained an entire chapter devoted to 
international education. In this section, TCC’s commitment to systematic 
internationalization was evident. The document explained that:
Efforts to internationalize education at Tidewater Community College must 
not only continue but must be intensified to m eet the dem ands of the last 
decade of this century. They must include every program in the college
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and be supported with faculty and staff developm ent opportunities. The 
quality of the education provided by the college must be such that its 
students will be well equipped for life and work in the global village of the 
21st century. (1990, p. 96)
Specific recom mendations for internationalization set forth in the Plan (1990) 
focused on six areas that included:
1. faculty/staff development;
2. increased international opportunities for students;
3. more services for foreign students;
4. greater attention to foreign language instruction;
5. increased communication with local businesses involved in international 
trade; and
6. continued participation in professional organizations in Virginia and 
throughout the nation (pp. 97-100).
During the same year that the M aster Plan (1990) was released, Project 
International Emphasis (PIE), the largest system-wide curriculum development 
project in the history o f the Virginia Community College System (VCCS), was 
proposed for the 1990-92 biennium. Financed by a m ajor grant from the Funds 
for Excellence program of the State Council for Higher Education in Virginia 
(SCHEV) and further supported by the VCCS, PIE focused on preparing VCCS 
faculty and career counselors to educate students to live and work successfully in
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an increasingly complex global arena.
According to the PIE Final R eport (1992):
T he Project stipulated that existing courses be infused with international 
components. Courses in both occupational/technical and transfer curricula 
were eligible for development; likewise, career counselors were to create 
job search strategies and support services with a global focus, (p. 1)
The strategy behind the project is further detailed in the Final R eport (1992):
Project International Emphasis began its detailed work through the efforts 
of one career counselor and one faculty m em ber from each community 
college campus. The campus teams assumed the leadership for passing on 
relevant PIE content to their colleagues, for infusing their own courses and 
then recruiting others to do so, for initiating changes at their campuses, for 
building a network of contacts between campuses, and for reporting 
campus results to the PIE statewide Steering Com m ittee, (p. 1)
B arbara Hund, who served on the Portsmouth campus as a faculty representative 
for PIE, explained in an interview with the researcher on June 20, 1995, that she 
had worked with five fellow faculty members to infuse the curriculum with 
multicultural materials. Hund told the researcher that she had been especially
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concerned that courses in business become involved. She rem arked:
I knew that traditionally the humanities were the  first to be infused, but I 
was concerned about the global economy, so I worked on getting the 
business professors to volunteer. The group went to special conferences in 
N orthern Virginia to learn how it was done.W e ended up producing five 
modules. There were two in the humanities, two in business, and one 
related to medicine. (B.J. Hund, personal communication, June 20, 1995)
In the summ er of 1990, one of the humanities modules was written by Kathy 
O’Connor, an English professor who integrated the m odule into the m aterial for 
her English Composition I class (See Appendix D). In an interview with the 
researcher, O ’Connor explained:
I knew that students generally had a very limited view of what was 
happening in the community, in the country, and particularly in the rest of 
the world. I made changes in the content of my course to reflect a global 
perspective. We read articles concerning nuclear energy, environmental 
issues, racism, and ethnic conflict. We talked about the global m arket and 
the diversity in the workplace. (K. O’Connor, personal communication,
June 20, 1995)
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Hund added that PIE had had a positive impact upon internationalization 
efforts in general at the College. She continued:
Project International Emphasis showed us the value of sharing information. 
Faculty participation produced a ripple effect by creating a  great deal of 
enthusiasm  on campus. This enthusiasm came across in class and soon 
students form ed an international club. Also, a  course using the United 
Nations as a model was a result of PIE. (B J. Hund, personal 
communication, June 20, 1995)
Com m enting on the specific impact of PIE on the internationalizing experience at 
TCC, Nudelm an has written in a Fulbright-Hays G rant narrative that:
PIE was unique among curriculum developm ent programs in that it 
involved counselors as well as teaching faculty. TCC, together with other 
participating institutions, submitted a five-year action plan for incorporating 
a global perspective within existing curricula structures. O ur faculty 
prepared curriculum revision models to integrate international elem ents 
into courses they taught and distributed these to o ther community colleges 
throughout Virginia. (Institutional Change in Mexico in Historical and 
Cultural Context. 1994, p. 6)
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The Project was a  successful first step in the process of promoting global 
awareness and understanding in the VCCS and a  crucial step in further 
underscoring the internationalization efforts a t Tidewater.
A  Network of Resources
As systematic efforts to internationalize within existing structures continued 
at TCC, members of the International Task Force became steadily aware of the 
importance of maintaining communication with other international educators, a 
practice encouraged by PIE. In retrospect, TCC faculty m em bers involved in PIE 
realized that through collaborative efforts, three annual institutes to unite campus 
team s from colleges within the VCCS had been executed. These institutes had 
also resulted in the production of a resource video and an interactive tele­
conference. Additionally, other intraproject communication initiatives that shared 
project materials and resource guides within and beyond the Commonwealth were 
an outgrowth of PIE ’s collaborative arrangements.
W hen another opportunity to engage in networking and in the sharing of 
resources became available in 1991 with the formation of The Virginia Council 
for International Education (VaCIE), TCC was among the first colleges in the 
Commonwealth to join. In the PIE Final R eport (1992), the new president of 
VaCIE, Barbara Guthrie-M orse, included a letter of invitation to Virginia’s 
community colleges to become active members. M orse’s letter explained that:
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VaCIE is a young, dynamic organization that grew out of the interests of a 
group of international education deans and directors. It has been 
dem ocratized as its executive committee has learned o f the impressive 
work of Project International Emphasis faculty, who over a brief two-year 
span have dem onstrated an uncommon comm itm ent to  and talent for 
infusing an international perspective in Virginia’s community college 
curricula, (p. iii)
Clowdsley, who had been very active in PIE, attended V aC IE’s first annual 
conference at the University of Virginia. She was soon elected to serve on the 
Board of Directors. In an interview with the researcher on June 23, 1993, 
Clowdsley comm ented on the role of VaCIE in advancing international education 
at her institution and throughout Virginia higher education. She explained that 
V aC IE serves as an information source for all institutions of higher education in 
the Commonwealth and a  networking agency for international educators in 
Virginia and beyond. She added that membership in VaCIE represents a vital 
connection for the community college to the international program s in four-year 
institutions and to the key players in internationalization efforts throughout 
Virginia. Finally, Clowdsley explained that international education had ignored 
several important, and basic communities in America, including many minorities 
and students in community colleges, and that she felt that maintaining an active 
role in VaCIE was one way of changing this trend.
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A New President-A New Direction
In the four years since President Pass had recognized the Task Force on 
International Education as an official ad hoc committee a t TCC, systematic efforts 
to internationalize had grown steadily stronger, primarily through the efforts of 
Task Force members. W hen Dr. Larry W hitworth was sworn in as President of 
the college in 1991, part o f his preliminary action plan as chief adm inistrator 
included surveying the accomplishments of each campus-wide committee in 
operation at TCC. Information concerning the accomplishments of the Task 
Force on International Education, together with input from informal conversations 
with its members, made W hitworth aware of how much progress had been made 
in the six years since the group had been formed. In a decision which Clowdsley 
has term ed "miraculous," the new president agreed to  establish a central office to 
coordinate systematic internationalization efforts at the institution’s three far-flung 
campuses in Chesapeake, Portsmouth, and Virginia Beach. W hen asked why he 
had decided to create the Office of G rants and International Programs,
W hitworth responded in an interview with the researcher on June 29, 1993 that:
W hen I began as President in 1991, I m ade a comm itm ent to 
internationalization. My commitment was more than just words. I made 
certain that money was budgeted for international education program 
activities, including faculty development. You’ve got to rem em ber that 
internationalization doesn’t happen because som eone writes a  mission
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statem ent in favor of it or includes the concept in a planning document. 
Internationalization has to be in your head. You have to own the 
idea...believe in the idea...support the idea with resources. (L. Whitworth, 
personal communication, June 29, 1995)
W hitworth explained that the Office of G rants and International Programs 
was another visible example of institutional commitment to internalization. He 
added that having a person to coordinate the various international education 
program activities helped focus efforts among the three campuses. Also, by 
having grant writing as part of the responsibility of the Director, essential 
resources could be drawn into the College so that internationalization could 
progress more quickly.
On January 1, 1992, Mary Ruth Clowdsley began her duties as Director of 
the Office of G rants and International Programs, which W hitworth had 
strategically placed in the modern, administrative office building located on the 
Portsmouth campus. U nder this arrangem ent, Clowdsley’s office would be located 
just a few doors down from his own. H e announced that the new Director of 
Grants and International Programs would also report directly to him and sit in on 
all of his staff meetings.
Immediately after assuming her position as D irector of the new office, 
Clowdsley began to take steps toward realizing the objectives set forth in the 
Comprehensive M aster Plan (1990). During her first year as Director, TCC once
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more applied for and received funding for faculty developm ent from SCHEV’s 
Summer International Grants Program. With money from the grant, Paul English, 
a business professor, visited four schools in Russia and conducted seminars on 
Am erican business theory and practice at Baltic Technical Institute. A nother 
professor, Dr. Barbara Hund visited several European countries including 
Czechoslovakia, where she conducted a  sem inar on conversational English and 
American culture at Charles University, and laid the groundwork for future 
faculty exchanges between this institution and TCC. During the same year, Ada 
Baskina, a journalist from Moscow, taught a class entitled "Women, Family, and 
W ork in M odern Russia" at the Portsm outh campus.
Recognizing that the M aster Plan (1990) had also addressed the need to 
make better use of the resource represented by the foreign student enrollment at 
the College, Task Force m em ber Kathy O ’Connor organized "Culture Raps" as a 
way to further internationalize the Chesapeake campus. The November 12, 1992 
Minutes of the Task Force on International Education provide an overview of this 
activity, as well as others involving foreign students. For example, the Minutes 
explain that a typical "culture rap" had allowed students from Portugal, Puerto 
Rico, Hong Kong, Turkey, Nicaragua, and Nigeria to present short segments 
concerning economic development in their countries and issues related to family 
and culture.
Also included in the November 12 Minutes was a reference to the 
International Student Club, an organization m ade up of both Am erican and
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international students. The activities of the group, whose m em bers then 
num bered over sixty, had included purchasing fourteen videos on Third-W orld 
countries for the Campus Learning Resources Center, and hosting international 
dinners and film festivals throughout the year. Finally, the minutes explained that 
TCC students from the United States and from o ther countries around the world 
had earned an honorable mention for their participation in the M odel U.N. made 
up of students from colleges and universities on the east coast. M embers in 
attendance from TCC represented the only community college present amidst 
team s from Georgetown, Duke, and George Mason.
As Clowdsley’s work continued, she found a new opportunity to strengthen 
the College’s connection with other international educators in Virginia by 
volunteering to serve as editor of the official newsletter of the VaCIE. This job 
m ade her office a clearinghouse for news activities related to international 
education throughout Virginia. During the year, she gathered inform ation from 
Virginia’s colleges and universities concerning study abroad opportunities and 
o ther international activities, and wrote editorials that stressed the im portance of 
networking and consortial approaches to the internationalization of higher 
education in the Commonwealth (See Appendix E).
In the summer of 1993, the Office of G rants and International Education 
received grant money from the Fulbright-Hays G roup Projects Abroad Program to 
allow six TCC faculty members to travel through the Czech and Slovak Republics. 
Prior to this award, a professor who had received a small travel grant from the
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College, Phil Tompke, visited Charles University in Prague in 1991 and laid the 
groundwork for the Fulbright project. The same year, a senior adm inistrator and 
Task Force mem ber B arbara Hund traveled to China to arrange faculty exchanges 
with Beijing Broadcasting Institute and TCC.
In 1991, still another im portant step in the internationalization of TCC 
occurred the same year when the Coordinator of English As a Second Language, 
A nita Cook, received a grant from the Carol Perkins Foundation to establish an 
E SL /International Student C enter to serve the College’s three campuses. Using 
grant funds which were awarded over a two-year period, Cook hired a full-time 
advisor to assist in placing students in appropriate English As a Second Language 
classes and to help these individuals with career as well as personal counseling. 
According to Jean Natali, ESL/International Student Advisor:
Setting up the office for international students has m eant that those 
enrolled feel more a  part of TCC. We feel that the dram atic increase in 
foreign student enrollm ent has been a direct result of what goes on in our 
office. The students know that they can come to us with questions on their 
courses, their schedules, or simply to have someone to talk to.
International students represent an important resource for us. By 
providing them with the services they need, we are returning some of what 
they contribute to internationalizing our campuses. (J. Natali, personal 
communication, June 12, 1995)
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As the Task Force on International Education continued to m eet, another 
im portant area  of concern emerged. M embers expressed the need for finding 
ways of improving foreign language education at their college, a goal that had 
been stated earlier in the M aster Plan for the Nineties ( 19901. An unexpected 
opportunity to strengthen foreign language courses throughout the three campuses 
arose in 1993, when TCC becam e one o f 15 community colleges in the nation to 
be selected to participate in "Improving Foreign Language Education at 
Community Colleges," a project co-sponsored by the Am erican Association of 
Community Colleges (AACC), the National Endowment for the Hum anities 
(N EH ), and the Community College Humanities Association (CCH A) Language 
Education at Community Colleges (See Appendix F). As a participant in the 
project, TCC was allowed to send two foreign language faculty m em bers and an 
adm inistrator to two national conferences. Also, a unique aspect of the award 
was that a private m entor was assigned to oversee the accom plishment of goals 
for foreign language education at each of the institutions selected. In an interview 
with the researcher, Deborah Edson, one of the faculty m em bers who participated 
in the project, explained that:
The national conferences in D.C. and in San Antonio provided information 
on foreign language across the curriculum and foreign language education 
for technical and occupational programs. Dr. F6 Britain, chair of the 
foreign language departm ent at Pima Community College in Tucson,
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served as our mentor. She visited our campus and provided input on 
accomplishing our goals. (D. Edson, personal communication, July 10,
1995)
An additional benefit of the award was that it offered fairly direct access to 
funding from the D epartm ent of Education for further activity to strengthen 
foreign language education. Therefore, members of TCC’s Task Force on 
International Education decided to submit a proposal to the D epartm ent of 
Education for funds under the Undergraduate International Study and Foreign 
Language Program. Later that year, the D epartm ent of Education awarded TCC 
a  $120,000 grant to be spread over a two-year period. According to a memo from 
Clowdsley, the funds from the grant would be used for activities including:
1. a faculty curriculum developm ent seminar resulting in 20 courses 
internationalized with Latin Am erican content;
2. the developm ent of an interdisciplinary distance-learning course on Latin 
America to serve as part of a newly-developed international studies curriculum;
3. the establishm ent of a study-abroad program in Latin America, 
emphasizing both language acquisition and cultural understanding;
4. the retraining of all languages teachers, both full and part-time to teach for
oral proficiency and cultural understanding;
5. a program  to allow language faculty time to thoroughly integrate solid 
cultural m aterials into the foreign language courses they teach; and
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6. the addition to the curriculum of two years of a non-western language.
Once funding was received, the Task Force began to work on 
accomplishing each of the six goals, which they intended to reach within a two- 
year period. In 1994, through funds from the grant, TCC sponsored a faculty 
developm ent sem inar entitled "Interdisciplinary Approaches to the Study of Latin 
America." Representing a  collaborative effort which brought international 
educators together from the Duke-University of North Carolina Latin American 
Program, Christopher Newport University, and the Pan Am erican H ealth 
Organization, the project enabled twenty TCC faculty m em bers to explore a broad 
range of Latin American issues. W ith funds from this same grant, TCC conducted 
sue days of teaching-proficiency workshops involving almost all of its foreign 
language and ESL teachers. Study abroad programs for students were also 
established in Mexico and Costa Rica, and three faculty members were sent to 
France and Costa Rica to study. Plans were also established for adding a non- 
W estern language to the existing foreign language course offerings, which included 
Spanish, French, Germ an, Russian, and Japanese. According to the Septem ber 
23, 1993 minutes of the Task Force on International Education, D eborah Edson 
suggested that Tagalog be added to the foreign language course offerings. In an 
interview with the researcher, Edson explained that:
The num ber of Filipinos and Filipino-Americans in Ham pton Roads stood 
at about 40,000, and this num ber was growing. We expected a good turn
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out if the class was offered. Thirty-eight students enrolled, most of whom 
were young Asian-Americans. (D. Edson, personal communication, July 10, 
1995)
Edson added that due to the healthy enrollm ent of the class, the College decided 
to offer additional courses in subsequent semesters (See Appendix E).
In 1994, another major grant proposal, which was entitled "Institutional 
Change in Mexico in Historical and Cultural Context" received funding from the 
Fulbright-Hays Groups Projects Abroad. As is often the case, the proposal built 
upon a  previously funded grant. In an interview with the researcher, Task Force 
m em ber Barbara Nudelman explained that:
After the June 1994 seminar on Latin America, we decided that the next 
logical step in our developm ent should be a trip to a country located in this 
region. We realized that international education really began in the 
classroom and that faculty developm ent was a way to increase the 
enthusiasm  of everyone...students included. We spent about a  month 
studying all the possible places we could visit in Latin A m erica and then 
chose Mexico. None of us had been in the heart of Mexico, and we knew 
that this country was emerging as a crucial trade partner for the U.S. (B. 
Nudelman, personal communication, June 21, 1995)
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According to the proposal, the short-term  seminar would enable community 
college faculty who offer courses in Spanish, the social sciences, and the 
hum anities to acquire current information and cultural m aterials on the 
institutions, culture, geography, and peoples of Mexico (See Appendix F). Using 
this information, participants would then revise the courses they were currently 
teaching and make the new modules available to  o ther colleges and universities in 
Virginia (Institutional Change in Mexico in Historical and Cultural Context. 1994,
p. 10).
In the latter part of 1994, Clowdsley and the m em bers of the Task Force 
were notified that a Fulbright scholar from Beijing Broadcasting would be on 
campus for a semester beginning in the spring of 1995. Serving as scholar-in- 
residence, Dr. Wei Wong would teach classes in Chinese language and culture on 
each of the three TCC campuses. A t the same time, a TCC history professor 
would teach at Beijing Broadcasting.
In the spring of 1994, Clowdsley and m em bers of the Task Force 
form ulated an action plan for further internationalization which included:
1. entering into a consortial study abroad agreem ent with Virginia Wesleyan 
College;
2. participating in a professional developm ent exchange with the Cheshire 
Education M anagement Program (CEM P); and
3. preparing both students and faculty for study abroad by acquainting them 
with im portant cultural elements and the use of ethnographic skills to obtain
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information.
First, TCC students joined other students from Virginia Wesleyan College 
to study in the French Alps. French professor and study abroad director Lattie 
Priest of TCC explained in an interview with the researcher that:
W esleyan had the French program in place and we had the students. In 
this tim e of dwindling resources, a consortial approach is an excellent way 
of satisfying our students’ need for a variety of programs. And the cost 
benefits are sizeable. This kind of arrangem ent also allows collaboration 
among study abroad directors. I worked with Dr. Pat Sullivan from 
W esleyan to design the program so that our students’ specific needs were 
met. (L. Priest, personal communication, June 23, 1995)
Priest continued that study abroad trips had to be tailor-made to fit the lifestyle of 
the community college student, whose work obligations and financial constraints 
often prevent long-term travel.
Next, through a consortial agreem ent with other community colleges 
throughout Virginia, TCC decided to participate in a faculty development 
program  that pairs community college faculty and administrators with partners 
from higher education in the United Kingdom and Northern Ireland. Sponsored 
jointly by V aC IE and CEMP, the reciprocal two-week visits focus on the specific 
interests of the paired individuals and are extremely cost effective. The only
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charge is for air-fare, which is provided by the institution sponsoring the 
participants. In the fall of 1995, three representatives from England and Northern 
Ireland will visit the campuses of TCC. In the spring o f 1996, two counselors and 
one faculty m em ber from TCC will be hosted by these same individuals abroad 
(See Appendix E).
The final goal of the action plan, which involved preparing faculty and 
students for the experience abroad, was realized in two ways during the spring 
sem ester of 1995. First, exchange Professor G eorgina Nevzorova, head of the 
Baltic Technical Institute in Russia, taught a six-week class in Russian language 
and culture to prepare students for study abroad in St. Petersburg during the 
sum m er of 1995. The exchange arrangem ent with Nevzorova has also enabled 
two professors from TCC to teach at Baltic Tech and work closely with the 
business faculty there.
In an interview with the researcher, Professor Joe Antinarella, commented 
on the class taught at TCC by Nevzorova:
We designed the course so that students were exposed to the language, 
food, culture, art, and literature of Russia. It was hard to work this 
intensive course into the regular schedule, but we did it. We had almost 
forty people enroll. They were all ages and from a variety of ethnic 
backgrounds. Many members of the class will study in St. Petersburg this 
summer. (J. Antinarella, personal communication, July 8, 1995)
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Antinarella com m ented that the class had been part o f a  faculty initiative to add 
rigor to the College’s study abroad program. He added that preparing the students 
for overseas travel through intensive orientation had dram atically enhanced the 
entire experience for his students.
A second initiative to enhance the study abroad experience was undertaken 
by the Office of G rants and International Programs in the spring of 1995. TC C ’s 
Barbara Nudelman, assisted by international educators from  Old Dominion 
University, the College of William and Mary, and Virginia Wesleyan, organized 
Virginia’s first regional study abroad seminar based upon a social science 
observational model intended to maximize the in-country experience. The 
seminar, which was entitled "Appointment with Difference: Enhancing the 
Undergraduate Experience Abroad," was targeted at the student who had not 
traveled abroad previously or who had had little overseas experience. The various 
faculty participants addressed topics including cross-cultural communication, 
ethnographic discovery skills, and health and nutrition while abroad. In an 
interview with the researcher, Derris Raper, a study abroad director from TCC 
who participated in the panel portion of the workshop, explained that:
Study-abroad programs have rem ained basically unchanged since the fifties. 
The workshop was a way of examining a m ore systematic approach to 
students’ use of out-of-class time abroad. It was an opportunity for 
international educators from across Virginia to share their expertise and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
81
provide practical suggestions for improving this life-changing experience.
(D. Raper, personal communication, June 20, 1995)
A video of the workshop, which was professionally taped and edited for TCC, has 
been placed in each of the campus libraries and m ade available for use by o ther 
colleges and universities in Virginia through the Office of G rants and 
International Programs. Details of this workshop and video are included in 
Appendix E of this dissertation.
PART II. INTERNATIONALIZATION ANALYSIS
The analysis employs Henson’s theoretical framework for 
internationalization (1990) to examine the internationalizing experience of TCC. 
As explained in Chapter II, Henson’s model (1990) identifies the following m ajor 
factors that contribute to internationalization: leadership and m anagement, 
organization, program activities, resources, and external environm ent. In this 
analysis, the researcher will use information provided in the narrative to answer 
each o f the subsidiary research questions and the main research question. Seven 
of the eight subsidiary research questions are based upon the factors forming 
H enson’s theoretical framework for internationalization (1990). The final 
subsidiary question addresses the possible presence of factors not included in 
H enson’s model (1990) that may contribute to internationalization in the 
comprehensive community college. Having addressed each of the subsidiary
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questions, the researcher is then able to answer the main research question, which 
concerns the appropriateness of Henson’s model (1990) to the internationalizing 
experience of TCC.
Leadership and M anagem ent
Henson (1990) has explained that one of the most critical factors in 
achieving a high degree of internationalization is leadership and m anagem ent (p. 
25). He clarifies the role of leadership and m anagem ent in the 
internationalization process by making two observations. First, Henson (1990) 
explains that leadership and m anagement occur at m ultiple levels, an idea he has 
illustrated by using a  three-dimensional box depicting leadership at the systems, 
the university, and the program /unit levels. (See Appendix C). In 
Internationalizing U.S. Universities (1990), Marcus Ingle has operationally defined 
the various levels o f leadership within Henson’s model by explaining that:
There are several levels of leadership contributing to internationalization. 
These include faculty leaders at the university level; program leaders such 
as international studies directors, deans, and other program leaders; 
university leaders at the university/chancellor and executive officer levels; 
and systems leaders related to the university system chief executive and 
system executive officers (p. 43).
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The second conclusion that Henson (1990) has drawn concerning 
leadership and management is that commitment to internationalization at all 
levels is an im portant factor in enhancing the internationalization process (p. 17). 
Henson (1990) has added that at the university level, commitment to 
internationalization is often reflected in institutional mission statem ents, in 
strategic planning documents, in institutional policies and procedures, and in the 
allocation of funds to enhance relevant program activities. W ithin the context of 
Henson’s model (1990), commitment has been defined by Ping (1990) as the 
"congruence of rhetoric and resources" (p. 18).
Leadership at the Systems Level. As C hapter II has shown, the call for American 
higher education to prepare graduates for the urgent needs derived from an 
increasingly interdependent world has been taken seriously by the nation’s 
colleges and universities (Adams, 1979; Boyer, 1979; Burns, 1980; Greenfield,
1990; Kerr, 1990). From research leading to the form ation of a theoretical 
framework to guide the internationalization process in higher education, Henson 
(1990) has established the importance of leadership at multiple levels. Viewed 
through the lens of Henson’s model (1990), what role has leadership played in the 
internationalizing experience of TCC?
As the preceding narrative has shown, leadership as defined within the 
context of H enson’s model (1990) has been present at multiple levels in the 
internationalization of TCC. For example, the first funds for the College’s 
systematic internationalization efforts came in 1986 from the systems level in the
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form o f a State Council of Higher Education in Virginia (SCH EV) grant for a 
faculty developm ent workshop on East Asia. Additionally, in recent years, 
SCHEV has provided numerous Summer International G rants for faculty to 
improve their international competence. Still another example of systems-level 
support for TCC’s internationalization is evident in the joint sponsorship by 
SCHEV and the VCCS for PIE, a major grant that funded a  system-wide 
curriculum developm ent project for Virginia’s community colleges from 1990-1992. 
During this two-year period, the Chancellor of the Virginia Community College 
system, Dr. Arnold Oliver, proved one of the most outspoken proponents of 
international education in the Commonwealth. In an interview with the 
researcher, Clowdsley rem arked that:
The Chancellor’s support for international education has been a form of 
encouragem ent for our efforts. Chancellor Arnold has m ade 
internationalization a clear goal for our community colleges. His leadership 
and comm itm ent have had trem endous impact throughout the entire sector 
in Virginia. (M.R. Clowdsley, personal communication, June 23, 1995)
Clowdsley added that systems-level commitment to internationalization and the 
availability of grant funding for faculty developm ent from both the state and 
systems levels have helped establish an institutional environm ent supportive of 
internationalization.
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Leadership at the University Level. Leadership a t the university level has been 
apparent in the internationalizing experience of TCC through the comm itm ent of 
form er President George Pass, the current President o f the College, the Director 
of G rants and International Programs, the program  leaders, and the faculty. First, 
when asked about the role the chief executive officer of an institution should play 
in supporting internationalization, Dr. Larry W hitworth, currently serving as 
President o f TCC, replied in an interview with the researcher:
Com m itm ent to internationalization must be in your head. Mission 
statem ents and planning documents that support internationalization aren’t 
worth the paper they’re written on if they aren’t backed up by action. Lip 
service to internationalization is useless. Statem ents of comm itm ent to 
internationalization must have consequences. (L. W hitworth, personal 
communication, June 29, 1995)
W hitworth’s comment echoed Ping’s statem ent on comm itm ent in 
Internationalizing U.S. Universities (1990):
The goal of internationalizing the university, like any other im portant 
institutional goal, will be accomplished only if it becomes a fundam ental 
value of institutional life. If internationalization is not em bedded in this 
culture of values, strategy and leadership alone will not accomplish our
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goal (p. 26).
As the June 29 interview with Whitworth continued, it becam e apparent 
that the President believed that internationalization had indeed becom e "a 
fundam ental value of institutional life" at TCC even though he adm itted that the 
College’s mission statem ent m ade no explicit statem ent of a com m itm ent to 
internationalization. He added that he himself did not write specific policies 
supporting internationalization because he felt that policies were "for the most 
part to prevent people from doing something; they aren’t really pro-active." When 
asked if his office engaged in formulating strategic plans that included a 
comm itm ent to internationalization, he responded:
My job is not to write strategic plans and formulate policies regarding 
internationalization. My job is to encourage people who have energy, 
comm itm ent and enthusiasm to devote themselves to international 
education. The less I try to dictate what is done...the less I try to interfere, 
the better it works. I simply allocate the money and step back. I 
encourage but I don’t get in the way. (L. Whitworth, personal 
communication, June 29, 1995)
W hitworth explained, however, that strategic planning documents, such as the 
Action Plan for 1994-1996 are generated by the Office of G rants and International
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Education and contain specific goals for internationalization (See Appendix A).
He added that the M aster Plan for the Nineties (1990), a m ajor institutional 
planning document, contains a complete chapter that lists the College’s specific 
goals related to  the individual international education program  activities. (See 
Appendix A).
In an effort to learn more about the role o f presidential leadership as it 
relates to internationalization, the researcher asked W hitworth to comment 
further on his unobtrusive style of management. He responded:
Leadership is an elusive topic. Leadership isn’t getting yourself out in 
front. It’s getting down to the individual level where enthusiasm  is 
contagious. Everyone has to feel that the process is fair and democratic. I 
think that some people thought that I would take Task Force 
recom m endations and choose who I wanted to participate. Not so. To 
keep enthusiasm  building, it can’t be turned into a political football game. 
(L. W hitworth, personal communication, June 29, 1995).
Because W hitworth appeared impatient with the idea of written documents 
that represented only lip service to internationalization, the researcher posed a 
question that would relate to what Ping (1990) refers to as "translating rhetoric 
into action" (p. 29). W hen the researcher asked W hitworth what had prompted 
him to budget $20,000 for international education during the first year of his
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presidency, he responded with comments echoing those o f many others who have 
recognized the reality of a strong global economy (Perkins, 1979; Cape and Colby, 
1990; M. King, 1990; Pickert, 1992; Goodwin and Nacht, 1990). H e remarked:
T hat’s the only important question. We live in a global village. Ten years 
ago, everything was fairly parochial. O ur realities were different. The 
world order was far less complex. People are scared to death of this new 
world order. They see it as a threat, but unity is a benefit. Nothing can 
stop the emerging interdependency and global m arket. T here’s no such 
thing as a  purely American business anymore. M arkets are opening up all 
over the world. Our students can’t have a provincial mentality and survive. 
Why do I put money in there every year? W e’ve got to start changing the 
dynamic of the curriculum...not by writing a memo to ask faculty to 
internationalize the curriculum. No, it’s by putting money in the pot, and 
the money is an incentive and a stimulus and everything happens because 
of stimuli and incentives. T hat’s one of M other N ature’s little tricks. You 
have to reinforce positive behavior and create a positive environm ent for 
internationalization to occur. T hat’s where the money comes in. This is 
the incentive. Rem em ber that I gave money not because of a strategic 
plan and not because of policy and not because internationalization was an 
institutional goal. I gave because the idea of internationalization is in my 
head and because I believe in it. We must create a broad-based
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educational foundation for our students. We have to involve our students 
in international experiences. (L. W hitworth, personal communication, June 
29, 1995)
W hen the researcher asked W hitworth if he felt that funds were sufficient enough 
to support internationalization at the College, he explained that the entire 
community college system in Virginia is under-funded. H e rem arked that he 
would like to see more money available for internationalization efforts and added 
that he wished every student who graduated from TCC could have a study abroad 
experience.
During the final minutes of the interview, W hitworth comm ented that 
internationalization had proven beneficial to the College because the various 
faculty developm ent projects had generated enthusiasm  and curiosity on the part 
o f the faculty. He remarked:
Faculty going abroad has far-reaching effects. Enthusiasm spreads to 
others. Next, we have people writing grants. But you can’t m andate these 
things. You have to let it grow. (L. W hitworth, personal communication, 
June 29, 1995).
H e added that the cultural awareness of students had been strengthened through 
the various exchange arrangem ents with faculty from abroad. The President
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brought the interview to a  close by praising the support that the Director of 
G rants and International Programs and the Task Force on International 
Education members had dem onstrated for internationalization at the College. He 
explained that this support had been visible in myriad ways. Among these, he 
listed the num ber and variety of international programs in place at the College, 
the participation of the Task Force in grant writing, attendance at professional 
meetings by faculty, the involvement o f faculty in developm ent projects aimed at 
improving international competency, and the general enthusiasm among faculty 
for internationalization efforts.
Interviewee responses from m em bers of the Task Force on International 
Education regarding W hitworth’s support for internationalization were consistently 
positive. O f the ten members interviewed, each indicated that support from the 
President had been sufficient and that he had helped create an environment 
supportive of internationalization. Although each interviewee expressed a desire 
for m ore funds for internationalization, nine of the eleven agreed that allocations 
had been adequate considering the fiscal austerity facing their institution and 
Virginia higher education in general. W hen interviewees were asked about 
specific examples of how Whitworth and other senior administrators had 
comm unicated their support of and interest in internationalization, they 
collectively responded:
1. Allocation of annual budget funds for internationalization;
2. Creation of a central office to oversee individual program activities related
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to international education;
3. A ppointm ent of the Task Force on International Education as the 
subsequent inclusion of the committee as a part of the formal organizational 
structure of the College;
4. Institutional matching funds for funds generated from external sources such 
as grants;
5. Granting of released time for faculty to work on projects related to 
internationalization;
6. Annual "International Day" sponsored by the President in recognition of 
faculty who have contributed to internationalization; and
7. Award by the President of scholarships for study abroad to outstanding 
foreign language students.
Finally, when asked to comment on their President’s unobtrusive m anagement 
style in relationship to internationalization, interviewees consistently rem arked 
that they preferred this approach. Several interviewees explained that because the 
Task Force was in direct contact with the individual international program  
activities, they were in the best position to take the initiative to strengthen 
internationalization within the College.
Leadership at the Program Level. In an interview with Mary Ruth Clowdsley, the 
Director of G rants and International Programs, the researcher uncovered 
information relevant to the role of program-level leadership in relationship to
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internationalization. As explained in the narrative, Clowdsley’s is a  central office 
responsible for coordinating the college-wide units for international program s and 
activities. Addressing the importance of a central office to the process of 
internationalization, Henson (1990) has explained that:
Varying degrees o f success have been achieved with or without a central 
office. Most universities, however, indicate a need for a centralized 
mechanism to coordinate and more effectively integrate and assist the 
broad range of international programs and activities going on at many 
universities. Most perceive a need for a position with access to the 
decision-making process to raise awareness and serve as an advocate. In 
this regard, most of the case study universities were in the process of 
examining the possibility of establishing a  central organization structure or 
already had one in existence. As indicated previously, however, some 
highly internationalized universities have decentralized international 
administration (p.21).
Clowdsley, along with each of the other five interviewees who had been involved 
in grass-root efforts to internationalize, felt that the creation of a central office 
had substantially strengthened internationalization at the College. Collectively, 
these individuals listed the following forms of support for internationalization that 
the central office provides:
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1. Coordination of activities across the three College campuses;
2. Comm unication of information regarding the college decision-making 
processes;
3. Support for faculty and individual program  activities;
4. Assistance in grant proposal writing;
5. Identification and communication of opportunities for faculty development 
and other opportunities for improving international competency; and
6. Advocacy for international programs and activities through Clowdsley’s 
reporting directly to the President and sitting in on all o f his staff meetings.
W hen President W hitworth was asked to com m ent on the leadership role that 
Clowdsley was playing in the internationalization process, he responded that she 
had been very successful in bringing in grant money for internationalization. He 
added that her active participation as a Steering Com m ittee m em ber for PIE, as 
well as her roles as editor of the official VaCIE newsletter and as Executive 
Board M ember for VaCIE, had considerably strengthened the College’s visibility.
International Task Force member, Derris Raper, provided further 
comments on Clowdsley’s leadership role in an interview with the researcher:
The designation of a senior person responsible for coordinating all that’s 
going on in international ed. at TCC has m eant that we have a vital 
communication channel. The Office alerts us to all kinds of opportunities
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in the field. Mary Ruth encourages our individuality and gives us support 
for projects that can benefit everyone concerned. I don’t think we could 
have come this far without a central office. O ur campuses are too far- 
flung. (D. Raper, personal communication, June 20, 1995).
W hen asked to comment on how she perceived her leadership role in the 
internationalization of the College, Clowdsley rem arked:
Planning is an im portant part of leadership. O ur strategic plans are like 
’wish lists.’ I work with the Task Force to target im portant needs. Once 
they’re on paper, we figure out how we can get results. W e’re forced to 
plan regularly because every time we write a grant proposal, we have to 
include an action plan for internationalization. But this helps us establish 
goals. This gives us something to work toward. We constantly monitor 
w hat’s going on in the external environm ent and we try to respond. (M.R. 
Clowdsley, personal communication, July 13, 1995).
Clowdsley concluded by saying that identifying the internal strengths o f existing 
programs, faculty, and students was an im portant part of planning for 
internationalization. She rem arked that building upon these strengths creates 
change that will ultimately support the goals established in strategic plans.
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Leadership at the Faculty Level. Addressing the role of leadership at the faculty 
level, Ping (1990) has written:
W hen a  goal such as internationalization is broadly institutional in its 
consequences, the task of leadership in this distinct organization is 
especially difficult. Given its dependence on a largely independent group 
of professionals, leadership within an academic organization represents 
responsibility without commensurate authority" (p. 26)
As the narrative has shown, leadership at the faculty level has formed an 
integral part of the internationalizing experience at TCC. This leadership has 
been evident in the contributions of individual faculty members who have 
participated in grant writing, as well as in the combined efforts of the Task Force 
on International Education. First of all, individual faculty members have secured 
grant funding for a variety of projects, including faculty development workshops 
focused on curriculum revision. According to Internationalizing U.S. Universities 
(1990), "faculty leadership must oversee the changes in the curriculum which will 
enhance learning opportunities and make the best use of study abroad, 
international students, and foreign languages" (p. 26). The narrative has shown 
that extensive curriculum revision has occurred through the efforts of TC C ’s 
faculty members, who have recognized the importance of bringing students in 
contact with content and materials that reflect a broad range of thought systems.
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In an interview with the researcher regarding the im portant role of faculty 
in curriculum revision, Nudelman explained:
Internationalization begins in the classroom. Through faculty development 
projects, we can focus on various areas o f the world through travel and 
study. As we incorporate new elements into the classes we’re teaching, the 
courses create interest among the students. They know we’ve experienced 
what we’re teaching, and so the material is more credible...m ore exciting to 
them. (B. Nudelman, personal communication, June 21, 1995).
One of the most visible examples of faculty leadership for 
internationalization occurred with the initiation of PIE in 1990 (See Appendix D). 
Recognizing the power of professors to move internationalization forward, PIE’s 
Final Report (1993) has stated that:
PIE cast its faith in the intelligence, energy, and dedication of VCCS 
career counselors and faculty. Because o f their daily ties to Virginia’s 
diverse mix of community college students, the counselors and faculty are 
best positioned to dram atize the interconnected nature of the planet’s 
environment, cultures, political institutions and economic system (p. 1).
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Referring to the leadership role of the faculty in PIE  in an interview with 
the researcher on July 9, 1995, Clowdsley rem arked that TC C ’s Portsm outh and 
Virginia Beach campus teams had done an excellent job  of seeing that other 
faculty m em bers had information on the Project. She explained that the teams 
had infused their own courses with international m odules and then convinced 
others to do so. She said that the end result was a network o f resources among 
campuses throughout the College and ultimately throughout the Commonwealth.
The power of the faculty as a  group to impact upon internationalization 
has been most visible in the efforts of TCC’s Task Force on International 
Education. As the narrative has explained, interest in a systematic approach to 
internationalization was first generated by faculty m em bers who form ed the early 
International Com m ittee on the Portsmouth campus in 1986. Clowdsley remarked 
in an informal conversation with the researcher that she attribu ted  the strong 
faculty leadership to a commitment to internationalization and to the chemistiy 
present in the Task Force on International Education. She explained:
O ur faculty is the real driving force behind internationalization. And we 
are fortunate to have the chemistiy, the make-up we have in the Task 
Force. Each m em ber represents a particular program  activity. The 
meetings are an open forum for discussion of w hat’s going on and what we 
need to do in the future. W e’re constantly examining our progress. (M.R. 
Clowdsley, personal communication, June 23, 1995).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
98
Clowdsley rem arked that the Task Force was strengthened by the fact that some 
of the original International Committee m em bers were still part of the group.
She added that their ongoing participation had produced continuity for Task 
Force efforts that m ore fluid participation would have prevented.
In a  subsequent interview, Task Force m em ber Phil Thom pke commented 
on the com m itm ent of members of the faculty who serve on the Task Force:
Each m em ber of the group has a personal com m itm ent to the College as 
well as to internationalization. It’s an unusual and powerful combination. 
(P. Thom pke, personal communication, July 11, 1995).
B arbara N udelm an, co-founder of the original Task Force, also com m ented on the 
leadership role of the Task Force in an interview with the researcher on July 21. 
She explained that support for internationalization was apparent first of all in the 
com m itm ent of the Task Force. She added that m em bers had dem onstrated this 
dedication by participating in professional developm ent programs, and by 
providing speeches and workshops at professional meetings.
W hen asked to name other ways that faculty support of internationalization 
had been dem onstrated, Task Force m em ber Joseph A ntinarella commented:
W e’re not afraid to go for something we think is im portant to the College 
and to our students. It was hard to schedule the intensive program
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focusing on the form er Soviet Union, but we did it. We believed in it.
O ur students had a chance to study Russian culture and language with a
native speaker, and many of them went on to study in St. Petersburg (J.
Antinarella, personal communication, July 8, 1995).
Antinarella concluded the interview by saying that internationalization is an 
ongoing process at TCC, and that the leadership and commitment of the faculty 
has played an integral role in its evolution.
In summary, this analysis of leadership and m anagem ent within the context 
of the internationalizing experience of TCC has shown that this factor plays a 
crucial role in the internationalization process of the comprehensive community 
college. Secondly, Henson’s belief that leadership occurs at multiple levels has 
been supported through specific examples of backing for TCC’s 
internationalization efforts from the systems level, the chief executive officer level, 
and the program  and faculty levels. Finally, numerous examples have supported 
Henson’s assumption that the commitment of the different levels of leadership is 
integral to the development of internationalization.
Resources
As explained in Chapter II, Henson (1990) lists faculty international 
competence, the availability of funds, the presence of incentives and rewards, and 
the support o f central administration as resources necessary for 
internationalization to occur (p.9). First, Henson (1990) has commented that
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faculty international competence and the utilization of this knowledge as a base 
for the form ation of relevant program activities is extremely im portant to 
internationalization (p.9). The previous narrative has shown a variety of 
mechanisms that the College employed to strengthen the international 
competence o f its faculty. For example, support for faculty developm ent 
programs to enhance international expertise has been present through grant- 
funded workshops on East Asia, the Czech Republic, and Latin America. The 
international competence of the faculty at TCC has also been strengthened 
through faculty exchange programs with St.Petersburg, Beijing, Prague, and 
Moscow. PIE, the major curriculum developm ent grant from SCHEV, represents 
still another developm ent opportunity for faculty. Finally, TCC faculty have 
strengthened their expertise through membership in the VaCIE and other 
professional organizations.
Addressing the importance of developm ent opportunities leading to the 
increased international competence of faculty, Clowdsley rem arked in an interview 
with the researcher:
We have recognized our faculty as our greatest resource. The Task Force, 
for example, has members who are experts on travel abroad, foreign 
language instruction, curriculum revision, and so forth. One of our policies 
has been to nurture this expertise. (M .R. Clowdsley, personal 
communication, July 13, 1995).
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In the same interview, Clowdsley’s comments were brought to focus on an 
interview question that concerned the availability of funds for improving the 
international competence of faculty. Clowdsley explained that there was no 
support from the College for research per se. However, she added that money 
from external grants, together with the $20,000 appropriated in the annual budget 
of the College, provide funds for participation in professional conferences and in 
many o ther activities relevant to internationalization. She com m ented further that 
the Task Force accepts proposals from faculty for new initiatives or programs 
intended to enhance internationalization, and subsequently awards mini-grants to 
those projects that will prove the most valuable.
W hen asked about the presence of incentives and rewards for 
internationalization initiatives, Clowdsley rem arked that the availability of smaller 
funds for entrepreneurial projects awarded by the Task Force had proven to be a 
faculty m orale booster as well as a form of strengthening an internal supportive 
environm ent for internationalization. In an interview with the researcher, Barbara 
Nudelman referred to a recent faculty initiative entitled "Encounter with 
Difference: Enhancing the U ndergraduate Experience Abroad," a project which 
was funded by a  small grant from the Task Force:
We became interested in adding rigor to our study abroad program s when 
we read Engle’s article on the lack of attention given to overseas travel by 
many colleges (1995). Then Dr. D ot Finnegan of W illiam and Mary gave
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us some information on how we could set up a  workshop to teach students 
and faculty ways of getting more out of overseas study. W e submitted a 
proposal to the Task Force to put together an orientation video, and a 
small grant was awarded. (B. Nudelman, personal communication, June 21, 
1995).
The design and production of the video provided an opportunity for TCC faculty 
to network with other international educators throughout Virginia. A nother result 
o f the project was the decision o f the Office of G rants and International Programs 
to make the video available to o ther institutions.
The final sub-factor that Henson (1990) lists under the major category of 
Resources is the support of central administration. Henson (1990) has explained 
that:
A supportive central adm inistration is very im portant in establishing the 
internal environm ent and influencing policy, incentives and rewards, and 
the allocation o f resources in support of internationalization (p. 10).
Although H enson’s research leading to the developm ent of the framework 
for internationalization (1990) has shown that many senior adm inistrators do not 
devote much time to thinking about the process, H enson believes their support to 
be a valuable resource (p. 10). As explained in C hapter II, Vaughan (1989) has
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written that the "community college president’s agenda may be filled with local 
issues rather than global ones such as Star W ars research or investments in South 
Africa" (p. 18). Because concerns with budget cuts or with a local political or 
social problems may consume the time and energy of the community college 
president, he or she may place the primary responsibility for leadership for 
internationalization into the hands o f the program director. As interviews with 
the President of the College have shown, an unobtrusive style o f leadership may 
work well within the unique internal environment of an institution, but this style 
of leadership should not be equated with indifference toward internationalization. 
Additional information regarding the support of central administration for the 
internationalization efforts of TCC has been addressed extensively in the section 
on Leadership and M anagement.
In summary, the international expertise of faculty, the availability of funds, 
the presence of incentives and rewards, and the support of senior adm inistration 
all appear to have strengthened TCC’s internationalization efforts. First of all, 
through a variety of mechanisms including area-studies workshops, exchange 
programs, and curriculum infusion projects, the College has enabled faculty to 
enhance their international competence. Furtherm ore, support for 
internationalization has been apparent in the award of mini-grants that serve as 
incentives for faculty to pursue entrepreneurial projects. Finally, the support of 
senior administration through the allocation of funds for international education 
has helped establish an internal environment that favors internationalization.
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Program Activities
Henson (1990) has listed a num ber of sub-factors spanning a broad 
spectrum of program activities that contribute to internationalization. As 
explained in Chapter II, these activities include foreign students, English As a 
Second Language programs, foreign languages, foreign scholars, developm ent 
cooperation, academically-driven programs, area  and thematic studies, public 
service, and study abroad. In this part of the framework, Henson (1990) includes 
a  place for other activities not previously m entioned in the list of international 
program activities (pp. 12-16). Through the use of both written documents and 
interviews with the key players in the internationalizing experience of TCC, the 
researcher was able to identify the following principal elements and activities of 
the TCC’s international program:
1. Approximately fifteen hundred foreign students representing a broad 
variety of countries including Japan, China, and the former Soviet Union;
2. An English As a Second Language Program offering classes in composition, 
gram m ar, and oral communication;
3. Foreign language instruction in French, Spanish, German, Japanese, 
Chinese, and Tagalog;
4. Foreign Scholars from Russia and Czechoslovakia and a Fulbright scholar 
from China;
5. Academically-driven programs including multiple curriculum revision 
projects, area  studies focusing on China, Latin America and the form er Soviet
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Union, an international studies course focusing on feminism (scheduled for Fall 
1995), and a  them atic course concerning global communication;
6. Public service in the form of an annual international lecture series, and the 
provision of speakers on international topics for local organizations such as area 
Cham bers o f Commerce, and the Kiwanis and Rotary Clubs; and
7. Study Abroad program s to France, Spain, Mexico, Costa Rica, the form er 
Soviet Union, and China.
W ith only two m inor exceptions, the international program activities in 
place at TCC lined up well with the sub-factors included in Henson’s framework 
(1990). The first exception concerns the area of developm ent cooperation; the 
second involves "research, scholarship, and graduate education." Addressing the 
first exception, Clowdsley explained in an interview on July 13, 1995, that 
developm ent cooperation, sometimes referred to  as technical assistance projects, 
is an area that the College is interested in exploring. She added that TCC had 
the expertise and capability necessary to train m iddle-m anagem ent personnel and 
technicians, and that these agreements represent im portant opportunities for 
professional development. Because the College has spent years establishing 
contacts abroad through various faculty exchange agreements, Clowdsley rem arked 
that technical-assistance programs would be simple to arrange. The second sub- 
factor in H enson’s model that lacks a counterpart in the internationalizing 
experience of TCC concerns "research, scholarship, and graduate education," all of 
which are activities that are typically associated with four-year institutions. Neither
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the written documents nor the interviews conducted by the researcher uncovered 
any o ther international program activity in place at the College that was not 
covered in Henson’s framework (1990).
In summary, with only two minor exceptions, the international program  
activities in place a t Tidew ater Community College line up well with those listed 
in H enson’s model (1990). The first exception concerns developm ent cooperation, 
an area  in which the College has not become involved. The second involves what 
Henson term s "research, scholarship, and graduate education." As previously 
explained, each of these three activities are most often associated with senior 
institutions rather than with the two-year college.
External Environment
As explained in C hapter II, Henson’s framework (1990) includes the 
external environm ent as an important factor for internationalization. Henson 
(1990) has written that this factor is composed of three sub-factors, which are 
global awareness, stakeholder demand, and benefits. In C hapter II, the global 
m arket and its impact upon the internationalization efforts of the community 
college have been thoroughly addressed (Cape and Colby, 1990; King, 1990; 
Pickert, 1992; TIM E, 1993; Greenfield, 1990).
Each of the eleven individuals interviewed at TC C  believes that global 
issues will become m ore im portant to the communities the College serves in the 
next decade. W hen asked to name specific factors in the external environm ent 
that have helped form a  rationale for internationalization to occur at TCC, the
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interviewees’ collective responses included:
1. The proximity of TCC to an international trade route;
2. The dem and of students for an international dim ension to their course
work so that they can be better prepared for careers;
3. The demand of students for understanding necessary to function effectively 
as citizens in communities marked by diversity;
4. The need for college programs to have more depth and breadth so that 
their institute can compete successfully with other institutions that are 
internationalizing within existing structures;
5. The increasing demand of local businesses for services related to
international education such as foreign language instruction and classes in cross- 
cultural communication; and
6. The growing num ber of foreign students on the three campuses of the
College, including increasing numbers of Hispanics and a large group of recent 
immigrants from the form er Soviet Union.
The interview responses above include several references to the 
responsibility of the College to respond to stakeholder demands, a second sub­
factor listed under the broad category of External Environm ent. As explained in 
Chapter II, Henson (1990) has written that "stakeholders can be defined broadly 
to mean students, citizens of the state, donor agencies, and many others" (p. 22). 
Generally speaking, the demands of stakeholders involve the expressed need of 
individuals both within and beyond the campus boundaries for information and
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services related to international issues. The rationale behind these demands has 
been addressed previously in C hapter II (Cape & Colby, 1990; King, 1990; 
O ’Connell, 1994; Pickert, 1992; Tillman, 1990).
In interviews with the eleven interviewees, the researcher asked each 
individual if he o r she felt that either they personally or the college in general had 
benefitted from TCC’s internationalization efforts. The following list was 
compiled from information gathered in interviews with senior administrators 
Clowdsley and Whitworth, who listed these benefits as follows:
1. Enhancem ent of the overall quality of the College;
2. Increased visibility of the College throughout the Commonwealth;
3. An increase in the ability of the College to attract faculty with global 
competence;
4. The addition of breadth and depth to the curriculum; and
5. The personal satisfaction that comes from being part of a process that will 
change individual perspectives to create a greater awareness of global 
interdependency.
When the faculty members interviewed were asked the same question, they 
responded:
1. Overall improvement of the quality of instruction through the incentives for 
faculty developm ent provided by the Office of Grants and International Programs;
2. M ore visibility for the College throughout the Commonwealth;
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3. M ore depth and breadth for course offerings;
4. The chance to study abroad and engage in faculty exchange;
5. The opportunity to improve overall international competency through the
various mechanisms in place for faculty development; and
6. The opportunity to network with other international educators throughout 
Virginia and the nation through participation in professional meetings and 
workshops.
In conclusion, this research has revealed that elem ents in the external 
environm ent have impacted considerably upon internationalization efforts a t TCC. 
These external factors include the emergence of a global economy and the 
demand of stakeholders for information related to international issues. Finally, 
interview responses support the belief of individuals involved in TCC’s 
internationalization that relevant efforts have resulted in both personal and 
institutional benefits.
Organization
Henson (1990) has written that "the organization of international programs 
and activities appears to be an im portant contributor to internationalization" (p. 
20). He has added that the sub-factors associated with organization are structure, 
linkages among and between units, and the internal culture (p. 19), pieces of the 
model that have been operationally defined in Chapter II. First of all, each of the 
eleven individuals interviewed believes that the presence of one central office with 
university-wide responsibilities has contributed significantly to TCC’s
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internationalization efforts. Furtherm ore, all of the interviewees felt that the 
Office of Grants and International Programs was central rather than peripheral to 
the main operations of the College for two main reasons. First, they explained 
that the Office occupies a  strategic location near the President’s office in the main 
administrative building on the Portsm outh campus. Secondly, interviewees felt 
that the fact that Clowdsley reports directly to the President has impacted 
favorably upon TCC’s efforts to internationalize. The specific functions that 
interviewees felt that the central office, as opposed to multiple offices, was 
providing included:
1. serving an advocacy role for international programs and activities;
2. coordinating the various international activities throughout the College and 
supporting them whenever necessary; and
3. acting as a communication channel to target opportunities for improving 
the international com petence of faculty.
The second sub-factor that Henson (1990) lists under Organization is 
linkages. As explained in C hapter II, the term  linkages within the context of 
H enson’s model (1990) can occur both internally and externally. In the 
internationalizing experience of TCC, the most obvious internal linkage is the one 
that exists among the various international program activities. This connection is 
realized through the m embership of the various program directors on the Task 
Force on International Education. In an interview with the researcher, Task 
Force m em ber Kathy O ’Connor explained how this linkage works:
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The various program directors give individual reports a t each meeting. 
W e’re able to see the big picture and identify ways that o ther connections 
can be realized among the various program  activities. W e target these 
connections and then formulate action plans to see that they happen. (K. 
O ’Connor, personal communication, June 30, 1995).
In an interview with Joseph Antinarella on July 20, 1995, the researcher learned 
that an example of the connections possible among program activities occurred in 
a recent linkage between faculty exchange, foreign languages, and study abroad. 
Antinarella explained that the exchange professor from the form er Soviet Union 
had worked with TCC faculty to design a special six-week course in Russian 
culture and language. Through the course, students were prepared for a trip to 
St. Petersburg. Antinarella added that he felt that maximum use of the exchange 
arrangem ent had been made by gearing the intensive course m aterial to the 
subsequent study abroad experience.
Next, external linkages related to the internationalizing experience of TCC 
include participation in professional organizations such as the V aC IE and 
Community Colleges for International Development, a  national group based in 
Dayton, Ohio. One result of TCC’s participation in VaCIE, for example, is the 
Cheshire Educational M anagment Program (CEM P), which represents a 
consortial approach to faculty exchange. O ther consortial agreem ents have been 
m ade with Virginia Wesleyan College for study abroad, as explained in the
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previous narrative.
Finally, Henson’s framework for internationalization (1990) addresses the 
importance of internal culture, which he has defined as "the perception on the 
part of faculty and units that the university is supportive of internationalization"
(p. 21). When faculty interviewees were asked to describe the prevailing attitude 
within the College toward the idea of internationalization, each of the nine 
responded that a supportive environment was evident. The specific ways that 
senior administration and faculty communicate their support for 
internationalization have been explained in the previous section on Leadership 
and Management.
In summary, interview responses support the belief that the presence of the 
Office of Grants and International Programs, a  central coordinating mechanism 
with college-wide responsibilities, has played a vital role in strengthening 
internationalization efforts at TCC. Similarly, linkages among the various internal 
program activities as well as involvement in professional organizations and 
consortial agreements in the external environm ent have strengthened 
internationalization at the College. The presence of a central coordinating office, 
together with both internal and external connections related to international 
education, has resulted in what interviewees consider an environment supportive 
of internationalization at TCC.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
113
A nother Factor That May Contribute to Internationalization in the 
Comprehensive Community College
The final subsidiary research question concerns any factors o ther than 
those included in Henson’s framework (1990) that may have contributed to the 
internationalizing experience of TCC. From  the overall picture of TCC’s 
internationalization provided in the narrative, the researcher has identified one 
such factor which concerns assessment or the m easurem ent of desired outcomes. 
As the narrative has indicated, the internationalization efforts of TCC have made 
use of assessment in initiatives involving changes to the curriculum. The Office of 
G rants and International Programs has typically hired an outside consultant to 
evaluate infusion modules and other m aterials prepared by the faculty that involve 
international content. In an interview with the researcher on July 13, 1995, 
Clowdsley commented that the use of evaluations from outside consultants had 
strengthened internationalization efforts by identifying areas in need of 
improvement. She explained further that the availability of written evaluations to 
o ther members of the campus community encouraged scholarship and identified 
possible linkages among individual program activities that had previously not been 
evident.
Appropriateness of Henson’s Model to the Internationalizing Experience of TCC 
By using Henson’s framework (1990) to examine the internationalizing 
experience of TCC, the researcher has found that each of the m ajor factors that 
H enson has determined to be contributors to internationalization are present, with
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only two minor exceptions occurring as sub-factors under the broader category of 
Program Activities. The first of these concerns what Henson (1990) lists as 
technical assistance or developm ent cooperation. As the analysis has explained, 
this program  activity is considered im portant by TCC’s Director of G rants and 
International Programs; however, o ther areas have been assigned greater priority 
in the relatively short history of internationalization efforts a t the College. 
Therefore, this exception may be specific to the internationalization experience of 
TCC. In Chapter II, for example, the literature has shown that King (1990) has 
addressed the widespread involvement of the nation’s community colleges in 
developm ent cooperation and technical assistance projects (p.84).
The second area in which TCC’s internationalizing experience fails to fit 
the framework provided by Henson (1990) is listed in the model as an 
academically-driven program  and includes "research, scholarship, and graduate 
education" (p. 15). The comprehensive community college obviously does not 
offer graduate education, and Vaughan (1989) has explained that the term  
research has been typically associated with four-year institutions (p. 26). He has 
written that two-year colleges have traditionally assigned low priority to research, 
and has added that "community college presidents proclaim loudly and often that 
community college professionals do not engage in research" (p. 26). As the 
analysis has explained, TCC does not allocate funds for research, but Clowdsley 
has commented that quite a  few faculty involved in internationalization efforts 
have done investigative studies on their own.
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Finally, this research has uncovered assessment, which is not included in 
Henson’s model (1990), as a  factor that has contributed to  TC C’s 
internationalization. Throughout the internationalizing experience o f TCC, the 
College has employed the use of outside evaluators to assess or evaluate the 
desired outcom es of activities such as curriculum infusion projects. Interview 
responses support the belief that consistent evaluation of individual activities 
related to  internationalization has enhanced TCC’s movement to internationalize 
by uncovering areas in need of improvement.
Summary of Analysis
As explained in C hapter II, Henson’s model (1990) was developed to 
facilitate a systematic examination of the internationalization process in four-year 
institutions, particularly in the research university (p. 3). Therefore, in order to 
judge the appropriateness of the model to the internationalizing experience of the 
comprehensive community college, the researcher has used each of the factors 
forming H enson’s model (1990) to examine the internationalizing experience of 
TCC. The broad body of information provided in the narrative has enabled the 
researcher to analyze internationalization at TCC within the boundaries set by 
Henson’s theoretical framework (1990). From this analysis, the researcher has 
concluded that H enson’s model is generally appropriate to  the internationalizing 
experience of TCC. However, specific exceptions have been noted, as well as the 
existence of one additional factor, assessment, which is not present in H enson’s 
framework (1990) but which the researcher believes to be a contributor to TCC’s
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internationalization.
The exceptions noted by the researcher concern two sub-factors that occur 
under H enson’s broad category of Program Activities. The first of these sub­
factors relates to  developm ent cooperation or technical assistance. T he previous 
analysis has explained that the absence of this program  activity at TCC is a 
situation that can be considered unique to the experience of this institution. In 
fact, many o ther comprehensive community colleges throughout the nation are 
actively engaging in technical assistance to developing countries (M.King, 1990, p. 
77).
The second exception regarding Henson’s model (1990) that this analysis 
has uncovered concerns research, scholarship, and graduate education, all of 
which Henson (1990) has categorized as international program activities.
G raduate education applies only to universities, and typically, research and 
scholarship have been associated with senior institutions as well. Addressing the 
meaning o f scholarship and research, Vaughan (1989) has written:
Scholarship is the systematic pursuit of a topic, as an objective, rational 
inquiry involving critical analysis. It involves precise observation, 
organization, and recording of information in the search for tru th  and 
order. It is the um brella under which research falls, for research is but one 
form of scholarship (p. 24).
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Although it could be argued that the preceding narrative and analysis have 
revealed ways in which faculty members have broadened their international 
expertise through scholarly endeavors, these activities are not representative of the 
scholarship and research that are typically equated with studies leading to 
publications in scholarly journals.
Together with the two exceptions previously explained, this research has 
revealed an additional factor, not listed in Henson’s framework (1990), which has 
contributed to internationalization at TCC. This factor, assessment, relates to 
TCC’s policy of hiring an outside evaluator to m easure the effectiveness of the 
individual faculty development initiatives undertaken by the institution. Also, 
interviews with the Director of G rants and International Programs have 
underscored the value of measuring or assessing desired outcomes as a means of 
enhancing internationalization. Although many references to assessment are 
present in the conference papers that focus on Henson’s framework for 
internationalization (1990), Henson has failed to include this factor among those 
that contribute to internationalization.
The following chapter will explore the conclusions and implications of this 
study. Also, it will provide suggestions for future internationalizing efforts at TCC 
and make recom mendations for further study.
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CH A PTER V
During the last ten years, colleges and universities in the United States 
have increased efforts begun after the Second W orld W ar to add an international 
dim ension to  existing institutional structures. As C hapter II has shown, the 
m ovem ent to internationalize has been in response to global changes that have 
impacted dramatically upon American society and continue to do so. The nation’s 
community colleges have been slower than four-year institutions to catch the wave 
of internationalization efforts that began to sweep the country in the late 1950s. 
However, increasing numbers of these institutions are now involved in preparing 
their students for the global workplace and for citizenship in what TIM E 
magazine (1993) has term ed "the world’s first multicultural society" (p. 1). 
Community colleges throughout America are recognizing with increasing clarity 
the strong rationale for internationalization to be woven into their traditional 
mission of serving local communities.
As C hapter II has indicated, the rationale for internationalization to occur 
in the nation’s comprehensive community colleges is based upon the emergence of 
a  global economy, the increasing cultural diversity in society, and the presence of 
large num bers of foreign students on the community college campus (Adams,
1979; Boyer, 1979; Greenfield 1990; O ’Connell, 1994). Korbel (1995) has 
explained that in the future, it is probable that more and more two-year colleges 
will become increasingly committed to internationalization "due to the influx of 
international students, the advancement of faculty expertise, technological
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advancements, tele-communications, developm ent of new curricula, and 
compelling global developments (p. 7).
Although the majority of Am erican colleges and universities have increased 
efforts to internationalize since the early 1980s, H enson (1990) has w ritten that 
until recently there has been no evidence of a theoretical framework to inform the 
process. As greater numbers of institutions of higher education in the United 
States continue to involve themselves in internationalization, the need for insights 
into effective systematic approaches to the process will become m ore pronounced. 
G oodm an and Nacht (1991) have explained why such guidelines are essential. In 
Missing the Boat: The Failure to Internationalize Am erican Higher Education, 
these authors have written:
The internationalization of U.S. colleges and universities that is required 
for the 1990s is far more profound than that accomplished in earlier 
decades. First of all, the existing international enclaves must be disbanded 
or, better still, used as the bases for new levels of internationalization 
throughout institutions. Comprehension of foreign languages and cultural 
diversity must become not simply the province of a  designated few but the 
responsibility of all (p. 114).
In addressing the particular challenge of the nation’s community colleges to 
provide what Goodm an and Nacht (1991) have defined as the kind of
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
120
internationalization dem anded by the nineties and beyond, Dr. Charles King 
(1992) of the Virginia Community College System (VCCS) has commented:
With the demise of the cold war threat, an opportunity exists for education 
to become the vehicle to prom ote political, economic, and technological 
advancements throughout the world. Through the process of developing a 
viable international education program, American institutions must be 
cognizant of the cultural differences among peoples. Any international 
education effort requires an understanding, as well as an exploration of our 
values and our culture (p. 3).
Now fully aware of the impact of global changes on Am erican society, the 
nation’s comprehensive community colleges are challenged as never before to 
prepare graduates for an emerging international arena that reflects the cultural, 
economic, social, and ecological interdependence among nations. Along with 
senior institutions, these colleges must fully explore the how  of 
internationalization and find approaches that allow the process to be examined 
and enhanced. The following conclusions address the particular usefulness of 
H enson’s theoretical framework (1990) in this regard, and provide insights that 
have emerged from its application to the internationalizing experience of TCC.
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Conclusions
As explained in C hapter II, Henson (1990) posits that leadership, 
resources, program  activities, the external environm ent, and organization are all 
factors that contribute to internationalization. These factors form a theoretical 
framework intended to  be used to examine the internationalization process in a 
systematic manner. As the preceding chapter has shown, the researcher has 
analyzed the internationalizing experience of Tidew ater Community College 
(TCC) according to H enson’s framework (1990). This examination has revealed 
that the various aspects of TCC’s efforts to internationalize line up well with those 
that Henson’s model (1990) has identified as im portant to internationalization.
The use of Henson’s framework (1990) has likewise enabled the researcher to 
uncover an additional factor that has contributed to internationalization at TCC. 
This factor involves the use of assessment to m easure desired outcomes related to 
the quality of academically-driven initiatives such as infusion of the curriculum.
From the analysis provided in Chapter IV, several conclusions may be 
drawn. First of all, the researcher believes that the use of Henson’s theoretical 
framework has greatly facilitated the examination of the internationalizing 
experience of TCC by identifying specific factors that have contributed to it. 
Henson’s research (1990) has shown that the internationalization of many colleges 
and universities throughout the nation has happened m ore by chance than by 
design. Therefore, the use of a theoretical model such as the one Henson (1990) 
has provided can facilitate the examination of the process and help those involved
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in internationalization plan the internationalization process in their institutions 
m ore systematically.
Secondly, the researcher has concluded that Henson’s conceptual 
framework (1990) is best used as an instrument for identifying factors that are 
involved in internationalization rather than as a fixed pattern to be rigidly 
emulated. In Internationalizing U.S. Universities (1990), Greenwood has 
supported this idea by explaining that H enson’s framework (1990) "should be 
viewed not as a blueprint, but as a tool to assist academic leaders in moving their 
institutions towards their objectives for institutional improvement" (p. vii). Also, 
as the analysis in C hapter IV has shown, the framework is useful for identifying 
additional factors that may contribute to internationalization that are specific to 
the institution being studied.
Next, the model employed in this research is intended to show that 
internationalization is not a  goal that a college or university eventually achieves 
and then abandons. Rather, as Greenwood (1990) has stated,
"internationalization is a process of continuous, iterative improvement, with the 
goal being not so much to move from low to high, but to strive for a commitment 
to continue enhancem ent and improvement" (p.vii). Furtherm ore, Ping (1990) has 
explained that internationalization involves "a fundamental transformation in the 
way America sees itself in the context of the rest of the world" (p. 33).
Although Henson (1990) has concluded that a college or university may 
achieve a high level of internationalization, he implies that there is always room
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
123
for growth within the five areas represented in his conceptual framework (p. 13). 
This idea is supported by the analysis of TCC’s internationalizing experience. For 
example, many international program activities such as faculty exchange and study 
abroad have been the direct result of initial overseas contacts made by members 
of the Task Force. In fact, these and other parts o f TCC’s internationalization 
process seem to create a ripple effect that gives rise to subsequent relevant 
activities.
Finally, the researcher has concluded that a weakness of Henson’s 
empirical model for internationalization (1990) is its failure to describe or define 
ideal outcomes. For example, what types of m easurem ents or standards of 
excellence can be employed to determ ine the level of internationalization that an 
institution has achieved? W hen evaluating the degree of institutional 
internationalization, are certain factors more im portant than others? H enson’s 
model (1990) leaves these questions unanswered.
Summary of Conclusions
Having used H enson’s framework (1990) to examine the process of 
internationalization at TCC, the researcher has concluded that with only minor 
exceptions, the model has proven generally appropriate  to the internationalizing 
experience of this institution. The analysis has likewise identified assessment, a 
factor not listed in H enson’s model (1990), as an additional contributor to TC C ’s 
internationalization. Furtherm ore, Henson’s framework (1990) greatly facilitates 
the examination of internationalization by identifying specific factors that
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contribute to the process, and serves as a useful tool to  enable educators to plan 
the process of internationalization more systematically.
In conclusion, the use of Henson’s model (1990) to examine the 
internationalizing experience of TCC has shown that the framework is best 
considered a tool fo r  identifying factors that contribute to internationalization rather 
than a fixed pattern to be strictly imitated. Additionally, this analysis has indicated 
that internationlization is an ongoing process rather than a goal to be reached and 
set aside. Finally, the researcher has concluded that an obvious weakness of 
Henson’s empirical model (1990) is its failure to specify standards of excellence 
that may be measured to determ ine the degree of internationalization of a 
particular institution.
Implications of the Study for the Comprehensive Community College
From  the narrative and subsequent analysis provided in C hapter IV, certain 
aspects of the internationalizing experience of TCC have emerged that merit a 
closer look. Although the researcher has addressed each of these issues 
previously by answering the research questions, the following comments provide 
additional information on factors that may have been particularly instrumental in 
enhancing internationalization efforts at TCC. These factors fall into three main 
categories that include 1) leadership at the faculty level in the form of the Task 
Force on International Education, 2) the role of consortial agreements and 
external grant awards as a means of overcoming financial barriers to 
internationalization, and 3) the use of incentives and rewards as a tool for
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strengthening the commitment of faculty to internationalization.
The Leadership Role of the Task Force
The analysis provided in Chapter IV has shown that leadership for TCC’s 
internationalization has occurred at the systems level, the senior administrative 
level, and the faculty level. O f particular interest in this study is the leadership 
role that the faculty has played through the combined efforts of members of the 
Task Force on International Education. Although it is adm ittedly not unusual for 
institutions to appoint such a committee to support internationalization efforts, 
the researcher believes that the particular attributes of TC C’s Task Force are 
worthy of consideration. These qualities concern the composition of the group as 
well as the continuity that ongoing participation by certain m em bers has 
produced.
First of all, as the previous narrative and analysis have shown, TCC’s Task 
Force has been carefully selected from the faculty ranks to  include the leaders of 
the international programs in place at the College. As C hapter IV has revealed, 
the particular composition of the Task Force provided the opportunity for the 
wide range of international program activities to have an equal voice in the 
decisions of the group. The interaction among the various components of 
international education also served to facilitate linkages and cooperation between 
and among the different program activities. As the previous narrative has 
explained, an example of such a linkage is evident between the recent study 
abroad program to St. Petersburg and the intensive course in Russian language
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that preceded it.
Secondly, the narrative has shown that several individuals presently serving 
on the Task Force on International Education becam e members during grass­
roots efforts to internationalize TCC in the late eighties. Several of the Task 
Force members interviewed for this research have comm ented that the ongoing 
participation of these individuals has provided continuity for the group. They 
contend that more fluid participation would have weakened the effectiveness of 
the committee.
In summary, o ther two-year institutions wishing to internationalize can 
benefit from noting that the strong leadership role that TCC’s Task Force on 
International Education has played in the College’s internationalization efforts has 
been largely due to the makeup of the group. M embers have been carefully 
selected so that each international program activity has an equal voice in the 
decisions of the committee. Additionally, the fact that some of the present 
members of the Task Force were involved in grass-root efforts to internationalize 
the College has created stability and continuity for the group.
External Support for TCC’s Internationalization in Times of Dwindling Resources
In an effort to provide low-cost study abroad programs to a variety of 
destinations, TCC has recently entered into consortial study abroad arrangements 
with Virginia Wesleyan College. Given the continued budget cuts affecting higher 
education in Virginia and throughout the nation, it is probable that increasing 
numbers of community colleges committed to internationalizing within existing
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structures will actively seek a variety of consortial agreements. Com m enting on 
the advantages of a consortial approach to study abroad in an interview with the 
researcher, Clowdsley explained:
A consortial approach m eans that we don’t have to re-invent the wheel.
O ur students can be easily absorbed into well-established study abroad 
programs. This approach expands the num ber of destinations we can offer 
and the cost benefits are enormous (M. R. Clowdsley, Personal 
Communication, June 20, 1995).
Clowdsley added that the College intends to pursue other consortial arrangem ents 
with four-year schools throughout Virginia, as well as consortial faculty-exchange 
arrangem ents similar to the one represented by the CEM P exchange (See 
Appendix E).
A  second method TCC has used to acquire funds to support 
internationalization has been through grant-proposal writing. As the preceding 
narrative has shown, both federal and state funding agencies have awarded the 
College num erous grants that have strengthened internationalization efforts since 
1986. The Office of Grants and International Programs has a policy of engaging 
m embers of the Task Force in proposal writing, thereby increasing the available 
manpower needed for this endeavor. In return, the faculty m em ber is awarded 
released time to complete these projects. Although federal funding for
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international education has decreased in recent months, there are still many other 
sources that offer awards to support internationalization efforts.
In summary, TCC’s approach to financing internationalization in times of 
dwindling resources holds particular importance for o ther two-year institutions 
facing similar constraints. First, the College’s involvement in consortial approaches 
to study abroad and faculty exchange has reduced the cost of these and other 
enrichment programs. Secondly, by involving faculty in proposal writing related to 
international education initiatives, the College has acquired additional funds for 
internationalization through the award of grants from external sources.
Incentives and Rewards
As the narrative in C hapter V has shown, shortly after the appointm ent of 
the Task Force as an official ad hoc com m ittee at TCC, President Pass began to 
award mini-grants to faculty who were interested in undertaking projects related 
to international education. M ore recently, the Task Force has received money 
from the annual budget for similar awards. Explaining the impact of the 
availability of these smaller funds for internationalization, Henson (1990) has 
written that internationalization is enhanced by the availability of small funds or 
mini-grants that can be used by faculty who have created new initiatives and 
programs. Henson (1990) has explained further that "the availability of limited 
additional funds, frequently accessible on a competitive basis, may be as important 
to the creation of a supportive environm ent as the actual am ount that was 
provided" (p. 12).
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As the narrative in C hapter IV has shown, a mini-fund was recently 
awarded to members of the Task Force who designed and executed a video to 
prepare students for the study abroad experience. O ther mini-grants have 
financed attendance at professional meetings and guest lecturers who have spoken 
on topics related to international issues. Previous references to interviews with 
members of the Task Force who have received mini-grants underscore the value 
of these small awards in improving faculty morale.
In summary, the availabilty of mini-grants for initiatives related to 
internationalization has served as a morale booster for TCC’s faculty. As Henson 
(1990) has noted, the am ount of the award does not seem  as im portant as the fact 
that incentives are available to individuals who create new projects related to 
international education. O ther two-year institutions wishing to internationalize 
would benefit from considering the approach that TCC has used to encourage 
new initiatives by faculty aimed at enhancing internationalization.
Summary of Implications
In the preceding section, the researcher has focused on three areas of 
importance that have em erged from the examination of the internationalizing 
experience of TCC. First of all, the distinct attributes of the Task Force on 
International Education have been examined. From this analysis, the researcher 
has found that the composition of the group, together with the long-term 
membership of individuals involved in early internationalization efforts at the 
College, may have contributed to the effectiveness of the Task Force. Secondly,
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the researcher has examined TCC’s involvement in consortial arrangem ents and 
the College’s practice of pursuing grant funding from external sources as means of 
overcoming the barriers represented by dwindling resources for 
internationalization. Finally, the researcher has examined TCC’s system of 
rewards and incentives represented by mini-grants or small allocations for faculty 
projects as a means o f increasing faculty vitality.
Recom mendations for TCC’s Further Internationalization
The preceding analysis, which has employed H enson’s theoretical model for 
internationalization, (1990) has uncovered the broad scope of program activities 
comprising TCC’s efforts to internationalize. At the same time, the use of this 
framework has also facilitated the identification of possible additions to previous 
international program  initiatives that may strengthen internationalization at the 
College. These recom mendations include:
1. compiling a  comprehensive directory listing the international expertise of 
each faculty and staff member. Information would include foreign language skills, 
participation at international conferences, travel abroad experience, and all other 
international experience including participation in the Peace Corps and the 
Experiment in International Living. The resulting directory should be up-dated 
yearly and dissem inated to all TCC faculty. Copies should also be sent to all 
linkage partners overseas so that faculty interaction might be facilitated;
2. a comprehensive listing of all faculty development opportunities should be 
distributed by the Office of Grants and International Programs on a regular basis.
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These opportunities might include grant-writing workshops, professional meetings, 
and fellowships and grants for improving international competence;
3. the Office of Grants and International Programs should facilitate the
organization of faculty teams from the various disciplines to encourage the 
creation of interdisciplinary courses and area  studies;
4. pro-active hiring policies that emphasize international expertise should be
enforced throughout the three campuses of the College;
5. the College should strengthen its efforts to use telecom m unications
technology as a means of linking classrooms throughout the world;
6. the College should develop links with both K-12 and four-year institutions
to provide the opportunity to share expertise concerning curriculum revision and
cross-cultural communication;
7. the College should establish an International Resource Library on campus
to m ake books, video tapes, and other m aterials with an international focus easily 
accessible to faculty;
8. the College should find additional ways to use the foreign student
enrollm ent as a resource. These might include pairing foreign language students 
with m entors who are native speakers;
9. the Office of Grants and International Programs should develop a
collection of international newsletters from other institutions throughout the 
nation to provide information on what types of activities are in progress;
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10. the Office of G rants and International Programs should identify particular 
areas o f technical expertise available throughout the College and actively pursue 
technical assistance agreem ents with other countries that are in need of this 
expertise; and
11. the Office of G rants and International Programs should pursue 
partnerships with local companies doing overseas business to work towards ways 
of preparing students effectively for the global workplace.
Recom m endations for Further Study
Recom mendations for further study can be divided into four main 
categories: the impact of Project International Emphasis (PIE) on institutions that 
are part of the VCCS, specific barriers to internationalization in the 
comprehensive community college, methods of assessing the degree of 
internationalization and its impact on the campus community, and the comparison 
of the internationalizing experience among different comprehensive community 
colleges. First of all, PIE represents a unique approach to curricula reform. 
Literally hundreds of faculty-developed course modules with an international 
emphasis resulted from the initiative; however, to date no comprehensive study of 
the Project has been undertaken.
Secondly, the Review of Literature has shown that internationalization has 
historically received greater importance in four year institutions than in 
comprehensive community colleges (Scanlon, 1990; Shannon, 1990; Greenfield, 
1990). However, this trend has shifted in recent years and greater num bers of 
two-year colleges are adding an international dimension to their traditional 
mission of serving local communities (Fersh, 1990; Cape & Colby, 1990). As this
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
133
trend continues, the specific barriers that may retard the ongoing evolution of 
internationalization within these institutions should be examined. Likewise, 
possible ways of overcoming these obstacles should be explored.
Thirdly, Ping has explained in Internationalizing U.S. Universities (1990) 
that ultimately measures of assessment must be used to determ ine the success or 
failure of internationalization efforts within colleges and universities and that 
simply counting the number of courses with global emphasis o r the num ber of 
foreign students on campus is not a clear indicator o f desired outcom es (p. 31).
As the previous narrative and analysis have dem onstrated, TCC has used outside 
evaluators to judge the quality of the curriculum modules produced in faculty 
developm ent projects as one form of assessment. O ther forms of evaluation might 
involve quantifying the degree of internationalization of an institution and the 
international competence of both faculty and students.
Finally, it is recommended that studies be undertaken to compare and 
contrast internationalization efforts among institutions within the community 
college sector. Studies of this type may uncover specific factors that contribute to 
internationalization that have not been previously identified. Research comparing 
and contrasting internationalization efforts among community colleges that are 
actively engaged in internationalization may likewise result in the formation of a 
conceptual model or approach that is designed to address the unique 
characteristics of this sector.
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Appendix A 
The Mission Statement, Organizational Chart, 
and International Education Planning Documents 
o f  Tidewater Community College
(Reprinted from Comprehensive Master Plan: Opportunities for the Nineties. 1990.
Tidewater Community College)
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VISION STATEMENT
Tidewater Community College will dedicate its resources to becoming a learning community. 
Innovative planning will guide the institution toward development of high quality services and 
programs to meet the changing educational needs of its constituencies. We recognize the Tidewater 
Community College experience .as one component of a lifelong continuum of learning.
The College is committed to the belief that all who seek knowledge will have the foundations to 
compete in a rapidly changing global community. Using current and emerging technologies, the 
College will continuously improve the systems that serve students.
Tidewater Community College will be noted for its values as well as its achievements and will be a full 
partner in the Commonwealth's educational, social, cultural, and business endeavors.
MISSION
Tidewater Community College is a comprehensive, public, two-year institution of higher education that 
is dedicated to meeting the learning needs of Greater Hampton Roads by providing accessible, 
affordable, quality education, training, and related services.
The College is committed to providing high quality programs and services, using a variety of 
instructional methods that prepare students for employment, for transfer to other institutions, and for 
achievement of their professional and personal goals.
Through its programs and services, the College delivers equitably educational opportunities to 
Hampton Roads citizens and supports partnerships to enhance the economic vitality of the region.
COLLEGE GOALS
Goal 1: Encourage academic excellence thmugh high quality instruction and services effectively 
applying available resources of facilities, personnel, and technology.
Goal 2: Strengthen and refine curricula to provide students with opportunities to obtain or upgrade 
job skills, to transfer to other institutions, to master basic skills and requirements necessary for 
college-level workr or to meet personal and professional goals.
\
Goal 3: Increase the financial resources of the institution in order to meet more effectively the 
institution's mission and goals.
Goal 4: Strengthen the commitment to accessibility, recruitment and retention of diverse students and 
faculty.
Goal 5: Provide a quality work environment and professional development opportunities to enhance 
employee performance and satisfaction.
Goal 6: Strengthen the commitment to developing partnerships by increasing linkages with public 
schools, senior institutions, business, industry and the military.
Goal 7: Support the development of future goals consistent with a dynamic global community via an 
effective planning process which ensures accountability through evaluation and assessment.
l
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INTERNATIONAL EDUCATION
According to a study released July 27, 1988, by the National 
Geographic Society," Americans aged 18 to 24 rank last in an 
international comparison of geographic knowledge and American 
adults of all ages scored below the bottom third" . The nine 
nation study also found that the United states was the only country 
in which younger adults, aged 18 to 24, scored below older adults, 
aged 55 and older.
That study is only the most recent in a series of demonstra­
tions of the need to internationalize education in this nation. 
A 1982 UNESCO survey of 10 and 14 year olds in nine countries 
showed that American students ranked next to last in their com­
prehension of foreign cultures, a major southern university, in 
1984, reported that only five percent of its students passed an 
elementary geography test, and an early 1980 's study by the Council 
on Learning revealed that 75 percent of young people from 14 to 25 
believed that they were "more interested in and knowledgeable about 
(international affairs) than their teachers."
The United states can ill afford such levels of ignorance. 
According to a 1983 report of the American Council on Education, 
the total value of U. S. foreign trade has grown to 25 percent of 
the nations GNP. Twenty percent of U. S. industrial output is for 
export. The jobs of one in six production workers are directly 
dependent on international trade. Forty percent of the nation's 
farm land produces for export. About one-third of U. S. corporate 
profits are generated by international activities. Thirteen of the 
nation's largest banks get almost half of their total earnings from 
overseas.
Regionally, in 1984, the Southern Governors' Association 
reported that the South exported 53 billion dollars in manufactured 
products in that one year alone. That represented 30 percent of 
the total U. S. manufactured exports. The export sector in the 
South that year employed 1.4 million people.
In March, 198 6, Governor Gerald L. Baliles was appointed 
chairman of the Association's Advisory Council on International 
Education as the Council reviewed the status of international 
education in the region. In August of that year the Council 
released findings which focused on the problems associated with 
international illiteracy. ("Findings of the Southern Governors' 
Association Advisory Council on International Education").
94
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On July 27, 1987, Governor Bailies, speaking to the Associa­
tion of Virginia Colleges, stated:
"In my Bind, given the conditions ve face in the world, 
the pursuit of trade and the desire for educational 
excellence is indivisible.. .the fact is we do not prepare 
our students and, consequently, our workers and managers 
to succeed in the global economy."
Soon after the governor's address, Dr. Johnas F. Hockaday, 
chancellor of the Virginia Community College System, called for 
community colleges to assume more active roles in international 
education.
In response, the System's community colleges have become more 
involved in international education and some of the concerns 
expressed nationally and regionally were addressed by the Committee 
on the Future of the Virginia Community College System. Recommen­
dations concerning international studies and foreign languages and 
establishing international partnerships with foreign governments 
and colleges were included within the System's Long Range Plan —  
Toward the Year 2000.
Even more recently, the Commission on the University of The 
2lst Century proclaimed in its report, The Case for Change:
"To be able to work successfully in the international 
arena, students need a global perspective - a way of 
looking at things - that will allow them communicate with 
others whose view of the world may differ from their own.
They need to know the languages, histories, religions, 
arts, and customs of other cultures to deal directly and 
effectively in an international market place where 
conflicting ideologies and national aspirations may 
inform events. Teaching and learning in graduate, 
undergraduate and occupational/technical programs need 
to be reshaped to reflect a full range of human 
experiences . "
That observation confirms the statement made in the report of 
the AACJC Commission on the Future of Community Colleges, Building 
Communities: A Vision for a New Century —  "If students do not see
beyond themselves and better understand their place in our complex 
world, their capacity to live responsibly will be dangerously 
diminished." The Commission concluded "that community colleges 
have an urgent obligation to keep students informed about people 
and cultures others than their own, and that the building of 
partnerships must be not only local and national, but global, too. 
In the century ahead, parochialism is not an option."
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OPTLOOK TOR IHTERKATIOKAL BDUCATIOH
Tidewater Community Collega has already committed to a role 
in international education and has become known throughout the 
state for its serious efforts to internationalize the entire 
college and to provide leadership for such internationalization 
throughout the Virginia Community College System. "Tidewater 
Community College has become a leader in the System through the 
work of its International Education Task Force." {Toward the Year 
2000. page 30). Its role in the upcoming decade will continue to 
be shaped by its mission. (Its mission statement is being modified 
to reflect a commitment to international education.)
Efforts to internationalize education at Tidewater Community 
College must not only continue but must be intensified to meet the 
demands of the last decade of this century. They must include 
every program in the college and be supported with faculty and 
staff development opportunities. The quality of the education 
provided by the college must be such that its students will be well 
equipped for life and work in the global village of the 21st 
Century. Special attention must be given to the recent events in 
eastern and central Europe and within the Soviet Onion, as well, 
as to the effects and influences of the economic unification of 
Europe in 1992.
For several years, Tidewater Community College faculty 
members, with individuals from a number of other colleges, have 
been meeting to share information and programs, to formulate plans 
and to move in the direction of forming a Virginia Community 
College International Education Consortium. That effort has 
received support from the Virginia Community College Association 
which has formed an International Education Committee as a part of 
its Instructional Affairs Commission.
At the college, an International Education Task Force was 
appointed which has developed comprehensive recommendations for 
internationalizing education at the college and which has overseen 
the carrying out of its recommendations. In the summer of 1988, 
under a Funds for Excellence Grant, Tidewater Community College 
conducted a seminar on curriculum development in East Asia for 
nineteen of its faculty. That was the first intensive program for 
faculty development in international education in the VCCS - and 
one of the few in the region and in the nation. As a result of the 
seminar, nineteen courses were substantially internationalized and 
the resulting modules were shared throughout the state and region.
That same summer, the college offered its first Summer 
International Grant to a faculty member to study abroad. Three 
such grants were awarded in 1989. Also, in 1988, the college 
sponsored its first annual six-week study abroad program in 
Valencia Spain. In addition, for the past fourteen years, college
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faculty members have organized and led educational and cultural 
tours to London, England and Paris, Franca.
In the spring of 1990, the college organized a system-wide 
seminar on internationalizing occupational/technical courses and 
during the 1990-92 biennium, it will be an active participant in 
a System-wide program funded by a SCHEV Funds for Excellence Grant 
—  the largest ever awarded to the VCCS.
RECOMMBHDATXOHB
The last ten years of the 20th century will offer many oppor­
tunities and challenges. The need for international education 
increases even as the college rushes to meet those needs. The 
following recommendations are submitted to assist the charting of 
the future. They fall into six areas:
1. Faculty/Staff Development
(a) The college should invest in a systematic program of 
faculty development in international studies. Faculty 
development opportunities should include provisions for 
and funding of seminars patterned after the East Asian 
Seminar conducted in Summer, 1988 and include cooperative 
seminars with other colleges. Study and travel abroad 
opportunities should be made available so faculty might 
become familiar with other cultures and proficient in 
other languages. Faculty exchanges with institutions in 
other countries might also be considered. All such 
efforts should involve the participation of faculty from 
all of the college's curricula, particularly business and 
the technologies. Of course, the summer International 
Grants should be continued.
(b) The college should actively pursue ways to take advantage 
of available federal funding. Release time should be 
given to specific faculty members to become familar with 
federal grant opportunities and procedures, to write 
grants and to coordinate federal proposals. Workshops 
for faculty and staff on proposal writing would be of 
advantage.
(c) A faculty member on each campus should be trained to 
develop and teach a geography course. In addition, all 
faculty should be encouraged to include geography, as 
appropriate, in their courses.
2. Enlarging International oppor t m H M e s  f o r  Students
(a) The college should consider greater involvement in 
student study abroad programs. Existing programs should
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continue with appropriate college support and new 
programs should be developed. The college might also 
find ways to fund scholarships for such study for 
students from all three campuses.
(b) The college and the TCCl's International Education 
Committee should work with the Virginia Community College 
System to develop a means for coordinating student study- 
abroad opportunities throughout the system. That would 
allow students at one college to take part in an oppor­
tunity offered by another college and would eliminate the 
duplication of programs.
(c) Bach campus should place world maps in all classrooms 
which do not now have them and instructors in all 
disciplines should be encouraged to make use of them. 
The maps will need to be replaced at regular intervals 
and the cost of replacement should be budgeted by the 
campuses.
(d) Bach campus should develop an international speaker 
series. Funding sources should be pursued to bring 
Fulbright scholars from other countries who are already 
at universities in the United states to the college to 
speak to students. Student and community resources 
should be employed, as well.
(e) Bach campus should organise an "international friendship 
club" so that foreign students on campuses can be 
utilised in internationalising education. Faculty or 
counselors who organize and advise such efforts should 
be appropriately compensated and student Activities Funds 
should be budgeted to support the clubs. Regional and 
even state meetings of the clubs should be encouraged.
(f) Each campus should include within its library and audio­
visual collections key resources on Asia, Africa, Latin 
America, and eastern and central Europe.
3. Foreign Students
(a) The college should make available English as a second 
language on all three campuses and require it of students 
who demonstrate a need for it. Well equipped language 
labs should be established to support ESL instruction.
(b) The college should encourage foreign nationals on the 
campuses to tutor other students in the languages of 
their home countries. This would be especially useful
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with non-western languages. Foreign nationals would also 
serve as valuable resources in a variety of social 
science and political science classes.
3 ) The "international friendship clubs", already proposed,
should be esployed to meet the needs of foreign nationals 
and to facilitate their use as resources to the college.
areitm
i.) The study of foreign language and the offerings of
languages, should be encouraged. That would help meet 
the need for increased cultural understanding and would 
expand foreign language skills.
a) Attention should be paid to the quality of foreign 
language teaching, particularly to assure that oral 
proficiency is taught, and professional development funds 
should be available for foreign language faculty.
3 ) Bach campus should have a well equipped foreign language
lab with a teaching assistant, lab materials, computers, 
audio, and video tapes and other appropriate software.
1) Release time should be available as necessary for foreign
language coordination on each campus.
a) An international event or festival on each campus should 
be a designated responsibility of the foreign language 
coordinator and faculty.
jsiness and community Education Heeds
i) The college should play an active role in educating the 
business community about the potential for international 
trade. It is estimated that while 75-80 percent of 
Virginia businesses have the potential for international 
trade, only a very small fraction of that number even 
consider doing so. A greater awareness could be created 
to improve that situation.
3) The college should assess the needs of businesses in its
service area and, by means of credit courses and continu­
ing education workshops, meet identified needs. Those 
needs may include the areas of financing, trade regula­
tions, foreign languages or English as a second language 
for foreign employees.
3 ) The college should assess and respond to the educational
needs of foreign firms doing business in its service 
area. Response to such educational needs is often a
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critical factor in encouraging foreign businesses to 
settle or expand in given communities.
(d) The college should expand its cooperation with the
Virginia Department of World Trade to deal more effec­
tively with area businesses and industries.
6 . International Education Organisations/Cooperation
(a) The college should continue its leadership role in the 
organisation of the International Education Committee of 
the VCCA.
(b) The college, by building on the cooperative relationship 
with Old Dominion University in the Bast Asian seminars, 
should actively seek means of further international 
education cooperation with ODU, its East Asian Institute 
and its office of International Programs, and it should 
also investigate the possibility of such cooperation with 
other institutions.
(c) The college, by recognising that internationally oriented 
organisations are a source of information and contacts, 
should continue to be a member of and actively par­
ticipate in a few such well-selected organisations. This 
will necessitate funding for memberships and travel 
expenses. Organizations such as CCID and the AACJC's 
International/lntercultural Consortium serve as important 
sources of information and contacts.
1 0 0
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1
I
I
TIDEW ATER COMMUNITY COLLEGE  
INTERNATIONAL EDUCATION TASK FO R C E
ACTION PLAN
1994-96
The International Education Task Force recommends that the college take the following actions 
in the area o f  international education during the 1994-96 biennium.
Faculty/Staff Development
Faculty and staff development is the first priority in the international education plan because all 
other actions are contingent upon i t  The other categories o f  international education are arranged 
in an order that does not necessarily indicate priority.
1. Funding must be found to continue faculty development o f  the kind represented by the
East Asian and East Europe seminars. Specifically, the C ollege should conduct a 
seminar on some region o f  Africa no later than 1996.
2. The college must continue to take advantage o f  all available ways to encourage the
continued internationalization o f  courses in every curriculum, on its own and in 
cooperation with other colleges. It must continue to bring instructors from other 
countries to the college and see that students take advantage o f  their presence here. To
that end, the College needs to continue to fund release time for persons arranging those 
individual's schedules.
3. The college must immediately address the up-grading o f  language teachers' skills. 
Professional development travel funds must be available to both full* and part-time 
foreign language instructors to attend state and regional foreign language conferences. 
The foreign language program depends heavily on part-time instructors. They must be 
provided with opportunities to keep up with current advances in language acquisition and 
in new uses o f technology. Sabbaticals with half pay must b e  available to foreign 
language instructors for periods o f  one or two semesters to engage in overseas travel and 
study or to take part in appropriate teacher exchanges.
The College must find funding for language labs on every campus.
4. Funding for international professional development should continue. The process of 
awarding such funds should be reviewed once more and streamlined still further. The 
process o f deciding who will participate in our Czech and Chinese exchanges should be 
delegated to a subcommittee (including at least one person from the College human 
resources committee) and separated from the awarding o f other professional development 
funds.
■
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International Education Action Plan - 2
5. The College should write and submit a proposal for a group faculty study project in Latin 
|  America to Group Projects Abroad and/or some other funding source.
6. All faculty should have access to E-mail and an internet address. The College should getj its own capability to access the internet.
Enlarging International Opportunities for Students
^ 1. Our American students should be brought into greater contact with our international
_  students by increasing support for international club functions on the campuses: The
i  Model U .N . should be expanded to the Virginia Beach and Chesapeake Campuses.
Preparation for the Model U .N . should be a part o f  a course offered for academic credit, 
>  and Model U. N. activities should be coordinated by a single faculty member. The
^  Virginia Beach and Chesapeake campuses should continue and the Portsmouth Campus
should begin to hold international, banquet-type events.
I 
I  
I
4. Social science (and other) classes should continue to be used as anchors for international 
■ j  speaker presentations. These presentations should be followed up in the classroom and
in writing assignments. Lists o f  all available speakers should be given to all faculty 
along with some directions as to how they might be used.
2. The college should actively pursue contracts that would bring more international students 
to campus.
3. Bibliographies o f  the international students on the campuses should be prepared and 
circulated to social science faculty so that the international students can be asked to serve 
as informants.
5. Students should be encouraged, at every opportunity and in every way, to study foreign 
languages. Scholarships for the "best* foreign language students for our study abroad 
programs should be continued. Procedures should be refined.
6. The expansion o f Tidewater study abroad programs should continue. At the same time 
the College should support any efforts to engage in consortial or coordinated study 
abroad. The College should use local funds to subsidize TCC students take part in TCC 
study abroad programs.
7. The possibility o f  student exchanges should be investigated with the universities we are 
working with in central and eastern Europe.
8. New maps are needed in classrooms on all campuses.
9. Ways should be found for students to use the internet to engage in international projects.
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International Education Action Plan - 3
10. An general education honors program with an international emphasis including language 
study and study abroad should be put in place.
11. Every campus should have an international education bulletin board.
International Students and Scholars
1. The College should continue to fund the attendance o f appropriate persons at such events 
as NAFSA conferences.
2. Tidewater Community College must acquire the ability to grant the J - l  visa.
3. The visit o f  international scholars, both for long visits (where they w ill offer a class) and 
short visits (where they will be available to speak to classes on all campuses) must be 
promoted and funded, where necessary, by the college. Tidewater Community College 
must arrange medical insurance.
4. The College should utilize the South Norfolk apartment for foreign visitors as long as 
Derris Raper is willing to make it available. It should continue to use the system of 
assigning a student to provide transportation and offering that student a scholarship to do 
so.
Foreign Language
1. All campuses should expand their foreign language offerings in a coordinated manner.
2. Decisions regarding offering or discontinuing language classes should be made in
conjunction with the foreign language coordinator.
3. Release time o f  3 credits per semester should be available as necessary for the foreign 
language coordinators on each campus.
4. Efforts must be made to enroll no more than a maximum o f 20 students in foreign 
language classes. With communicative proficiency the goal o f  language instruction 
today, we must see that every student has the opportunity to use the language during 
class time.
7. 3 work-study students should be provided for the foreign language program at the 
Virginia Beach Campus: one for clerical office work and 2 for language lab assistance. 
One work-study student should be provided for these purposes at Chesapeake and 
Portsmouth.
8. An equitable plan should be developed which will enable foreign language teachers to 
downlink appropriate programming for their classes.
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International Education Action Plan -
9. Each campus should have a well-equipped multi-media foreign language lab.
1^ English as a Second Language
m
m
1. The ESL program in place now is for academic preparation and feeds into the regular 
college curricula. It should remain so.
2. ESL programs for special purposes should be expanded under the continuing education 
umbrella. For example special ESL instruction for businesses with high numbers of non­
native speakers who score below  49 on the English placement test would be adult 
education level or continuing education classes.
n 
m  
m
3. Small ESL classes must be allowed where there are not enough students to fill larger 
classes. As their availability becom es known, class size will increase.
Business and Community Education
1. The Small Business International Trade Education Center must be reactivated by fall 
1996. The College should submit another Title VI part B proposal for initial funding for 
such a center.
2. The College should support the NASBITE conference will be held in Norfolk in spring 
1995.
3. The College should provide education and training for business groups like the China 
market.
Cooperation with Other Organizations
1. The college should maintain membership in ACHE, NAFSA, NASBITE and VACHE. 
The appropriate people should attend the regional and national meetings o f each group. 
One person should be designated to take a truly active role in each group so that they 
serve as a network o f  support for the College.
2. The college should develop a capability sheet and get it out to the companies and 
organizations that place USAID students. At this time, we should work with individual 
students, not with larger groups.
3. There should be a representative from the appropriate campus on each city’s Sister Cities 
committee.
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Appendix B
Institutional Profile of Tidewater Community College
(Reprinted from TCC Fact Book: Institutional Research Report. 1994. 
Tidewater Community College)
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COLLEGE RESOURCES
  '  TUITION
For the 1993-1994 academic year, tuition increased .from $41.00 to $43.00 per credit hour 
for Virginia residents. The cost for out-of-state residents increased to $144.00  per credit hour.
YEARLY MAINTENANCE AND OPERATION EXPENDITURES
1993-1994;.
For the 1993-94 academic year, Tidewater Community College’s total budget was 
$36,644,512 (which did not include any sponsored programs). Approximately sixty-nine 
percent of the expenditures ($25 ,124 ,077) was for salaries and wages, and fourteen percent 
was for benefits ($5,224,009). Other expenses of the college totaled $6 ,296 ,426.
TIDEWATER COMMUNITY COLLEGE 
YEARLY MAINTENANCE AND OPERATION EXPENDITURES
Expenditures in Millions of Dollars
Academic Year
■ S a la r ie s /W a g e s  d O t h e r
36
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TIDEWATER COMMUNITY COLLEGE 
BREAKDOWN OF REVENUES AND EXPENDITURES 
1993 -1994
Revenues Expenditures
Tuition & Fees Libraries 1.0%
3 3 .9 % Inst Support 1 3 .6 % ^ g  ^^Instruction  45.6%
State Appropriations 
46.2%
Student Services 6 .6 %
_______  Operations & Main. 6.4% _________
Academic Support 6.9% Federal Grants 1.7%•G rantsJC ontracts ^  Scholarships 18.2%
Public S erv ices is less than 1%; included within Instruction.
Expenditures 1992-1993 1993-1994
Instruction 19,108.895 ( 47.0%) 20,758,870 ( 45.4%)
Public Service 101,252 ( 0.2%) ' 79,003 ( 0.2%)
Libraries 1,556,118 ( 3.8%) 477,567 ( 1.0%)
Academic Support 1,865,372 ( 4.6%) .3,133,547 ( 6.9%)
Student Services 2.866,016 ( 7.1%) 3,027,163 ( 6.6%)
Institutional Support 5,144,265 ( 12.7%) 6,227,851 ( 13.6%)
Operations & Plant Maintenance 2,439,832 ( 6.0%) 2,940,511 ( 6.4%)
Scholarships and Fellowships 7,100,674 ( 17.5%) 8,326,036 ( 18.2%)
Grant Expenditures 447,665 ( 1.1%) 767,140 ( 1.7%)
Total 40,630,089 (100.0%) 45,737,688 (100.0%)
Revenue
Tuition and F ees  13,105,591 ( 32.2%) 15,495,593 ( 33.9%)
S ta te  Appropriations 19,974,549 ( 49.2% ) 21,148,919 ( 46.2%)
F ederal/S tate /P rivate Grants 7,548,339 ( 18.6%) 9,093,176 ( 19.9%)
and Contracts
Insurance R ecoveries 1,610 ( * ) -
S ale Surplus Property -  _
T o ta l 40,630.089 (100.0%) 45,737,688 (100.0%)
* Less than 1/10 percent
37
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FACULTY
There w ere 268 full-time faculty m em bers who taught at Tidewater Com m unity College in 1993-94, 
earning an average salary of $31,681 for the nine-month regular session . T here w ere 73 adm inistrative 
faculty m em bers in 1993-94, earning an  average of $47,040 for the tw elve-m opth academ ic year. Fifty- 
five percent of the total FTES w as full-time faculty m em bers who generated  5,064 regular session  FTES. 
The 616 part-tim e lecturers and  39 sta ff m em bers generated  the  rem aining 3,932 regular session  FTES.
/
TIDEWATER COMMUNITY COLLEGE '
FULL-TIME FACULTY* BY RANK, GENDER AND RACE 
Fall 1993-*
Male Fem ale Average
W hite Non-White White Non-W hite Salary—
Professor 20 5 19 7- $36,190
Associate P rofessor 53 2 39 4. $40,421
Assistant P rofessor 31 2 29 : 10 $30,965
Instructor 21 2 19 4- $27,433
Assistant Instructor 0 0 1 - 0 $24,398
Total 125 “ TT 107 ~25 $31,881
* Includes only 9-month teaching faculty 
** Information provided by P ersonnel Accounting System
ADMINISTRATIVE FACULTY* BY RANK, GENDER AND RACE
Fall 1993
Male Fem ale Average
Salary”W hite Non-White White Non-W hite
Professor 12 0 3 0 $60,407
Associate P rofessor 11 2 11 2 $47,902
Assistant P rofessor 9 1 9 1 $42,002
Instructor 3 1 7 1 $37,848
Assistant Instructor 0 0 0 0 $ 0
Lecturer 0 0 0 0 $ 0
Total 35 4 ~ 30 4 $47,040
* Includes counselors, librarians, and administrators; 1 position has two people sharing 
— Information provided by P ersonnel Accounting System
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STUDENT INFORMATION
T ID E W A T E R  COMMUNITY C O L L E G E  I
FACTS AND TRENDS 
1993-1994
Tidewater Community College provided college credit training and education for 28,553 different Hampton j
R oads residents, in 1993-94. . ' i
Tidewater Community College had the second largest fait.enrollm ent in the 2 3 -m em ber community college |
system . T idewater Com munity College, together with Northern Virginia Com munity College and J. Sargeant t
Reynolds Community College, accounted for half of the FTES enrollment in the  23 m em b er community college j
system . t
. |
During th e  Fall S em este r 1993, the College enrolled 17,509 students, the largest college enrollment in the \
Hampton R oads area. . ' 'j
• ]
The College's service a rea  had 8,009 high school graduates in June 1993. Of the 8,009 high school graduates, j
888 (11%) enrolled at T idew ater Community College in the fall. ^
• . . ' j
Since 1985, Tidew ater Com m unity College has experienced a  42% growth in full-time studen t enrollment. I' . t
The average  ag e  of T idew ater Community College students is twenty-nine y ea rs . A lmost half (45%) of the 
Tidewater Community College student body resides in the city of Virginia Beach.
Thirty-six percent of the fall 1993 students enrolled in college transfer program s, twenty-eight percent enrolled in 
occupational/technical program s, and thirty-six percent were unclassified.
There w ere 1,520 T idewater Com munity College graduates in May 1994, the largest graduating c lass since 1984.
The graduates represented  65 different curricula.
/
The majority of g raduates com pleted two-year associate deg rees within four years and certificates within three 
years of initial enrollment. (74% of the students attend part-time).
Seventy-eight percent of the 1993 graduates were employed while attending the College.
O ver half of the' 1993 g radua tes w ere between the ages of 21 and 30. Twenty-eight percent w ere between 31 
and 40 years of age and approxim ately sixteen percent were over the age of 40.
Sixty-six percent of the 1993 graduates who were employed, were working in a curriculum -related field. For those 
g raduates em ployed by the sa m e  com pany as when they w ere enrolled, twenty-four percent received promotions 
or pay raises after obtaining their degrees. Almost half (47%) of the graduates, who w ere em ployed full-time, 
earned $23,000 and above.
Tidewater Community College has seven  nationally accredited programs: Diagnostic Medical Sonography, 
Dietetics, Medical Records, Nursing, Physical Therapy, Radiology, and Respiratory Therapy.
Thirty-nine percent of the 1993 g raduates continued their education at a four-year institution. E leven percent of 
the g raduates returned to a two-year college to further their education.
4
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TIDEWATER COMMUNITY COLLEGE
COLLEGE PROFILE 
1993 -1994
. S u m m e r
M id-T erm *
F all S p rin g
Headcount 9469 17509 17866
Male 4108 ( 43.4%) 7670 ( 43.8% ) 8095 ( 45.3%)
Fem ale 5361 ( 56.6%) 9 8 3 9 ' ( 56.2%) 9771 ( 54.7%)
New 950 ( 10.0%) 3129 ( 17.9%) 2117 ( 11.8%)
Returning 7218 ( 76.2%) 12652 ( 72.3%) 14091 ( 78.9%)
Transfer 1301 ( 13.7%) 1728- ( 9.9%) 1658 ( 9.3%)
Full-Time 300 ( 3.2%) 4618 ( 26.4%) 4392 ( 24.6%)
Part-Time 9169 ( 96.8%) 12891 ( 73.6%) 13474 ( 75.4%)
On-Cam pus 8376 ( 88.5%) 15383 ( 87.9%) 15242. ( 85.3%)
Off-Campus 1093 ( 11.5%) 2126 ( 12.1%) 2624 ( 14.7%)
Day 6661 ( 70.3%) 12924 ( 73.8%) 13180 ( 73.8%)
Evening 2808 ( 29.7%) 4585 ( 26.2%) 4686 ( 26.2%)
White 6936 ( 73:2%) 12990 ( 74.2%) 13064 ( 73.1%)
Black 1545 ( 16.3%) 2826 ( 16.1%) •3072 ( 17.2%)
Other 988 ( 10.4%) 1693 ( 9.7%) 1730 ( 9.7%)
AA 498 ( 5.2%) 1062 ( 6.1%) 1090 ( 6.1%)
AS 2631 ( 27.8%) 5189 ( 29.6%) 5405 ( 30.2%)
AAS 2029 ( 21.4%) 4065 ( 23.2%) 4185 ( 23.4%)
Certificate 525 ( 5.5%) 786 ( 4.5%) 852 ( 4.7%)
Diploma 11 ( 0.1%) 21 ( 0.1%) 22 ( 0.1%)
Unclassified 3775 ( 39.9%) 6386 ( 36.5%) 6312 ( 35.3%)
In-State ' 8308 ( 87.7%) 15568 ( 88 9%) 15724 ( 88.0%)
Out-of-State 1161 ( 12.3%) 1941 ( 11.1%) 2142 ( 12.0%)
C hesapeake 1578 ( 16.7%) 3217 ( 18.4%) 3290 ( 18.4%)
Isle of Wight 51 ( 0.5%) 92 ( 0.5%) 83 ( 0.5%)
Norfolk 1115 ( 11.8%) 2087 ( 11.9%) 2140 ( 12.0%)
Portsmouth 807 ( 8.5%) 1560 ( 8.9%) 1629 ( 9.1%)
Suffolk 254 ( 2.7%) 455 ( 2.6%) 464 ( 2.6%) ‘
Virginia Beach 4332 ( 45.7%) 7905 ( 45.1%) 7766 ( 43.5%)
Other 1332 ( 14.1%) 2193 ( 12.5%) 2494 ( 14.0%)
Average Age 29.6 years 29.4 years 29 8 years
Average Credit Hours
Full-Time 12.8 13.6 136
Part-Time 4.8 5.5 5 4
'Unless noted otherwise, all Fall headcounts are mid-term and all FTES are end-of-term Figures in order to concur 
with VCCS reporting procedures
I
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TIDEWATER COMMUNITY COLLEGE 
ANNUALIZED FTES * 
1975-76-1993-94
Year Chesapeake Portsmouth Virginia Beach College
1978-1 *76 NA NA . . NA 7,014
1974-1977 NA • NA NA ‘ 6,411
1977-1978 NA NA NA , 7,619
1978-1979 799 ( 9.8%) 2,364 (28 .9% ) 4.143 (50.6% )
' t *
8,183
1979-1980 956 11.8%) 2.566(31.7% ) . 4 ,578 (56.5%)- v  8 .10a
1980-1981 . 1,088 12.8%) 2,589 (30.5% ) 4,800 (56.6% ) ' 8,477
1981-1982 1,145 12.5%) 2 ,883(31.6% ) 5^104 (55.9%) • 9 ,132
1982-1983 1,082 12.3%) 2,885 (32.9% ) 4,814- (54.8%) 8,781
1983-1984 1,061 12.6%) 2 ,660(31 .5% ) 4,722 (55*9%) 8,443
1984-1985 940 12.3%) 2,336 (30.5% ) 4 ,38? (57.2%) . 7.664
1985-1986 898 12.6%) 2 ,039(28 .6% ) 4,197 (58.8% ) 7,134
1988-1987 995 12.7%) 2 ,186(27 .8% ) 4,672 (59.5%) 7,853
1987-1988 1,139 13.4%) 2,198(25 .8% ) 5,174 (60.8%) 8,511
1988-1989 1,266 13.7%) 2,369 (25.6% ) 5,601 (60.6%) ' 9,236
1989-1990 1,520 14.4%) 2,572 (24.5% ) 6,420 (61.1%) 10,512
1990-1991 1,423 13.6%) 2,077 ( 19.8%) 6,993 (66.6%) 10,493
1991-1992 1,354 12.6%) 2,267 (21.0% ) 7,161 (66.4%) 10,782
1992-1993 1,305 12.5%) 2,208(21 .1% ) 6,874 (65.8% ) 10,447
1993-1994 1,306 12.3%) 2 ,294(21 .7% ) 6,678 (63.1% ) 10,576
NA -  Not A vailable
* ■ Include* 877 annualized  FTES from Norfolk Skills C en te r (10.7 percent).
** "  P rior to  1990 annual FTES based on s tuden t's  hom e cam p u s ; beg inn ing  with
1990 annua l FTES b ased  upon w here studen t enro lled  in co u rse . (PAS DATA) 
*** * 60 FTES (0.6%) a ttribu ted  to  Norfolk Center c la s se s .
•*•* » 298 FTES (2.8%) attribu ted  to  Norfolk Center c la s se s .
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Appendix C
Henson's Conceptual Model for Internationalization
(Reprinted from Internationalizing U.S. Universities: A Time for Leadership. 
Conference Proceedings, 1990)
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INTERNATIONALIZATION MODEL - LEADERSHIP
HOW ?
FACTORS ( WHAT ? )
EXTERNAL ENVIRONMENT
ORGANIZATION
LEADERSHIP
LEADERSHIP & MANAGEMENT
SYSTEM LEADER(S)
PROGRAM ACTIVITIES
UNIVERSITY LEADER(S)
RESOURCES
PROGRAM / UNIT LEADER(S)
LOWER HIGHER
DEGREE OF INTERNATIONALIZATION
FACTORS AND SUBFACTORS PROMOTING AND 
SUPPORTING INTERNATIONALIZATION
♦ RESOURCES____________________________________
•FACULTY______________________________________
•FUNDS________________________________________
•ADMINISTRATORS______________________________
•INCENTIVES & REWARDS
♦ PROGRAM ACTIVITIES___________________________
•FOREIGN STUDENTS/SCHOLARS________________
•STUDY/WORK/INTERNSHIPS ABROAD____________
•FOREIGN LANGUAGES__________________________
•DEVELOPMENT COOPERATION__________________
•TECH. ASST. PROJ./CONTRACTS______________
-TRAINING____________________________________
•LINKAGES/COOP. AGREEMENTS_______________
•ACADEMICALLY DRIVEN PROGRAMS_____________
•RESEARCH/SCHOLARSHIP/GRAD. ED.__________
-AREA A THEMATIC STUDIES___________________
-UNDERGRADUATE CURRICULUM______________
•PUBLIC SERVICE________________________________
"♦LEADERSHIP A MANAGEMENT____________________
•COMMITMENT
•POLICY & PROCEDURES________________________
•STRATEGIC PLANNINGVREVIEW__________________
L. -ALLOCATION OF RESOURCES
♦ ORGANIZATION__________________________________
•STRUCTURE____________________________________
•LINKAGES______________________________________
•INTERNAL CULTURE____________________________
♦ EXTERNAL ENVIRONMENT________________________
•GLOBAL AWARENESS___________________________
•STAKEHOLDER DEMAND________________________
•BENEFITS
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Appendix D 
Project International Emphasis
(Reprinted from PIE Final Report. SCHEV and VCCS, 1992, 
and the PIE Files in the Office o f Grants and International Programs at 
Tidewater Community College)
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VIRGINIA C O M M U N IT Y  COLLEGE SYSTEM
James M onroe B u ild ing • 202 N orth Fourteenth Street • Richmond, Virginia 23219
June 19,1992
D ear Colleague:
Project International Em phasis has had a significant impact on the Virginia 
Community College System. From  its inception as a  unique approach to  encouraging 
curricular reform  to the im plem entation of hundreds of faculty-developed course 
m odules that help  students in many disciplines understand the international nature of 
the world in which we live, this project has changed us by broadening ou r horizons.
This change outlives the  project itself, both in the form of specific plans for 
international education developed by each campus as well as in the general focus o f 
our educational efforts. Internationalizing the curriculum has become a  significant 
com ponent o f the curriculum, woven into the fabric of educational experience for 
our com m unity college students.
W e cannot turn back now. The members of the PEE Steering C om m ittee will
continue to 
the VCCS. 
project.
and aw areness inrep o rt on efforts to  further international appreciation i 
O ur system m ust continue to grow and to foster the critical goals of this
PEE has been w ithout a  doubt one of the m ust successful, far-reaching, 
systemwide, academ ic endeavors the community colleges have undertaken since IVe 
been in Virginia. On behalf o f the VCCS, I gratefully acknowledge the contributions 
of the State Council of H igher Education for funding this project; the m em bers of 
the Steering Com m ittee that both  created and im plem ented it; the faculty m em bers 
who readily infused their existing course curriculums with relevant international 
content; and the wider VCCS community for embracing and indeed, m aking this 
project succeed. Thank you. I am extremely proud to present this report on Project 
International Em phasis. W hile the report is a final one, the results of this project will 
grow and foster new ideas for years to come.
4 ^ U J id .k u .
Arnold R. Oliver 
Chancellor
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Tidewater Community College
1428 C e d a r  R oad 
C h e sa p e a k e , V irginia 23320
IUU
CHESAPEAKE CAMPUS 
(804) 547-9271
M E M O R A N D U M
TO: Dr. Beverly A. Blois
FROM: Kathy O'Connor/ Campus Facilitator
Chesapeake Campus
DATE: December 12/ 1990
SUBJECT: PIE Volunteers
The following people have volunteered to participate in 
Project International Emphasis by developing teaching modules 
for the 1991/92 academic year.
Ms. Martha Bagby 
Ms. Rita Barnes 
Mr. Paul English 
Mr. Bill Pascarosa 
Dr. Lyn Rainard
English
Counseling
Economics
English
History
Thank you.
KO/ma j
cc Dr. George Pass/ President
Dr. Bob Grymes/ Dean-Instructional and Student Services
Dr. Tim Kerr( Provost
Dr. Brian Damiani/ Division Chairman
Mr. Peter LeRoy/ Coordinator of Counseling
Mr. John Massey/ Division Chairman
CHESAPEAKE NORFOLK PORTSMOUTH VIRGINIA BEACH
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TIDEWATER COMMUNITY COLLEGE 
CHESAPEAKE CAMPUS
PROJECT INTERNATIONAL EMPHASIS 
PLANS FOR CHANGE 
1992 - 1997
SUBMITTED BY:
Timothy H. Kerr 
Provost Signature
Patsy Moore-Talbott -
Director / Signature
Business & Community Relations
Kathleen D. O'Connor 
Faculty " Signature
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FIVE-YEAR CHANGE PLAN
The impact of international events on Hampton Roads was 
never more apparent than during 1990-91 when the Persian Gulf War 
shipped nearly 40,000 service men and women out of the region. 
Retail sales bottomed out, home and car sales slowed to a crawl, 
and the Commonwealth and the country slipped into a recession.
Ironically, at the same time, several international firms 
moved to Chesapeake or expanded existing facilities in the city. 
Alfa-Laval Separation, Inc., a Swedish company, opened a 40,000 
square foot building to repair centrifugal purifiers. Volvo 
Penta of America, another Swedish-owned firm, closed its New 
Jersey headquarters and relocated it next to its Chesapeake 
plant. Sumitomo Machinery Corporation of America, a Japanese 
firm, opened a $20 million second phase addition to its 
Chesapeake plant, anticipating a 20 percent increase in its work 
force. Mitsubishi Kasei America Corporation began building its 
third plant in the city and is planning to make Chesapeake the 
technology center for all Mitsubishi plants in the country.
Obviously, international firms have become increasingly 
important to the economic health of Chesapeake and the entire 
Hampton Roads region. It is imperative that we make our students 
aware of the impact of international trade and events in order to 
prepare them for their futures in the global economy. It is 
equally important that we help our students be more open to other 
cultures and varying viewpoints so that they will be prepared for 
a diverse and multicultural workplace.
Project International Emphasis has helped us to begin this 
work, and we plan to continue with its mission into the future.
1
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PROGRESS —  1990-92
The efforts of PIE have effected changes in many areas of
the Chesapeake Campus.
1. Classroom: Teaching plans with an international emphasis 
have been/ or are being, written and implemented in English 
(6 modules). History, Economics, Sociology, Child 
Development, and Career Counseling (2 modules).
2. The Learning Resource Center has provided focused 
bibliographies, has ordered additional "international" 
materials, has housed the PIE reserve materials for faculty, 
and has changed displays to coincide with countries being 
emphasized and current events. In addition, staff now have
an increased awareness of materials which would support this
effort, and they direct such information to the PIE team. 
The LRC is also a distribution site for the recent Spanish 
weekly publication for the area, £1 Eco.
3. Admissions policies have been adjusted to provide for
international applicants. A committee of the admissions
director, the ESL instructor, and a counselor now designated 
for such students has been formed to advise and follow-up on 
international students. Admissions' staff has been alerted 
to these procedures.
4. The Counseling Department has been made aware of the
increasing need of placement testing and special advising 
for English-as-a-Second Language students. Counselors and
staff are now working more closely with the ESL instructor
regarding placement guidelines. There will be additional
publicity in local publications to inform Chesapeake
residents who need ESL instruction of the placement
procedures.
5. The International Education Committee at the campus has
become more active. New members of the committee are from 
the business, mathematics, natural sciences, and 
technologies division. More involvement of members in 
planning future activities is expected as well as continued 
support from administrators. Efforts are being made to plan 
farther in advance in order to include more activities and
to involve the Student Government Association.
6. Faculty and Staff: Fall orientation activities for faculty
and staff included a discussion and simulation of cultural 
differences led by Dr. Janet Bing, Professor of Linguistics 
at Old Dominion University and past president of SOVATESOL 
(Southern Virginia Teachers of English to Speakers of Other 
Languages). PIE module writers for 1991 reported on the
implementation of their teaching plans.
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7. Foreign language course offerings have increased with the 
addition of Japanese/ and enrollment in Spanish has greatly 
increased. A course in Cultural Geography will be offered 
fall semester 1992.
8. Student and Community Activities: Many activities with a 
global focus have been held thus far including:
a. Perspective Series. The campus hosted presenters (two 
of whom were visiting international scholars to the 
College) to discuss current issues in Czechoslovakia/ 
Africa/ the Middle East/ China/ and El Salvador.
b. Panel discussions were held: "Working for a Japanese
Firm/" featuring representatives from three
Japanese-owned firms located in Chesapeake/ and "Culture 
Rap," featuring six students of international 
backgrounds who attend the Chesapeake Campus. Both were 
presented to standing-room-only audiences.
c. Social Activities: A two-week Foreign Film Festival, an 
International Party, performances of Hispanic music, and 
class dinners at international restaurants were all 
held.
9. Publicity and communication have increased greatly. The 
Student Government Association has joined in helping to 
promote events, and more information about faculty and staff 
development in areas related to international travel and 
study has been disseminated. Bulletin boards on student 
study abroad programs and foreign job opportunities are 
being maintained.
IMMEDIATE FUTORE PLANS
The Chesapeake Campus will continue its efforts to increase 
global awareness by:
1. Encouraging faculty to continue to internationalize their 
courses where appropriate in an effort to broaden their 
students' world view, and utilizing the expertise of faculty 
colleagues as invited "guest" lecturers in particular 
classes.
2. Continuing the Perspective Series (and expand to monthly) 
which will focus on issues and developments in other 
countries and their impact on the United States. 
Presentations should include varying points of view, that 
is, those of political scientists, historians, journalists, 
diplomats, educators, writers, etc. In 1992, with the 
Quincentennial celebration of the discovery of America and 
Spain's influence on the Americas, the Series should focus 
on Latin America.
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3. Using the current art and photography series at the campus 
to incorporate work of artists from other countries and 
scheduling at least three such exhibitions yearly.
4. Expanding the Foreign Film Festival to each semester, 
occasionally highlighting a particular country's artistic 
development by scheduling a series of its film classics.
5. Expanding the annual International Party to an International 
Week which might center around a special nation-wide 
celebration, for example World Food Day, Foreign Language 
Week, etc. Include varied activities, such as musical 
performances, exhibitions, lectures, food displays and 
samplings, and films. The party could then be the 
culmination of the week's events..
6. Developing training seminars for the community:
a. "Identifying And Developing An Overseas Market For Your 
Product"
The Virginia Department of Economic Development offers 
services that help Virginia employers locate and develop 
overseas markets. The key to survival for many business 
may be developing markets beyond the domestic one. With 
the assistance of the Virginia Department of Economic 
Development and the Small Business Development Center, 
we will offer this seminar for local businesses.
b. ISO 9000 Training for Business
The International organization for Standardization in 
Geneva has set up a series of five international 
standards for quality management and quality assurance
called "ISO 9000." Increasingly, certification to ISO 
9000 is becoming accepted as an important measure of the 
quality of a company and its products. Many speculate 
that it will become a requirement for companies wanting 
to do business with the European Community in 1992.
In anticipation of local companies becoming increasingly 
interested in ISO 9000, TCC recently sent a staff member 
for training in ISO 9000. Seminars and/or individual
consultation will be made available to the local 
business community beginning in 1992 and continuing as 
needed.
c. Perspective on the Far East
Chesapeake's director of economic development recently 
returned from a recruiting trip to the Far East with
Governor Wilder. Chesapeake has been very successful i n
recruiting Japanese firms to the city in recent years, 
and it is likely that more firms from the Far East will 
find a home in Chesapeake in the future.
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5TCC-Chesapeake currently offers Japanese I and II under 
its foreign language offerings. This "perspective" 
series would offer short courses and seminars designed 
for students/ community members and employees of firms 
from the Far East (both American and foreign-born). 
Examples: "Living in America" (a practical course for
foreign-born employees and/or their families); 
"Understanding Japanese Culture: An Introduction" and
"Understanding Japanese Language: An Introduction" (for 
students# community members and American employees of 
Japanese firms); ESL offerings for family members of 
foreign-born employees.
7. Developing a "Speakers Bureau'1 of employees of local 
international firms interested in speaking to TCC classes.
Chesapeake is home to international firms from Austria/ 
France/ Japan/ Liechtenstein/ the Netherlands/ Sweden/ the 
United Kingdom and Canada. By giving students access to 
workers at some of these companies/ we hope to make them 
more aware of job opportunities in international firms and 
of the importance of bringing an international perspective 
to their careers. In fall/ 1991, a speaker from Mitsubishi 
Kasei Virginia spoke to TCC career exploration class and had 
a positive impact on the students.
The "Speakers Bureau" will be available to all faculty 
members. It is anticipated that business, orientation and 
career exploration classes will initially make the most use 
of these speakers.
8. Installing a satellite dish at the campus so that programs
from other countries in their native language can be viewed
and recorded for students' use. Explore other possibilities 
for satellite use.
9. Continuing the effort to establish an English as a Second
Language (ESL) program at the campus by alerting faculty, 
counselors, and staff to the needs and guidelines for 
placement of such students. Encouraging an administrative
policy of low enrollment in ESL classes in order to begin
the program. Increasing publicity in local newspapers of
the availability of such courses at Chesapeake.
10. Increasing faculty, staff, and administrative participation
in the campus' international education committee. Ask that
those interested in this effort be assigned to the
committee.
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LO NG -RA N GE PLA N S
Within the next five years, it is expected that . the
following would be carried out:
1. In addition to Japanese and Spanish, which are currently 
being taught at the campus, offer a third foreign language. 
Explore the possibility of offering a non-Romance language, 
perhaps German or an Eastern European language.
2. Hire a full-time faculty member in foreign language 
preferably with teaching ability in two of the languages the 
campus offers.
3. Establish a language laboratory to include state-of-the art 
audio and video equipment for supplementing instruction in 
foreign language and ESL. Purchase sufficient software to 
enable students to use the most sophisticated resources 
available for learning a language.
4. Hire a part-time classified person (about 25 hours per week) 
to manage the language lab. This person will understand the 
function of the lab and be able to assist students with 
equipment and materials so that they can benefit from the 
self-paced instruction.
5. Expand course offerings in the humanities and social 
sciences which focus on other countries and their cultures 
by scheduling ART 103-104, History of Far Eastern Art I-II; 
PLS 241-242, International Relations I-II; REL 230, 
Religions of the World.
6. Establish an International Studies certificate or
endorsement for students who take courses with an 
international focus. Designate other courses as
"international" (for example, English 101-102 and 111-112 
taught with a global focus) to be taken for such a 
certificate.
7. Continue to develop training seminars for the community:
a. Seminars targeted for TCC faculty (especially 
business/economics faculty) and for local businesses:
"Doing Business with the EC"
"Trade Regulations for Exporters"
"Business Development in Eastern Europe and Russia" 
(possibly a college-wide faculty development seminar) 
"Africa: From a Business Perspective"
"Quality Management: Its Impact on National and
International markets"
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b. Seminars and activities targeted for students:
"How to locate a job overseas"
Tours of local international firms (instituted through 
Counseling* career classes or the Student Government 
Association)
Pursue the international internship program through 
James Madison University
Increase number of study abroad opportunities
8. Establish collaborative teaching alliances with public 
school foreign language teachers to encourage mutually 
beneficial professional development experiences and course 
development activities.
9. Arrange for a visiting foreign scholar to teach at the 
campus for at least one semester. If possible* establish a 
cooperative relationship with teachers from other countries 
which would allow an exchange of faculty.
10. As the number of international students attending the 
Chesapeake Campus increases* establish an International 
Club.
11. Seek to establish an International Sister City with the City 
of Chesapeake.
COOPERATIVE EFFORTS
An office of International Studies will soon be established 
at the college to coordinate efforts thus far carried out by the 
college's International Task Force and Project International 
Emphasis teams. The Chesapeake Campus plans to work with that 
office to:
1. Revive the Summer International Grant for faculty* which was 
elminated under the budget reversion. Work to increase the 
stipend so that faculty can travel* do research, study, and 
live abroad during the summer without experiencing financial 
hardship. Recommend that foreign language faculty be 
allowed to receive the grant more than once since updating 
language skills is so important to instruction. Identify 
funds to expand this worthwhile faculty professional 
development activity so that more can participate.
2. Continue to explore grant opportunities* such as the SCHEV 
Funds for Excellence* which will expand faculty knowledge of 
other countries and help them develop a more sophisticated 
international perspective through the completion of timely 
courses and seminars.
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3. Arrange for visiting foreign scholars and expert presenters
to be shared by all three campuses. Encourage and support
international faculty exchange.
4. Work to establish additional study abroad'programs and to
raise money for scholarships so that more students can avail
themselves of this extremely worthwhile experience.
5. Organize area-wide conferences for educators and business
people co-sponsored by TCC and the Hampton Roads Chamber of 
Commerce to cover international business and its impact on 
the area (exact topics to be determined by the relevant
events at the time).
6. Establish consistent procedures at all three campuses for
issuance of 1-20 forms for F-l visa students in order to 
encourage more international students to study at TCC.
7. Establish consistent guidelines at all three campuses for
placement of ESL students whether they be F-l or local 
resident students.
Through this campus change plan we hope to alert students to 
expanding opportunities in the international labor market/ help 
them to understand the global economy/ sensitize them to the 
languages and cultures of other people/ and provide appropriate 
training and services for local international firms and for 
American companies doing business overseas.
It is extremely difficult to plan now for what the world 
will be five years in the future. Our greatest challenge is to 
remain open to change and to explore the many options available 
to us to keep abreast of it.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
ADDING A GLOBAL PERSPECTIVE 
to
COLLEGE COMPOSITION I
by
Kathy O ’Connor 
Chesapeake Campus 
of
Tidewater Community College 
Summer 1990
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COURSE: ENGLISH 111 - COLLEGE COMPOSITION I
INSTRUCTOR: KATHY O'CONNOR
MODULE: WORLD CHANGE AND ITS EFFECT ON US
LENGTH: 6 - 8  HOURS (spread over the first half of 
the semester)
OBJECTIVES:
-TO ENCOURAGE STUDENTS TO BE MORE GLOBAL MINDED
-TO STIMULATE ANALYTICAL THINKING
-TO EMPHASIZE THE READING/WRITING LOOP
BACKGROUND ON COURSE CONTENT
English 111 is a fifteen week college-transfer freshman 
composition course. At the Chesapeake campus, course 
requirements include five (5) average-length essays plus a 
research project and paper. The only textbook is a handbook 
there is no reading text.
In my course, students are required to keep a writer's 
notebook. We begin the semester with getting-started 
techniques: freewriting, brainstorming, clustering, and
commonplace entries. A commonplace entry is a brief summary 
and a personal reaction to any piece of writing found 
interesting to the student or distributed by me. During 
the first week of the semester, we spend quite a bit of time 
discussing our personal reactions to what we have read in 
addition to exploring what else we would like to know about 
what w e ’ve read.
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During this process of discussion I have seen that, generally 
speaking, the students have a very limited view of what is 
happening in the community, in the country, and particularly 
in the rest of the world. Few, if any, read a daily news­
paper or a news magazine. With cable TV, VCR's, and remote 
controls, few even watch the daily news on TV. For quite 
some time, I have been thinking about ways that I might 
broaden their horizons and encourage them to become more 
global minded.
CHANGES IN COURSE CONTENT
This year I intend to include a reading requirement 
in the course. During the first half of the semester, 
students will be required to read the newspaper at least 
three times a week and to read and react to articles of 
interest to them. In addition, I will give them two 
articles a week to read and react to.
In the beginning of the course, I will choose some 
general-ir.terest or feature articles on education, smoking, 
local traffic, etc. With student articles and with general 
interest articles, we will explore the questions:
1. What did you like best or what interested you 
most ?
2. What else do you need or want to know?
3. What is your reaction to this piece of writing?
'.'i.e. , to its information and on: lock/
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After brief large or small group discussions of questions &1 
and #2 above, we will respond in freewriting to question #3, 
paying particular attention to analyzing fact versus opinion. 
At times, these written reactions, will be exchanged or read 
in small groups and discussed, or they may be used for 
editing practice. It is my hope that the ideas generated 
by this method may be springboards to longer essays.
In subsequent weeks of the semester, we will move into 
more national issues (e.g., abortion, drugs, crime) and then 
into issues with global implications (e.g., nuclear power, 
environment, racism, and other current events). The articles 
attached are only a sampling because I intend to use current 
articles whenever possible. I chose these because I believe 
students need a brief, perhaps even superficial, view of what 
is going on in the world. It is not my intent to discuss 
these issues at length but rather to expose students to them 
and to encourage students to explore further how these issues 
may be answered, or resolved, or how they may affect the 
future. It is my hope that many will go on to do their 
research projects on these or related issues.
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EVALUATION
The work of the students will be evaluated in three ways:
1. As students read and react to articles, some will
be collected, read, and reacted to by the instructor. 
Others will be read and reacted to by peers, either 
in writing or in small group discussions.
2. One short paper will be written on the topic:
What global issue concerns or interests you 
most and why? What do think should be done 
about it?
3. Students will be encouraged to choose a global 
topic for their research papers or required to
add at least one global perspective to the research 
topic they choose (e.g., drugs, abortion, education, 
environment, nuclear energy, etc.)
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QUESTIONS FOR. READING/RESPONDING JOURNA1
1. W h a t  i s  t h i s  a r t i c l e  b a s i c a l l y  a b o u t ? ( W r i t e  a
B R I E F  S U M M A R Y ,  A P P R O X I M A T E L Y  HALF A P A GE ).
2. D o e s  t h e  a u t h o r  a d d  a n y  r e c o m m e n d a t i o n s ? W h a t
A R E  T H E Y  ?
3. W h a t  i s  y o u r  o p i n i o n  o f  t h e  a r t i c l e  a n d  t h e
A U T H O R ' S  M E S S A G E ?  DO Y O U  A G R E E  OR D I S A G R E E ?  WH Y ?  
( W R I T E  A I  L E A S T  H A L F  A PAGE).
A. W h a t  d i d  y o u  l i k e  b e s t  o r  w h a t  i n t e r e s t e d  y o u
M O S T ?
5. W h a t  e l s e  d o  you n e e d  or w a n t  to kn o w  a b o u t  t h e  
t o p i c  o f  t h e  a r t i c l e ?
( TO BE D I S T R I B U T E D  TO STUDENTS. '
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ARTICLES
The following indicate the types of articles and topics 
to be used:
1. TOPIC: Today's Uninformed Young Americans
ARTICLE: "The Tuned-out Generation" by Richard Zaglin. 
TIME 9 July 1990: 64.
DISCUSSION: fire you one of the tuned-out generation?
TOPIC: Minorities in the U.S.
ARTICLE: "Beyond the Melting Pot"
by Mehta,Monroe and Winbush.
TIME 9 April 1990: 28-31. 
and
ARTICLE: "Strangerss in Paradise" by Brown and Hull.
TIME 9 April 1990: 32-35.
DISCUSSION: Hhat does it mean to you to be an Hmerican?
3. TOPIC: Discrimination
ARTICLE: "An Outbreak of Bigotry"
by Beyer, Makihara, & staff.
TIME 28 May 1990: 35-37. 
and
ARTICLE: "Rise of Racism in East Germany" 
by Nina Bernstein.
NEWSDAY 13 August 1990: 11-13. 
and
ARTICLE: "Ambivalence Amid Plenty" 
by Graff and Schoenthal .
TIME 9 July 1990: 74+. 
and
ARTICLE: "The Old Demons Arise" by John Borrell.
TIME 6 August 1990: 32-33. 
and
ARTICLE: "Heading for a Showdown" by Paul Hofheinz. 
TIME 6 August 1990: 36. 
and
ARTICLE: "The Roar of the Lions" by Guy D. Garcia. 
TIME 27 August 1990: 43-44.
DISCUSSION: Won't there ever be an end to racial and 
ethnic conf1ict?
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4. TOPIC: German Reunification
ARTICLE: "Anything to Fear" by Bruce W. Nelan. 
TIME 26 March 1990: 36.
DISCUSSION: Should the world be worried about a
reunited Germany?
5. TOPIC: Energy
ARTICLE: "U.S. must pay the full price for its energy" 
by James G. Smith.
The Vircrinian—Pilot 24 August 1990: 9. 
and
ARTICLE: "Legacy of a Disaster" by Anastasia Toufexis. 
TIME 9 April 1990: 68-70.
DISCUSSION: Should the U.S. use more nuclear power '
instead of being dependent on Grab oil?
6. TOPIC: Pollution in Eastern Europe
ARTICLE: "Where The Sky Stays Dark"
by Borrell, Dorfman and Schoenthal.
TIME 28 May 1990: 40-41. 
and
"The Blackest Town in the World"
TIME 19 March 1990: 34-35.
DISCUSSION: How do environmental problems in Eastern
Europe affect the U.S. and the world?
7. TOPIC: The Spread of AIDS
ARTICLE: "A Losing Battle With AIDS" by Dick Thompson. 
TIME 2 July 1990: 42-43. 
and
ARTICLE: "Sex, Drugs and Reunification" 
by Teresa Waldrop.
NEWSWEEK 9 April 1990: 32.
DISCUSSION: Is there any way to stop the spread of AIDS?
TOPIC: Economic Aid to the Soviet Union
ARTICLE: "Helping Hand or Clenched Fist" 
bv Mader and Ogden.
TIME 16 July 1990: 16-18.
DISCUSSION: Should the Hast help the USSR?
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9. TOPIC: Human Rights
ARTICLE: "China: One Year Later" by Sandra Burton.
TIME 4 June 1990: 58-60. 
and
ARTICLE: "The Party’s Not Over" by Scott McLeod. 
TIME 6 August 1990: 33.
DISCUSSION: Is communism dead?
10. TOPIC: The New Land of Opportunity
ARTICLE: "New Kids on the Bloc" 
by Dangler and Pomper.
TIME 2 July 1990: 44-46. 
and
ARTICLE: "Many Happy Returniks" by Janice Castro.
TIME 2 July 1990: 46.
DISCUSSION: Should U.S. businesses invest in E. Europe?
11. TOPIC: Global Cooperation
ARTICLE: "Must This Mean War?" by Michael Kramer. 
TIME 27 August 1990: 
and
ARTICLE: "Hanging Together — or Separately" 
by Lisa Beyer.
TIME 27 August 1990:
DISCUSSION: Hhat happened to hiorld peace?
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4ACTIVITIES REPO RT 
1990-1992
As noted in the introduction. Project International Emphasis proposed four strategies o f promoting 
global awareness at Virginia’s community college campuses. The intention o f the grant was to 
instigate academic changes o f depth and range which could be perpetuated beyond the grant’s 
termination. In addition to the four specified strategies, other programs and activities developed 
spontaneously as the project evolved over two years. Some o f the new strategies were proposed 
by the Steering Committee and the Executive Director, while others emerged from the campus 
teams. Such flexibility was one of the project’s most distinctive assets, as it allowed for the 
diversity o f  educational priorities, demographics and geography that characterizes Virginia.
The activities described here, while by no means exhaustive, include both the specified and the 
spontaneous. Furthermore, many of them have the capability o f  being replicated successfully 
systemwide, at individual campuses, or in other states.
Results o f the four orig inal strategies for implementing PIE
* Annual institutes: Three institutes were held to familiarize the campus teams with PIE 
and with each other, and to begin their process of self-development regarding international topics. 
The first institute, held at George Mason University (Fairfax, VA) in August 1990, supplied 
attendees with lectures from international experts and introduced the concept o f the three-hour 
classroom "module." The second institute, held in Portsmouth, VA in July 1991, featured panels 
of speakers associated with international education agencies and organizations. Team members 
were also given opportunities to report on their first year’s experience with PIE at their campuses 
and in their disciplines. The final institute in Richmond, VA in April 1992, provided a series of 
concurrent sessions conducted solely by PEE members, as a way of disseminating as much 
specific information as possible. Agendas for each institute can be found in the Appendix, pp. 
48-56.
* Curriculum development: "Infusion," bringing a global or multicultural component into 
existing courses, was at the heart of Project International Emphasis. At the first institute, each 
campus team member (both faculty and career counselor) was asked to develop a global course 
component, o r module, that would require at three hours of classroom time to implement. The 
three hours might occur in one week, or could be spread throughout the term. Furthermore, the 
module had to be written at a level of detail such that other faculty or counselors could use it. 
Each campus team was then asked to recruit up to five additional module writers for the first 
year o f the project, and up to four additional module writers for the second year. By the end of 
PIE, over 220 modules had been developed and implemented. Estimates are that 10,000-15,000 
VCCS students per year are benefitting from these innovations. At many institutions, faculty and 
counselors continue to add international components to their courses because o f the interest 
generated by PIE. Representative samples of completed modules were published in the PIE 
Interim Report, and a two-volume catalog o f all fully developed modules will be housed at each
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VCCS campus. An index of module titles and module writers is included in this document (see 
pp. 36-47).
* Intraproiect communication: This category reflects some of the grant’s most dynamic 
and unanticipated results. During the 1991-92 academic year, project personnel produced a four- 
hour resource videocassette to help team members with faculty development and recruitment. The 
project’s  first year also called for the creation of change plan documents. Each campus team, 
working w ith its respective dean or provost and other relevant personnel, devised two years of 
feasible plans and activities that would embed PIE’s curriculum changes in campus life. Three 
exemplary change plans were published in the Inten'm Report. Five-year change plans for 1992- 
97 were requested from each campus prior to the project’s termination; three o f them are printed 
here (see pp. 15-35).
In mid-1991 the Executive Director, Beverly Blois, compiled an Interim Report as a way of 
summarizing the project’s efforts for PIE participants as well as for VCCS presidents, deans and 
provosts. In  April 1992, Joyce Wood (Northern Virginia Community College-Alexandria) 
coordinated a  statewide interactive teleconference to showcase successful international programs 
in the VCCS as well as elsewhere in the United States. Four newsletters, fueled by articles from 
participants in PIE and interested state officials, were published during the grant period and 
mailed to over 500 individuals in Virginia and nationwide. The newsletters provided ongoing, 
informal updates of success stories, educational experiments and travel opportunities generated 
by PIE.
1  The high quality of intellectual efforts devoted to the project culminated in the publication o f four
occasional papers: "The Global Imperative" by Gordon Davies, Director, State Council for Higher 
Education in  Virginia; "Bridging Cultures Through Literature" by Ronald Carter, Rappahannock 
fl Community Col lege-Warsaw; "Three Syllabi in Modem African Literature" by Samuel B.
Olorounto, N ew  River Community College; "Discovering the ‘I’ in the ‘Other’: Helping Students 
Develop Multicultural Perspectives" by Beverly-Lynne Aronowitz, J. Sargeant Reynolds
£  Community College. And a non-quantifiable but noteworthy outcome was the network o f contacts
and genuine coilegiality among PIE participants. Their intraproject communication occurred on 
its own initiative, even in settings not specifically related to PIE, and fostered easier contact 
within campuses, between campuses and across disciplines.
* Dissemination project: Project International Emphasis was not the only internationally- 
focused proposal supported by SCHEV’s Funds for Excellence program for 1990-92. Other major 
international grants were awarded to Southwest Virginia Community College, Tidewater 
Community College, and Virginia State University. Moreover, SCHEV required that these three 
institutions work with each other and with PIE to discuss linkages between the programs, and to 
share that information with a larger audience. Four activities evolved from this joint 
dissemination project: "Cross-Project Integration of Business Module Techniques and Content," 
directed by Charles Whyte o f VSU; "Replicable Modules: Insuring the Durability and 
Transferability of International Education Modules," (see Appendix, Standards for a Successful 
Replicable Module, p. 57),directed by Mary Ruth Clowdsley o f TCC; "Assessment Across the 
Projects: W hat Works?" directed by Beverly Blois of PIE; and "Cross-Project Transfer of 
Engineering Modules," directed by Quintin Doromal, Jr. of SWVCC. In addition, the four
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6dissemination project directors presented summaries of their activities at the final PIE institute 
in 1992.
Results o f new initiatives which evolved within the grant period
* Consortia! undertakings: Because of PEE’s timely quality and decentralized nature, 
participants have been free to ally themselves with other organizations that will supercede the 
project Dr. Barbara Guthrie Morse, PEE Co-director, was elected president o f the Virginia 
Council for International Education (VaCIE). Comprised o f international educators from 
Virginia’s two- and four-year colleges and universities, VaCIE held its first annual meeting at 
the University o f Virginia in October 1991. The second annual meeting, using the theme of 
"Emerging Communities: Regionalism, A Global Perspective,” will be hosted by Northern 
Virginia Community CoUege-Annandale on September 24 and 25, 1992.
The Virginia Community College System, at the direction o f former chancellor David Pierce, 
convened a task force on international education for the purpose o f  making long-term 
recommendations to the chancellor. Subsequently, in April 1992 Chancellor Arnold Oliver 
charged the PIE Steering Committee with reporting to him semi-annually, indicating his support 
o f PIE’s ongoing evolution.
Likewise the Virginia Community College Association has been instrumental in hosting forums 
that simultaneously encourage global awareness and professional developm ent The 1990 annual 
convention included two PEE-sponsored panel discussions, one concerning internationalizing 
courses and the other internationalizing the campus environment At the 1991 convention, PIE 
participants developed six concurrent sessions such as "Literature Across Cultures," "Minority 
Career Opportunities and International Implications," and "The Impact o f the Global Economy 
on Black Males in America." Because the VCCA Executive Committee has agreed to include 
international topics as part o f its regular programming, PEE participants can use this existing 
organization as a means of professional and personal renewal.
The one consortial effort that emerged solely because of PEE was the 1990 formation of 
Southwest International Exchange. Created to combat geographic isolation and to share materials 
in PIE’s early phase, SEE was organized at the first institute by representatives from the seven 
westernmost sites o f Dabney S. Lancaster, Mountain Empire, New River, Southwest Virginia, 
Virginia Highlands, Virginia Western, and Wytheville Community Colleges. Projects have 
included a regional workshop in conjunction with VPI’s yearly Spring International Fair (1991), 
a Saturday workshop featuring a morning session on grantwriting and an afternoon session on 
study tours (1991), co-sponsoring two appearances by the African Heritage Dancers and 
Drummers (1992), and development of a pre-convention workshop on world population for the 
1992 VCCA convention.
* Campus innovations: While PEE encouraged its members to instigate campus activities 
that would enhance the reforms taking place in career counseling and classroom content, no 
specific changes were mandated. Considering the work involved in developing coherent modules, 
recruiting module writers and introducing PIE to weary colleagues, it is heartening to note the 
number and range of new activities that were introduced at campuses o f all sizes. A
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representative sample follows below.
Global Awareness W eek was held at Blue Ridge Community College and Lord Fairfax 
Community College; a Student Cultural Awareness Series was developed by Rappahannock 
Community College; Southwest Virginia Community College created a Chinese Culture Day; 
Virginia Western Community College held a panel on local businesses that trade internationally; 
Paul D. Camp Community College hosted a Thanksgiving meal with international cuisine; 
Tidewater Community College-CH held a Foreign Film Festival; Germanna Community College 
and Northern Virginia Community College sponsored meetings with representatives from 
agencies active in international education and training; Tidewater Community College created an 
Office of International Programs—run by PIE’s Mary Ruth Clowdsley—to coordinate activities at 
its three campuses; and visiting lecturers with international expertise appeared at numerous 
campuses including Blue Ridge Community College, J. Sargeant Reynolds Community College, 
Mountain Empire Community College, Thomas Nelson Community College, Virginia Highlands 
Community College and Virginia Western Community College.
* PIE minigrants: In a competition open to all VCCS campuses during 1990-91, PIE made 
nine awards for projects designed to encourage certain campus, college, or multicollege efforts 
to foster global and international education.
A multicollege award was made to Germanna, Lord Fairfax, and Northern Virginia Community 
Colleges to underwrite the costs o f a day o f meetings with Washington, D.C. agencies active in 
international education and training. PIE representatives from all three colleges m et in the 
morning with program officers at the USDE Center for International Education, and with 
representatives o f FIPSE, after welcoming remarks from John Alexander, Director o f the CIE. 
The CIE annually awards grants totaling over $29 million in such subprograms as undergraduate 
and language studies, business and international education, and group projects abroad. An 
afternoon session was held at the headquarters of Partners for International Education and 
Training, the largest contractor in the field of linking educational institutions with project 
activities o f the Agency for International Development.
Thomas Nelson Community College received funds to support its effort to involve faculty 
members o f the Engineering Technologies Division in ongoing internationalization o f the 
curriculum activities. At one program session, Dr. David Lee, Director o f Engineering and 
Technology for German-owned Siemens Automotive, addressed the TNCC faculty on the subject 
o f ways in which globalization has affected his company, and the relevance and importance of 
globalization for our students about to enter the workplace.
At Lord Fairfax Community College, PIE funds helped underwrite that college’s first annual 
Global Awareness Day. Displays and an international buffet were featured and several speakers 
presented a perspective on other nations. Included were Dr. and Mrs. Nicolai Beloozerov 
(speaking on the USSR), Rabbi Milton Richman (Israel), and Ms. Leen Nucklos, an LFCC 
student (Belgium). The keynote address was given by Robert Burastero, Regional Director for 
Asia, Africa and the USSR at Project Hope.
Southwest International Exchange, a regional consortium of seven community colleges in
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8southwest Virginia, received funds to partially defer expenses for a conference at VPI which 
included PIE members and module writers from all seven institutions.
Awards for internationally-focused projects were also received by the Woodbridge Campus of 
Northern Virginia Community College, Germanna Community College, New River Community 
College and Piedmont Virginia Community College.
* Presentations about PIE: A large number o f PEE representatives took part in 
dissemination efforts on behalf o f the project. The following partial list o f  such presentations, 
with thanks to all involved, is offered to demonstrate PEE’s commitment to dissemination o f its 
methodologies and products:
Virginia Community College Association, Annual Meeting, Richmond, October 1990.
Charles Bates PDCCC
Robert Kilmer NVCC
Claire Robinson JSRCC
Sarah Somerville GCC
Joyce Wood NVCC
Nancy Sandberg PDCCC
Elizabeth Davis DSLCC
Terry King DSLCC
Celeste Makrevis DSLCC
Donald Grubb NVCC
W yatt McGinnis NVCC
Barbara Guthrie-Morse NVCC
Beverly Blois NVCC
Virginia Council for International Education, Organizational Meeting, Charlottesville, November,
1990.
Barbara Guthrie-Morse NVCC
Beverly Blois NVCC
National Demonstration Project, Annual Meeting, Richmond, March 1991.
Barbara Wyles PVCC
Mary Walsh PVCC
Elizabeth Grizzard NVCC
Beverly Blois NVCC
National Association of Small Business International Trade Educators, Annual Meeting,
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Baltimore, April 1991.
Joyce Wood NVCC
National Council for International and Intercultural Education, Annual Meeting, Kansas City, 
April 1991.
Celeste Makrevis DSLCC
M ary Walsh PVCC
Barbara Guthrie-Morse NVCC
Beverly Blois NVCC
Institute o f International Education-Embassy Attaches Seminar, Washington, D.C., May 1991.
Elizabeth Grizzard NVCC
Barbara Guthrie-Morse NVCC
Nancy Sandberg PDCCC
Beverly Blois NVCC
Virginia Business Development Center, Virginia State University, Workshop, Petersburg, May 
1991.
W yatt McGinnis NVCC
Joyce Wood NVCC
W illiam Pogue ESCC
Beverly Blois NVCC
VCCS Instructional Leadership Seminar, Richmond, August 1991.
n  
n  
*
m
“  Beverly-Lynne Aronowitz JSRCC
W yatt McGinnis NVCC
M  Barbara Wyles PVCC
Beverly Blois NVCC
Virginia Community College Association, Annual Meeting, Richmond, October 1991.
m
Beverly-Lynne Aronowitz JSRCC
Samuel Olorounto NRCC
Gale Vathing NVCC
Claire Robinson JSRCC
Christopher Smith PDCCC
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Virginia Council for International Education, Annual Meeting, Charlottesville, October 1991.
Barbara Guthrie-Morse NVCC
Nancy Sandberg PDCCC
Barbara Wyles PVCC
Beverly Blois NVCC
Wyatt McGinnis NVCC
Kate Foreman VHCC
NAFS A-Association o f International Educators, Annual Regional Meeting, Baltimore, November
1991.
Elizabeth Grizzard NVCC
National Council o f Teachers of English, Annual Meeting, Seattle, November 1991.
Beverly-Lynne Aronowitz JSRCC
Upcoming:
Virginia Council for International Education, Annual Meeting, Annandale, September 1992.
Barbara Guthrie-Morse NVCC
Nancy Sandberg PDCCC
* PIE lending library: During the life o f the grant, PEE acquired instructional materials 
in printed and video form which were housed at the NVCC-Loudoun campus and available for 
loan to VCCS institutions. Several o f the videos were produced by PEE participants as they 
implemented modules and international activities at their respective campuses. Following the end 
of the grant period in m id-1992, these materials will be moved to the NVCC-Annandale campus. 
Please direct all correspondence regarding interlibrary loans to Dr. Gen Sen Chu, Learning 
Resources Center Coordinator, NVCC-AN. See Appendix (pp. 58-60) for listings of available 
materials.
Personnel changes
Minimal turnover among PEE participants helped maintain momentum and continuity. 
Approximately six original campus team members withdrew from the program at some point, 
although a few were replaced by other campus personnel. At the project’s executive level, 
Elizabeth Grizzard, a Steering Committee member, retired from the VCCS in mid-1991. Beverly 
Blois, the Executive Director, resigned from the project at the end o f 1991. His major duties were
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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split amopg existing Steering Committee co-directors Barbara Guthrie-Morse (planning the final 
institute) and Nancy Sandberg (budget); other responsibilities were shared by PIE faculty 
members Joyce W ood (teleconference) and Kate Foreman (publications).
A dditional m aterials in the Final Report
Any summary o f  Project International Emphasis would be incomplete without a specific listing 
o f project participants and the materials they generated. Original campus teams, three campus 
change plans for 1992-1997, and the index from PIE’s Catalog of International Modules -- which 
contains over 200 modules developed for this project -- follow the Activities Report.
The Appendix contains agendas from the three summer institutes, the standards for a replicable 
module that cam e out o f a joint dissemination effort, and a listing of videos and printed materials 
in PIE’s lending library. Concluding this publication is the August 1991 report from the project’s 
external evaluator. Dr. Lynda Icochea, who is Director o f  International Programs at Bergen (New 
Jersey) Community College. Although especially knowledgeable in the field o f export education, 
she has been described as the most experienced community college administrator in international 
education. H er extremely positive review of the project at its mid-point is a testament to the 
creativity and dedication o f VCCS faculty, counselors and ad m in is tra to rs  who saw the value of 
this project very early, and devoted so much o f themselves to its success.
I
I
I
I
I
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Appendix E
International Program Activities at Tidewater Community College
(Reprinted from Program Activities File in the Office o f Grants and 
International Programs at 
Tidewater Community College, Portsmouth, Virginia)
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Spring 1992 Volume I Issue I
Russian Joum ali s t toT eacii
Adel L. Baskina, Professor at Moscow Uni­
versity and journalist with the Russian Infor­
mation Agency, will teach a class entitled 
“Women, Family and Work in Modem Russia” 
at the Portsmouth Campus. The course will 
begin August 22 and continue for seven weeks 
on Monday and Wednesday evenings from 7:00 
to 9:50.
Professor Baskina is currently a specialist 
in social problems for the Russian Information 
Agency “News.” She has taught at Delhi Uni­
versity, Nehru University and Bangalore In­
stitute of Science in India, in Sri Lanka, and in 
the United States at George Washington Uni­
versity, Pace University, Wheaton College, the 
College of Du Page, Yudson College, and 
Northeastern University. She has been widely 
published in the former Soviet Union and in 
the United States, India, Great Britain, France 
and Japan. While in the United States, Dr. 
Baskina will also teach a class in the Women’s 
Studies program at Old Dominion University.
Students and others interested in the 
Tidewater class may register for Sociology 299- 
91A. Tuition for the three-credit course is $ 123. 
There is an additional $6 institutional fee. 
Registration for the fall semester begins July 
27.
Tidewater Opens 
International Office
Tidewater Community College opened its 
Office of International Programs January 1,
1992. The office will coordinate all the College’s 
international education activities. Mary Ruth
Clowdsley is serving as coordinator. The mailing 
address is State Route 135, Portsmouth, Vir­
ginia 23703; phone (804) 484-2121, extension 
479; FAX (804) 483-5153.
V isiting Scholars a t Tidewater
Tidewater Community College hosted two 
visitors from eastern and central Europe in 
March and April. Dr. Halina Parafianowicz, 
Associate Professor of History at the Institute 
of American Studies at Warsaw University, 
was at the college between March 27 and April 
4. Dr. Parafianowicz is currently a Jurzykowski 
Foundation scholar at the University of Kan­
sas. She spoke on all three campuses about the 
recent changes in Poland, attended the Project 
International Emphasis meeting in Richmond 
and explored ways to expand and formalize the 
contacts between Tidewater and the Univer­
sity of Warsaw.
On April 5, Dr. Frantisek Vrhel, Vice Dean 
for International Relations of the Faculty of 
Arts and Sciences at Charles University in 
Prague, Czechoslovakia, arrived as a visiting 
scholar at Tidewater. Dr. Vrhel explored, with 
college personnel, ways in which the relation­
ship between Tidewater Community College 
and Charles University could continue and be 
expanded. He will be the featured speaker at 
an International Roundtable luncheon, spon­
sored by the college for the business community 
on April 21. With Dr. Parafianowicz, he at­
tended the Project International Emphasis 
meeting.
Tidewater Community College International 
News is published in the spring and fall. Your ideas, 
suggestions, and contributions will be appreciated. 
Call 484-2121, ext. 479.
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He also visited Northern Virginia, Paul D. 
Camp and Piedmont Virgininia Community 
Colleges. Dr. Vrhel is an anthropologist and 
has- extensive experience in the cultures of 
Latin America.
Both these visits were arranged by Phil 
Thompke, who visited Charles University on a 
summer international grant in 1990 and will 
be lecturing there later this spring.
Summer International Grants
Four Tidewater Community College fac­
ulty have been awarded grants for professional 
development in international education. Paul 
English, Chesapeake, will teach economics 
and management to and provide consultation 
services for business people in the former So­
viet Union. Chuck Fritz, Virginia Beach, will 
provide a seminar in American business com­
munications for a group of business people in 
and near Prague, Czechoslovakia. He is ex­
pected to bring back information on specific 
companies who want to do business in Vir­
ginia. Barbara Hund, Portsmouth, will teach 
conversational English to students and faculty 
at Charles University in Prague and will at­
tend a CIEE-sponsored seminar in Russia. Bill 
Maxwell, Chesapeake, will study English 
gardens with a group sponsored by Bob Stifller, 
the garden columnist for the Virginian-Pilot I 
Ledger-Star. All will be coming back to the 
College with slides and materials to integrate 
what they have learned into the classes they 
teach at the College. Some will be able to make 
contacts that will further the international 
education goals of the College.
The sixteenth annual Tidewater Commu­
nity College London trip has been successfully 
booked according to its organizer Derris Raper. 
The group of 14 persons has held its orientation 
and organization meeting and is ready for 
departure on May 4. Several of the members 
have signed up to take the credit course that is 
an optional part of the trip. As of now, British 
Airways still has seats left on the jetliner for
any persons who might decide to go at the last 
moment.
The two-week tour of southwestern En­
gland has also been booked. This year’s trip is 
entitled, “The Origins ofVirginia,” as it focuses 
on the counties and towns of England from 
which most of the colony’s early settlers origi­
nated. There are two spaces left in this tour.
The International Student Club at the 
Virginia Beach Campus sponsored journalist 
Anke Wolfe, who presented a slide/lecture 
adapted from a book she is currently writing 
about the Berlin Wall, on Thursday, March 26.
Chancellor Praises P.I.E.
Speaking at the closing meeting of Project 
International Emphasis in Richmond, April 6, 
Virginia Community College System Chan­
cellor, Arnold Oliver, praised the project and 
called for a continuation of the international 
education effort. Dr. Arnold noted that the 
project, which had its roots in the Baliles era, 
has gained increasing importance. Citing eth­
nic tensions in such regions as Yugoslavia, he 
pointed out that it is absolutely essential for 
students to know and understand the diverse 
cultures of the world.
Dr. Arnold commended the work of the 
Project International Emphasis steering com­
mittee and its director, Beverly Blois, and 
asked them to continue their work and meet 
with him twice a year to provide direction to the 
Virginia Community College System’s inter­
national education effort.
The PIE meeting was attended by repre­
sentatives from each of the System’s 35 cam­
puses. Attending from Tidewater were Kathleen 
O’Connor, Patsy Moore-Talbott, Alison Harwell, 
Phillip Thompke, Barbara Hund and Mary 
Ruth Clowdsley.
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International E ducation
Organized in 1988, the International 
Education Task Force is composed of members 
from each of the three campuses of the College. 
Its functions have been varied during the time 
it has operated, but have focused on five prin­
cipal activities.
The initial, crucial function of the Task 
Force has been to bring together all the indi­
viduals within the College who had an on-going 
interest in international education to enable 
them to share information and ideas and work 
toward the establishment of a permanent Of­
fice of International Programs. That goal was 
achieved in January with the appointment of 
Mary Ruth Clowdsley, first chair of the Task 
Force as Coordinator oflntemational Programs.
The Task Force meets each month, some­
times more frequently when projects require, 
to report the activities taking place on their 
campuses and to share information, films and 
speakers.
In addition to its information-sharing 
function, the Task Force works to promote 
faculty and staff development activities of an 
international nature. These have included the 
establishment of a program of summer inter­
national grants to be used by faculty to engage 
in international projects valuable to their own 
development and to the international goals of 
the College. Currently the Task Force is pre­
paring to launch a study tour of China to take 
place during the winter break of the next aca­
demic year.
The Task Force promotes the well-being of 
international students attending TCC, and 
encourages the campuses to see them as re­
sources that enhance the knowledge base of 
those associated with the College. TCC students 
have also been encouraged to learn more about 
life abroad through two study programs, one in 
England and the other in Spain.
The Task Force has promoted the process 
of internationalizing the curriculum through­
out the College using a variety of techniques. 
Practically every classroom in the institution 
has a world map affixed to the wall. Two sum­
mer seminars, one devoted to East Asia and the 
other to Central Europe have been held for 
faculty. Modules written by participants, as 
well as modules from other seminars are cur­
rently available in all three campus libraries.
Visiting scholars from China and Czecho­
slovakia have been in residence on campus to 
give short courses and speak in numerous 
classes about life in their countries. In the fall 
TCC will bring a Russian family scholar to the 
region to update the information the commu­
nity has about the transformations now oc­
curring in the former Soviet Union.
Finally, the Task Force has served from its 
inception as an advocate for the study of foreign 
languages and international business. It has 
been committed to the idea that a large port 
region must be prepared to talk to people from 
all regions of the globe, preferably in their own 
languages. It has held, further, that educa­
tional institutions should be in the forefront of 
promoting international trade. To that end, 
TCC is currently working with the Small 
Business Administration to establish a center 
at the College that will reach out to area 
businesses to assist in training personnel to 
achieve higher levels of export.
Task Force E lects New, Officers
The International Education Task Force 
has elected officers for the 1992-93 academic 
year. Kathleen D. O’Connor, instructor of En­
glish and Spanish at the Chesapeake Campus, 
was elected chairman. Phillip Thompke, asso­
ciate professor of history at the Virginia Beach 
Campus, was elected secretary. Other Task 
Force members include Barbara T. Nudelman, 
outgoing chairman, and Barbara Hund from 
the Portsmouth Campus; Derris Raper, Robert 
Maynard, Helena Krohn, Anita Cook, James 
Roberts, Alison Harwell and Laetitia Priest 
from Virginia Beach; Patsy Moore-Talbott, 
Brian Damiani, Lyn Rainard and Paul English 
from Chesapeake and Robert J. Grymes, Jr., 
Edward A Ianni and Mary Ruth Clowdsley 
from the District Office.
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Informal and Personal: 
The Way to  Go International
“I went to fulfill the cultural activity re­
quirement for Spanish class. I  sat in the back on 
the aisle so I could leave early. But when he 
started to talk I got interested and forgot about 
the time. I would have stayed longer if  he had 
kept talking.” — a written response by an ex­
tremely quiet Spanish 101 student.
“7 was fascinated. I couldn't believe some of 
the stuff he was telling us! Do you have infor­
mation on his future speaking engagements? 
I’d  like to go.” — a verbal comment by a staff 
member.
"You could see everyone there was actively 
involved in the discussion. It was obvious by the 
number of hands raised and the questions asked. 
He couldn’t  even answer all the questions before 
time ran out. Everyone wanted to hear more. ” — 
a verbal comment by a faculty member.
The above comments are just a few rep­
resentative reactions to a presentation on the 
recent changes in Russia by Alex Boutov, a 
psychologist from the former Soviet Union, 
held in January at the Chesapeake Campus of 
Tidewater Community College. Alex spoke 
informally about his homeland by briefly ex­
plaining how people lived before the changes 
there. He discussed salaries and the value of 
money, the food supply, housing, health care, 
education, and family life. He also discussed 
the general sentiments of people toward the old 
and current governments. He did this in a 
pleasant, conversational manner by using 
himself, family, and friends as personal ex­
amples of how things were and are now in his 
homeland.
The audience had many questions. He 
answered them throughout but had to end his 
presentation before he could respond to all of 
them. Some stayed to ask him additional 
questions; others were still talking the next 
day about the ideas he presented. The reaction 
to his presentation was exactly what the 
planners of any presentation hope for. The 
students not only were informed but they were 
also inspired to seek further information.
C ollegePurciiases'V ideoson  
Third-World Countries
The Portsmouth Campus International 
Education Committee, using money raised by 
the Rock-a-thon, and the Portsmouth Inter­
national Club have purchased a fourteen-pro­
gram video series on Third-World countries for 
use by the College. The series covers education, 
economic development, population, family is­
sues, cultures, children and the roles of women 
in countires as different as Morocco, India, 
Nepal and Belize.
The series is housed in the Portsmouth 
Campus Learning Resources Center but is 
available for use on all campuses.
Chesapeake Campus Holds 
International Party
The Chesapeake Campus held its 4th an­
nual International Party on Friday, April 3, at 
7 p.m. in the lobby of the George B. Pass 
Building. Students, faculty, staff and their 
guests from all three campuses were invited to 
attend.
Tidewater Begins International 
New sletter
With this issue, Tidewater Community 
College inaugurates its first collegewide in­
ternational newsletter. The newsletter, which 
will report on international education activities 
within the College and those sponsored by the 
College for the community, will be published 
semiannually in April and October.
Beginning with the October issue, the 
newsletter will feature study abroad opportu­
nities offered by all the colleges in the Virginia 
Community College System.
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SJBA Officer V isits College
. John J. Giaimini, international trade offi­
cer for the Small Business Administration’s 
Region III office in King of Prussia, Pennsyl­
vania, spoke on March 26 at the Portsmouth 
Campus and met afterwards with the chairman 
of the College’s International Education Task 
Force, Barbara Nudelman; the coordinator of 
the Office of International Programs, Mary 
Ruth Clowdsley, and members of the Ports­
mouth Campus International Education 
Committee to explore the establishment of an 
international trade education center at the 
College. With him at Portsmouth were Jean Z. 
Smith, export development specialist for the 
SBA Office of International Trade in Wash­
ington, D.C., and Eugene E. Brosterhous, na­
tional director for international trade for 
SCORE, the Service Corps ofRetired Executives 
Association.
The visit was arranged by Amarjit Singh.
“7 can't believe what she went through to 
come to the U.S. It took guts to do what she did. 
I don't think I could have left my family at 15.”
“I always thought Turkey was an Arab 
country.”
“I want to go shopping in Hong Kong!”
"Maybe I'll live in Nigeria so I  can have 
more than one wife.”
The above com m e n ts  were heard in class 
discussions after “Culture Rap,” a panel dis­
cussion by students from Portugal, Puerto Rico, 
Hong Kong, Turkey, Nicaragua, and Nigeria. 
Each of the six students spoke briefly about 
some aspects of his or her native country and 
culture, and after each short presentation, the 
audience asked questions. In each case, the 
panel moderator had to stop the questioning in 
order to finish the program within the allotted
time. Students remained after the discussion 
to ask panel members more questions about 
their cultures. Those who attended commented 
how interestingit was to hear personal accounts 
of life in other countries; many suggested that 
we have another such program.
Last year, the campus provided presenta­
tions on the changes in Central Europe and on 
the historical background of the conflict in the 
Middle East. Both presentations were quite 
formalized; both were very informative and 
well-received. But the presentations which 
aroused the most interest and which continued 
to be talked about in the halls and classrooms 
and thought more about at home were those 
informal ones-the ones which addressed per­
sonal topics, ways of living and of thinking, 
feelings and opinions.
This is not to propose that the formal 
presentation has no place at our campuses; it 
does indicate, however, that to begin to inter­
nationalize the thinking of our students, staff, 
and faculty, we must begin by involving them 
in an informal way and on a personal level.
Tidewater to  Hold 
International Roundtable
On April 21, Tidewater Community Col­
lege will host the first in a series of interna­
tional roundtable luncheons for the business 
community. The program is designed to allow 
visiting scholars at the college and those of the 
college faculty who are involved in exchange 
programs abroad to serve as resources for those 
businesses which want to engage in or expand 
their engagement in international trade.
At the April 21 luncheon, Dr. FrantiSek 
Vrhel, vice dean for International Relations of 
the Philosophy Faculty of Charles University 
in Prague, Czechoslovakia, will speak on the 
changing economies of central and eastern 
Europe. The luncheon will be held at the Town 
Point Club in the World Trade Center and is 
open to the public. Interested people should 
call the College’s Office of International Pro­
grams, 484-2121, extensions 479.
Informal International 
Education at Chesapeake
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. Chesapeake and Portsm outh  
Campuses Sponsor Foreign  
Film  F estivals
Recognizing that film is an excellent me­
dium for learning about people and their cul­
ture, the Chesapeake and Portsmouth cam­
puses sponsored Foreign Film Festivals in 
March. Both campuses shared four films and 
had multiple showings of each, day and evening.
The films featured in the festivals repre­
sented some of the best of the art of film 
making. Yojimbo, one of Akira Kurosawa’s 
early efforts at directing, starred Toshiro Mifune 
as a wandering samurai-for-hire who turned 
the war between two clans to his own advan­
tage by selling his services to both sides. 
Kurosawa drew upon characteristics of the 
American western to weave a darkly humorous 
tale of a Japanese warrior playing both ends 
against the middle.
The complexity of personal involvement 
and ripening of sexuality characterized That 
Obscure Object of Desire, The Story ofAdele H., 
and Closely Watched Trains. In That Obscure 
Object of Desire, Spanish director Luis Bunuel 
told the familiar story of a middle-aged man 
who falls in love with a beautiful women half 
his age. The numerous facts of the young 
woman’s character were explored creatively by 
Bunuel’s imaginative techniques. Actress 
Isabella Adjani, in The Story ofAdele H ., gave 
a brilliant performance as Adele Hugo, the 
younger daughter of novelist Victor Hugo, 
caught in the grip of emotional obsession and 
romantic excess. And a young man’s coming of 
age was chronicled both humorously and 
tragically in one of the best-loved films of all 
time, the Czech classic, Closely Watched Trains.
All films were in their native languages 
with English subtitles. The festivals were open 
to the campus communities and the public at 
no charge.
Division chairs Brian Damiani, Chesa­
peake Campus, and Terry Jones, Portsmouth 
Campus, made all the arrangements.
Virginia B each Campus 
International Student Club 
Culinary Tour o f the , World
So many cuisines, so little time! Turkey, 
Germany, and Mongolia have been explored, 
with the rest of the world yet to conquer for the 
Virginia Beach Campus International Student 
Club. One area of mutual interest for students 
with experience around the world is food. The 
cuisine of a people reveals a great deal about 
their climate, culture, and even philosophy, 
providing a great springboard for discussion. 
The club has expanded and really comes to­
gether as a result of the members finding so 
much in common with each other-despite very 
divergent backgrounds.
The “International Food Expo” last No­
vember involved each member contributing a 
dish from their “home” country to a fund-rais­
ing luncheon. Faculty and students had great 
reviews, but few left-overs were available for 
hungry club members. It was then that presi­
dent Rob Colewell suggested that the club set 
out on its own culinary tour of the world. After 
investigating Turkish food and belly dancing 
at Anatolia’s, the club met at The German 
Pantry and most recently at the Mongolian 
Barbecue.
The club was also active in the Beach’s 
International Festival last month and plans a 
cruise on the Spirit of Norfolk with the ODU 
International Student Club in early May. Any­
one interested (with or without international 
experience) in learning about the cultural di­
versity all around us is invited to join. Please 
call club faculty advisor Jim Roberts at 427- 
7171 for more information.
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International Events a t the 
Virginia Beach Campus
In keeping with its annual tradition of 
recognizing and celebrating international cul­
ture, the campus hosted two events which 
emphasized Asian, Caribbean and African cul­
ture.
The first event was the fifth annual inter­
national dinner on Friday, February 21, at 7:30 
p.m. in the cafeteria, an e v e n in g  which combined 
food and festivities. This year, the dinner at­
tracted 200 guests: students and faculty and 
friends and families. For “admission,” guests 
contributed a main dish, side dish or dessert 
representative of their native cuisines or any 
cuisine other than that of the continental U.S.
The celebration continued following the 
meal as a dance troupe, in costumes, per­
formed traditional dances and then invited 
audience participation. The United Hocano 
Youth Association Dance Troupe, which per­
formed in 1989, returned as the campus em­
phasized non-European, non-western cultures.
The international dinner was organized 
by Anita Cook.
The international celebration continued 
the following week with the foreign film festi­
val, again emphasizing non-European culture. 
On February 24, Song of Exile was shown. This 
film, the ninth by director Ann Hui, was ac­
claimed at the 1990 Cannes, Hong Kong, Lon­
don and Toronto film festivals. Through an 
examination of a mother-daughter relation­
ship, the film moves through various settings: 
London, Manchuria, Hong Kong, Macao and 
Japan. In Film Comment, critic Davis Chute 
remarked on the “artfully woven variations on 
themes of dislocation" which Song of the Exile 
explores.
On February 25, Ma.nda.bi was shown. 
Directed by Ousmane Sembene, one of the 
most pivotal figures in African cinema ,Mandabi 
explores the conflict between ancient civiliza­
tion and modem society. This comedy provided 
not only a glimpse of the daily world of modern 
Africa but also an opportunity to hear the
African language Wolof, a rare treat for audi­
ences accustomed to traditional European cin­
ema.
On February 26 the film festival closed 
vnthSugar Cane Alley. This coming-of-age film, 
though set in Martinique, does more than 
present Caribbean culture as it explores a 
young boy’s struggles betweenhis shanty-town 
background and the opportunities of the big 
city.
Stan Barger, Donna Reiss, Lily Goetz and 
Anita Cook chose the films. The Student Ac­
tivities Office provided the money for rentals 
and for a film professor from Regent University 
who discussed the new Asian-Airi can cinema.
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Intercultural * “
( G L O B A L  P E R S P E C T I V E )
A 3 credit hour course that can lie used as a HumanitiesElective.
Register Speech 229
T-Th 11 am-12:15 pm Portsmouth Campus 
or T-Th 5:30-6:45 pm Portsmouth Campus
Instructor: Dr. Barbara Hund 
Guest Lecturers from Charles University, 
Czech Republic & Beijing Broadcast 
College, China
This course is designed to be off value to those his
• Social Sciences • Education • Science & Technology • International Business
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Czech linguist tvana Bozdechova teaches a class in intercultural communication at the Norfolk campus of TCC. The class will be offered at the Portsmouth campus in the’ spring.
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BY PHYUS SPEIDELL
ST A F F  W H ITE R
R VANA BOZDECHOVA, A CZECH lin- 
g  quist and exchange professor from 
0  Charles University in Prague, is spend­
ing a semester at Tidewater Community 
College helping students leam to bridge 
cultural gaps.
Bozdechova is team teaching a course in 
intercultural communication with Barbara 
Hund, a TCC professor who has also taught 
at Charles University and at the Beijing 
Broadcasting Institute in China.
The intercultural communications class is 
taught on TCC’s Norfolk campus this se­
mester and will be offered at the Ports­
mouth campus in Suffolk in the spring.
The course focuses on the subtle cultural 
differences that make people behave the 
way they do. Bozdechova and Hund each 
bring a wide range of international experi­
ence to the classroom and are joined by for­
eign guest lecturers and former exchange 
students who offer their insights on Japa­
nese, German, French, Russion, and Mexi­
can cultures.
“We are all from different cultural per­
spectives,” Hund said. “If we leam how 
people communicate within their own cul-
Prague professor says Czech Republic has 
become more western since fall of the wall.
ture, we can leam how to communicate ef­
fectively with them.”
Hund cited an example of a former stu-.' 
dent who researched the cultural heritage 
of her husband’s family. -
“She never realized before why her,.in­
laws did what they did and told me, ‘Now I 
can understand, where before I was just 
frustrated.’ ” :
Bozdechova offered a few tips for better 
understanding Czech culture and customs:
B If a Czech acquaintance says he .‘‘will 
have 20," look for a yawn. What you have 
heard is the Czech equivalent of the Ameri­
can expression, “catch 40 winks." , • 
B Or if he mentions “drinking like a rain­
bow," it is just the more colorful Czech ver­
sion of “drink like a fish.”
■  In the Czech Republic, especially  
Prague, be prepared for the . city to. shut 
down at 4 p.m. for a traditional coffee and .. 
conversation break. ' : :;
■  Do not expect to be invited-into.a 
Prague family’s home for dinner because 
most Czechs do their entertaining in neigh;
• borhood pubs.
. ' '  ■  Above all else, don’t criticize the local 
beer. Its alleged superiority to other brews 
is a source of regional pride. '
■ Our shrinking world, the proliferation of 
electronic communication and the global­
ization of many business corporations, are 
all additional reasons for developing a sen­
sitivity and awareness of cultural differ­
ences, Hund said.
Bozdechova has watched closely how the 
Czech Republic has become more western­
ized since the 1989 revolution that drove the 
Communists from power. She has seen cul-
• tural differences lessen somewhat with five 
McDonald’s franchises and numerous K- 
Marts springing up in Prague, once better 
known for being the home of Franz Kafka 
than the home of the Big Mac.
• But the Western influence, she admitted, 
: is not totally new.
When Bozdechova, 33, was growing up in 
Bohemia, she knew she wanted to be a 
teacher, but she was unsure what she want­
ed to teach. Her answer came from Ameri­
can music of the 1960s and 70s and her 
growing fascination witli the English lan­
guage.
"I would listen to Simon and Garfunkel, 
Joan Baez and Bob Dylan -  and though I 
did not understand the English, I had the 
feeling that they had a very important mes­
sage that I wanted very badly to under­
stand.”
Bozdechova received her doctorate from 
Charles University, founded in 1348 and the 
oldest university in Central Europe, and 
was immediately offered a faculty position 
there. Since that time she also has been a 
Fulbright Scholar at the University of Ne­
braska and Stanford University and a visit­
ing professor at the U niversity of 
Leningrad.
“Czechs are bom with a high degree of 
appreciation for and need for their heritage 
and culture," she said, adding that she was 
happy to teach this particular course be­
cause it gave her the opportunity to tell 
people what contemporary Czech culture 
was really like.
. “It amazes me how much things have 
.changed in the last five years," she said. 
“We are very similar to the U.S. in pop cul­
ture now.”
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I. PURPOSE
The purpose of this course is to study the variables in developing 
successful communication with people of diverse cultures. This translates into 
an appreciation and awareness of behavior when one is traveling outside the 
United States or dealing in this country with a visitor from overseas or a person 
o f another culture. These understandings may prevent embarrassment, and 
failure in our communications, both in social and business encounters. Cultural 
discoveries can be both challenging and fun.
II. COURSE REQUIREMENTS
A. Participate in the class activities & discussions
B. Read designated material and do homework assignments
C. Give oral mid-term report
D. Research and present an oral project
E. Complete a final exam
III. GRADES
Since the course uses the discussion and applied methods o f learning,
30% of the grade is attendance and participation. The remaining grade 
percentage is evaluated as follows: 30% for reading and homework 
assignments, 10% for the mid-term p^al report, 20% fojvthe project, and 10% 
for the final examf-JLj-  ^ ^ stUuulzL
IV. TEXTBOOKS V
D o’s and Taboos Around the World. A Guide to International Behavior. 
3rd Ed. 1993. Edited by Roger Axtell, Compiled by The Parker Pen Company
Intercultural Communication: A Reader. 7th Ed. 1994. Larry Samovar & 
Richard Porter, Wadsworth Publishing Company Inc.
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WEEK 1.
WEEK 2.
WEEK 3.
WEEK 4.
ASSIGNMENTS
Class Work
Do Intercultural Communication Dyads 
Discuss the course and distribute folders for handouts 
Listen/discuss- Dr Ivana Bozdechova "How Do the Czech People 
Perceive Americans?" & analyze survey results 
View Prague video
Home Assignment
Read essay in Intercultural Communication. A Reader.
"Approaches: Understanding Intercultural Communication" Porter 
& Samovar
Read Chapter 1 Do.s and Taboos Around the World. Protocol, 
Customs, and Etiquette by Axtell 
Read Culturgram: Czech and Slovak Republics
Class Work
Listen/discuss- Dr. Ivana Bozdechova " Czech Culture and 
Traditions"
Do consensus exercise on assigned reading 
View Czech Republic video
Home Assignment
Read "Quick Guide to the Ways of the World-Europe Section," 
pp. 53-71. by Axtell 
Do international newspaper/children’s books assignment, (Complete 
written analysis and prepare 2-3 minute oral presentation)
Class Work
Listen/discuss- Dr Ivana Bozdechova "Aspects of Culture in a 
Changing Czech Republic"
Share newspaper/children’s books insights (oral presentations)
View Czech video
Home Assignment
Read in Reader "Japanese and American Management: Participative 
Decision Making" & "Contrasts in Discussion Behavior of 
German and American Managers"
Read Culturgrams: Germany and Japan
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WEEK 5.
WEEK 6.
WEEK 7.
WEEK 8.
Class Work
Listen/discuss with international guest- Nobuko Yabuno Gerth " 
Comparisons of American, German, and Japanese Cultures"
Home Assignment
Read Chapter 2 "Hand Gestures and Body Language" Axtell 
Read "Explaining Intercultural Differences in Nonverbal 
Communication" ('Reader') by Andersen
Class Work
Listen/discuss- Dr. Ivana Bozdechova "Czech Beer as a Cultural 
Phenomenon; the History of Its Production and Its Impact on 
Czech Arts,"
Role-play: meeting & eating in a Czech restaurant; meeting & 
eating in an American restaurant
Home Assignment
Read in Reader. "Communication About Humor as Procedural 
Competence in Intercultural Encounters" by Wen-Shu Lee 
in terview  2 international students/friends and write examples of 
difficulties in understanding American humor when English is their 
second language.
Class Work
Listen/discuss- Dr. Ivana Bozdechova "Czech Pop Culture-Music 
and Media"
Discuss reading, written exercises and view video 
Home Assignment
Read Chapter 4 "American Jargon and Baffling Idioms" Axtell 
*View American TV ads and select five American idioms/jargon an 
overseas visitor might misunderstand. Write the five idioms and 
explain possible misunderstandings 
Class Work
Listen/discuss- Dr Ivana Bozdechova "Basics o f the Czech and 
Language"
View American and foreign ads and analyze 
Home Assignment
Read in Reader. "Culture and Classroom Communication" by
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WEEK 9
WEEK 10
WEEK 11
Powell and Andersen
♦Write answers to these questions: (1) what 2 cultural orientations 
to learning are cited and give examples of each? (2) how do rituals 
and patterns o f classroom interaction vary from culture to culture 
(mention 3 or more)?
Class Work
Listen/discuss- Dr. Ivana Bozdechova "Education in the Czech 
Republic"
Discuss reading and written exercises 
View video
Home Assignment
Read "A Quick Guide to the Ways o f the World" pp. 71-111 by 
Roger Axtell
Select a country and use a Culturgram to research and prepare an 
oral report (See handout for directions)
Class Work 
Give oral report.
Home Assignment
Begin researching and preparing cultural project (See instructions) 
Read case study handouts from China Inc. How to Do Business 
with the Chinese by Roger Macleod, 1988
Class Work
Discuss China case studies
View video segments on Chinese culture
Role-play cross cultural scenarios o f negotiating techniques
Home Assignment 
Continue researching cultural project 
Read essays/handouts on Africa, and South America 
Read "A Comparison of Arab and American Conceptions of 
’Effective’ Persuasion" by Anderson, p. 104.
Class Work
Exchange with international students 
Relate reading with varied ad segments
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WEEK 12 Home Assignment
Continue researching and preparing your cultural project 
Read "Tips for Incoming Visitors to the U.S." Axtell
Class Work
Present cultural projects
WEEK 13. Homework Assignment
Research and prepare cultural project
Class Work
Present cultural projects
WEEK 14. Homework Assignment
Research and prepare cultural project
Class Work
Present cultural projects
Discuss "Final Exam" and organize planning groups
WEEK 15 Homework Assignment
Read Chapter 3 "Gift Giving and Receiving" Axtell 
Prepare "Final Exam"
Class Work
Role-play exchange of gifts and FINAL EXAM
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SPD.229: INTERCULTURAL COMMUNICATION: 
GLOBAL PERSPECTIVE
EVALUATION: A contract system of evaluation may be used to award the 
final grade in the course. At the time specified by the instructor, the student 
must declare the grade he/she wishes to receive in the course. By mutual 
agreement this contract may be revised at a later time. All work must be done
at a satisfactory level or above to receive credit.
Below is a description o f the work you must complete to receive the respective
grade; it is computed on a hundred point scale.
*For all: Satisfactory attendance and a positive contribution to the class will 
count 30 points toward the final grade.
*"C" level: Should you wish to receive a "C" in the course, you must read all 
assigned materials, participate in oral class activities and submit 3 satisfactory 
or above satisfactory written assignments.(30)
*"B" level: Should you wish to receive a "B" in the course, you must complete 
the "C" level requirements. In addition, you must give a satisfactory oral mid­
term report and complete a final exam. (20)
*"A" level: Should you wish to receive an "A" in the course, you must 
complete the "C" and "B" level requirements, and in addition, complete a 
course project. You will consult with the instructor about your project. The 
project counts 10-20 points.
GRADING SCALE: The grading scale is a standard one: 60-69= D ; 70- 
79=C ; 80-89=B; 90-100=A .
COURSE PROJECT: The course project will be outlined and discussed early in 
the course.
COURSE GRADE DESIRED
SIGNATURE_______________
DATE
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SPD 229: INTERCULTURAL COMMUNICATION
You are responsible for planning a cultural project on a country or area in the 
world to last approximately 30 minutes. This project will consist o f three parts.
I. Give orally, at least 5 minutes, research data on your country. The 
emphasis is on facts and their source (where you found your data). Check for 
the newest materials in the library periodicals, in textbooks, in articles given to 
you or interviews o f knowledgeable people. Cite the sources in your 
presentation.
II. Prepare an activity (10 to 15 minutes) for the class to view or do. The 
emphasis is on understanding the country/area better. Be original and creative. 
Activities might include one of the following:
-viewing a VTR segment or listening to audio music segments
-participating in group consensus, negotiating or role-play exercises
-listening to a guest speaker
-eating or learning a dance
-or other
III. Relate your data and activity (3 to 5 minutes) to intercultural 
communication, e.g. How does this knowledge offer clues about ourselves and 
our culture? How can we use this knowledge to be a better global citizen 
and/or to be a better business person, an educator, an ambassador? Mention in 
what ways it will personally enrich your life and how you plan to continue to 
use this education. How will it help you in hosting overseas professionals and 
visitors?
*NOTE: Following your presentation, give to the teacher an outline of your 
three-part project. Include a bibliography of the sources and the people you 
used in developing this project. These will be evaluated and returned to you to 
place in your Journal.
Dr. Hund, 1994.
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SPD 229 INTERCULTURAL COMMUNICATION 
FINAL EXAM, DECEMBER 1994 
DR. HUND, TIDEWATER COMMUNITY COLLEGE
This exam applies the customs you have learned in communication role-plays. 
You will be assigned as business leaders to do American/Czech negotiations or 
American/Chinese negotiations. (You will draw for negotiating teams.)
You are traveling to the respective countries to begin negotiations for deciding 
on a possible joint-venture hotel (Your team will decide on specifics). You will 
role-play two scenarios. Include in the role-plays the giving of gifts. (Gift is 
not over $2.00 US.)
I. Initially, you will meet the counterpart at a first negotiating encounter.
II. You will conclude the negotiations with a final meeting before the
Americans return to their home company.
Research by reading Axtell, D o’s and Taboos Around the World. A Guide to 
International Behavior. Chapter 3 " "Gift Giving and Receiving." Also, read 
appropriate handouts and textbook readings.
You will be evaluated on your knowledge as reflected in the oral 
communications role-plays AND on two written paragraphs. (Write the answer 
to this question on the back of this exam paper and other paper, if  needed.)
* State the two most important considerations in each of your two role-plays.
In addition, write answers to these questions.
1. Which activities in this course were of most value to you?
2. Which activities in this course were of least value to you?
3. Are there other comments regarding the course you wish to make?
***ASK TEACHER TO CHECK YOUR COMMUNICATION FOLDERS OF 
HAND-OUTS, ASSIGNMENTS ETC. THIS IS YOUR RESPONSIBILITY.
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A GUIDE TO INTERNATIONAL BEHAVIOR
International Gesture Dictionary
Gestures Using the Face
N ose  C irc le : T he classic 
American "okay”  sign — the 
fingers circle — is placed over 
the nose in Colombia to sig­
nify that the person in ques­
tion is homosexual.
Nose Tap: 
In Britain, 
secrecy or con­
fidentiality. In 
Italy, a friendly 
warning.
Nose Thum b: One of Eu­
rope's most widely known 
gestures, signifying mockery. 
May be done double-handed 
for greater effect.
f t
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H and Gestures and Body Language
Edited by Roger E. Axtell
C om piled  by THE PARKER PEN COMPANY
Head Circle: In most Euro­
pean and some Latin Ameri­
can co u n tries , a circular 
motion of the finger around 
the ear means "crazy." In the 
Netherlands, it means some­
one has a telephone call.
' Head Nod: In Bulgaria and 
Greece, signifies " n o ."  In 
most other countries, "ves."
Chin 
Hick: 
"N o t in­
terested," 
Buzz off," in 
Italy. In  Brazil 
and Paraguay, 
I don 't know ."
Nose Wiggle: In Puerto Rico, 
"W hat's  going on?"
Cheek 
Screw: 
Primarily an 
Italian ges­
ture of praise.
Cheek Stroke: 
In Greece, Italy, 
and Spain, 
means "attrac­
tive." In Yugo­
slavia, "success." 
Elsewhere, it can 
mean "ill" or " th in ."
F in g e rtip s  K iss: C om m on 
throughout Europe, particu­
larly in Latin countries (and in 
Latin America). C onnotes 
"aah, beautiful!," the object 
of which may be anything 
from a woman or a wine to a 
Ferrari or a soccer play. Origin 
probably dates to the custom 
of ancient Greeks and Romans 
who, w hen entering and leav­
ing the temple, threw a kiss 
toward sacred objects such as 
statues and alters.
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|  STANDARDS FOR A REPLICABLE MODULE
■  A module d e v e lo p e d  t o  i n t e r n a t i o n a l i z e  a g iv e n  c o u r s e  w i l l  have a 
I  much b r o a d e r  e f f e c t  i f  i t  i s  p u t  t o g e th e r  in  su c h  a  way th a t
a n o t h e r  i n s t r u c t o r ,  t r a i n e d  i n  th e  same d i s c i p l i n e ,  c o u ld  u se  th a t
■  m o d u le  i n  th e  same c o u r s e  w ith o u t  a  g r e a t  d e a l  o f  a d d it io n a lI r e s e a r c h .  A m odule t h a t  c a n  b e u se d  in  t h i s  m anner, we have
c a l l e d  " r e p l i c a b le ."  The f o l lo w in g  i s  an e f f o r t  t o  i d e n t i f y  th e  
_  e s s e n t i a l  com ponents o f  s u c h  a  m odule:
I 1 . A p r e - t e s t i n g  in s t r u m e n t .
I  2 . A r a t i o n a l e  e x p la in in g  t h e  i n t e n t  o f  th e  m odule and i t s
^  r e l a t i o n s h i p  t o  c o u r s e  c o n t e n t .
H  3 .  A c a r r tr z l  t o p ic  t h a t  i s  e i t h e r  c u r r e n t  in  t h e  i n t e r e s t s  o f
^  p e o p le  in  th e  d i s c i p l i n e  o r  c l a s s i c a l l y ,  o f  c o n c e r n .
B  4 . B ackground  in fo r m a t io n  on  th e  t o p i c  o f  th e  ty p e  t h a t  anyone
™ p r e p a r in g  a l e c t u r e  w o u ld  n eed  t o  h a v e . T h is  sh o u ld  in c lu d e
in fo r m a t io n  t h a t  g o e s  beyond  t h e  in tr o d u c to r y  le c t u r e  and
■ g i v e s  th e  in s t r u c t o r  in fo r m a t io n  t h a t  w i l l  e n a b le  h e r  or himt o  a n sw er  s t u d e n t s '  q u e s t io n s .m s .  A b ib l io g r a p h y  o f  c u r r e n t  and h i s t o r i c a l  s o u r c e s  t h a t  are n ot
m  s o  e s o t e r i c  t h a t  t h e y  w ou ld  b e  hard  t o  s e c u r e  t o g e th e r  w ith
p l a c e s  where t h o s e  r e s o u r c e s  ca n  b e  lo c a t e d .
6 . S p e c i f i c  i n s t r u c t io n a l  o b j e c t i v e s  ( s tu d e n t  o r i e n t e d ) .
■ 7 .  S t e p - b y - s t e p  breakdow n o f  s tu d e n t  le a r n in g  a c t i v i t i e si n c lu d in g  a l t e r n a t e  a c t i v i t i e s ,  i f  a p p l ic a b le .
8 . U s e f u l  a u d io - v i s u a ls  in c lu d in g  su ch  ite m s  a s  d ia g ra m s, maps,
H  p h o to s  and th e  nam es and s o u r c e s  o f  f i lm s ,  v id e o s  o r  f i lm -
s t r i p s .
^  9 .  S tu d e n t  study g u id e s  o r  d i s c u s s io n  q u e s t io n s ,  i f  a p p l ic a b le .
1 0 . A p o s t - t e s t i n g  in s tr u m e n t  t o  m easure s tu d e n t  a c h iev e m e n ts .
I
a
a
a
a
P r e p a r e d  b y  Barbara N udelm an, Ron C a r te r , C ra ig  A shbrook, Mary Ruth 
C lo w d s le y .
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METRO AND VIRGINIA NEWS
“I’m ashamed that I’m Filipino and I can’t  speak my own language. 99
A lesson in Filipino language, culture
TCC is believed 
to be the only 
college in the state 
to offer Tagalog.
By  M ichelle Mizal
(HMFL S CORRESPONDENT
VIRGINIA BEACH -  Like many 
young Asian-Americans, Eric Fer­
nandez and his s is ter Rowena never 
learned the ir parents ' tongue.
"I 'm  asham ed that I'm Filipino
:-.J I can't speak my oun |an- 
cuaRe.'' said Eric, 21. ”1 have Span­
ish friends who can speak their own 
language, but I  can 't, and  if I ever 
go back, I w ant to  mix in  with the 
crow d and not be lik e . . . ”
“A foreigner to  your own coun­
try,”  finished Rowena, 18.
B ut Eric and Rowena are  finally 
returning to the ir roots. They are 
learning Tagalog, the main lan­
guage spoken in the Philippines, in 
a new  class a t  Tidew ater Commu­
nity College in  Virginia Beach.
TCC is believed to be the 'only 
college in the  state  — and one of 
the  few in the  country — to offer 
Tagalog (pronounced Ta-GAH-log).
Officials a t  TCC said they began 
offering the languagethis fall be­
cause o f the growing num ber of 
Filipinos and Filipino-Americans in 
Hampton Roads, who now number 
about 40,000.
Deborah Edson, assistant divi­
sion chair for humanities and coor­
d inator o f the foreign language de­
partm ent a t TCC. said the course's 
prim ary target is younger Asian- 
Americans. The college also hopes 
to stim ulate appreciation o f the Fil­
ipino culture and encourage travel 
to the Philippines.
TCC will offer the next level, in­
term ediate Tagalog, in the spring 
sem ester.
The fall class was expected to 
have only 25 students, but because 
it was so popular, TCC let 38 stu­
dents enroll. There is a  mix of eth­
nic backgrounds, but most students 
arc young Asian-Americans who 
range in age from l9 to the upper 
40s.
"F or me, I took the class for cul­
tura l advancement," Rowena Fer­
n andez  sa id . Y ounger Filipino- 
A mericans should have a more 
positive attitude toward the Filipino 
community, she said. "The younger 
kids don't seem  as culturally edu­
cated as the older ones."
Craig Estrada, bom  in Norfolk, 
said his parents immigrated here in 
the 1940s, but he didn't leam  the 
language because his mother, a sci­
ence teacher in a public school, was 
d is c o u ra g e d  from  te a c h in g  o r 
speaking it.
"When I go to events and affairs, 
I find it a b arrier not being able to
PHOTOS BV RICHARD L  DUNSTOH/Su-
Raquel Yballe holds up an  artificial lem on so  her c lass  can  Identify It In Tagalog, th e  m ain language spoken In the Philippines. TCC 
began offering the  course th is fall becau se  o f th e  growing number o f Filipinos and Filipino-Americans In Hampton Roads.
speak the language with o lder Fili­
pinos,'' Estrada said.
Other students a re  taking the 
class because they a re  related  o r  
m a r r ie d  to  p eo p le  o f  F ilip in o  
descent.
Paul Albers, 30, a  Navy m an, said 
his wife is  Asian-American. Her 
parents cam e here in the 1950s. ”1 
want to leam  more of the language 
so I could understand my in-laws," 
he said. And when he has children, 
Albers said, he wants them  to leam  
Tagalog so they know the  Filipino 
p a n  of the ir heritage.
"It’s a  good class," he said. "I 
team  a lot more in each and  every 
class. I even go home and teach  my 
wife what I've learned.”
Earl Sammons, 23, said the class 
not only  te ach es  T agalog , " i t 's  
bringing the culture out.”
"I wish there were more A m eri­
cans in the class, because a lot of 
them don't know the culture a t all," 
said Sammons, whose father m ar­
ried a Filipino woman and now 
lives in the Philippines.
Last sum m er, TCC received a  
5120,000 federal grant to im prove 
its foreign language program s. The
U S L ”  "'-A
to
v r
Yballe checks her s tuden ts during a  group exercise a t  TCC In 
Virginia Beach, She Is native of Cebu City In the Philippines.
grant required the college to teach 
a  language other than standard 
ones like French o r German, said 
M ary Ruth Clowdsley, acting dean 
of instruction and student services.
Azucena Bautista, a political sci­
ence professor at Norfolk State
University and chairm an o f  the 
commitlee on education for the  F il­
ip ino  A ction G roup , a p p la u d e d  
TCC's choice. "I had always w anted 
that Tagalog be introduced not only 
in the college level, but also in the 
elem entary and high school level,"
she s a id . '" . . .  It's right, it’s good, 
and  it’s  about time."
Raquel Yballe, a native o f Cebu 
City in  the Philippines, teaches the 
course. Yballe, who has a  m aster's 
degree in Spanish, m inored in Pili- 
pino (the term  for Tagalog in the 
Philippines) during her undergrad­
uate studies at the University of 
San Carlos in Cebu City. She went 
to the Philippines this year to ob­
tain materials such as m aps, books 
and videos for the class.
Yballe blends in lessons on Fili­
pino history and sociology and as­
pects of Filipino life, such as ethnrc 
dances and food.
In a  recent class, she brought in 
"pesos," the currency o f the Philip­
pines, and taught the class the 
nam es of colors and food. For in­
stance, students learned that ubc 
m eans both the color purple and a 
purple yam cake.
TCC is planning a  Filipino Cul­
tural Night at the Virginia Beach 
cam pus auditorium on Nov. 9. The 
public is invited and admission is 
free.
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Published at Tidewater Community College 
Volume t, Number 2 Note From President John F. Reynolds
VaCIE Looks Forward to Another Year o f  Growth .
Next VaCIE Connection
The next VaCIE Connection will be published fol­
lowing the October 1995 conference. Please submit 
items for the newsletter to Mary Ruth Clowdsley, 
TidewaierCommunityCollege,7000College Drive, 
Portsmouth. VA 23703. FAX (804)686-1341. If 
possible, send a hard copy and a WordPerfect disk.
The Virginia Council fo r Intemational- 
Education (VaCIE) has ju st completed its 
fourth year with a very successful conference 
held at Christopher Newport University. The 
conference, which bore the tide  ‘Turning the 
Tide: ConsolidatingStrengths in International 
Education," beganonOctober7. Participants 
were welcomed by Christopher 
Newport University’s P res­
ident, Or. Anthony Santoro.
The . key-note speaker. D r.
David Maxwell, Directorofthe 
National Foreign Language 
Center, spoke on “C urrent 
I s s u e s . in In te rn a tio n a l 
Education.” On October 8, the 
morning-session featured Dr.
B renda .R o b in so n , V ice- 
p re sid en t and  D ean o f  
California State University at 
Monterey Bay. Dr. Robinson 
spoke about global and distance 
.learning in a  presentation entitled "The Times 
Are A-Changing: Technology in International 
Education." Apanel discussion on “Language 
Learning and Higher Education" by Dr. 
Maxwell and Dr. Richard Brecht, Co-director 
o f the Policy Project at the National Foreign 
Language Center, followed. After a buffet 
lunch, the conference continued with afternoon 
' sessions on three topics: Collaborative Study 
Aboard, led by Dr. JoAnn McCarthy (Old 
Dominion University), Collaborative Staff/ 
Faculty Development, lead by Mr. Richard 
Wood (College of Dupage, Illinois) and Mr. 
K evin Q u in lan  (C h esh ire  E ducation  
M anagem ent P rogram , E n g land), and 
Collaborative One-Person Offices, led by Mrs. 
Roz Stearns (C hristopher Newport Uni­
versity). At the closing plenary, members 
discussed plans for consolidating VaCIE’s 
strengths. The conference was attended- by 
over seventy people from throughout the 
Commonwealth. Sincere thanks .go to Dr. 
JoAnaMcCarthy, Dr. Elizabeth Hansen (now
John Reynolds
at Ramapo college in New Jersey), and Mrs. 
Roz Steams for planning and coordinating the 
conference. Special thanks are  also due 
Christopher Newport University for hosting 
the VaCIE conference for the second time.
■ .VaCIEnowlooksforwardtoanotheryearof 
growth. The V aC IE  Connection, the new title 
o f  our official newsletter, is in 
thecapable hands ofEditor Mary 
Ruth Clowdsley o f  Tidewater 
Community College. An update 
.- o f  the VaCIE Directory, under 
the editorship o f Dr. Kay Arthur 
o f  James Madison University, is 
currently being printed. VaCIE’s 
finances, increased by agenerous 
transfer' o f  funds from  the . 
’ V irg in ia  C ouncil on S tudy 
Abroad, are'being managed by 
Becky Thomas o f  Piedmont 
Virginia Community College. 
With RozSteams’ assistance, our 
organization is applying for tax-exempt status. 
Dr. Anthpny Santoro has agreed to continue to 
serve as VaCIE’S presidential representative to 
the Association o f Virginia Colleges and 
Universities. Plan's are being made to rotate 
presidential representatives to the VaCIE Board 
on a  yearly basis so that presidents from both 
public and private institu tions o f  higher 
education will have representation at VaCIE. In 
the near future, an institutional membership list 
and dues structure will be drawn up so that 
colleges and universities in Virginia can become 
official members of VaCIE. Funds generated 
from our dues will be used for the operation of 
our organization.
At the Executive Board meeting, held 
during lunch at the conference, I was re-elected 
president o f VaCIE for another year. I am 
- grateful to the Board for the confidence the 
members have placed in me. I will do my best 
to assure that VaCIE continues to grow and to 
significantly promote international education 
in the Commonwealth o f Virginia.
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Editor’s  Note. :.
Therecentfourth annual VaCIE conference 
afforded the more than seventy participants' 
from  in stitu tio n s o f  h ig h er education  
throughout the Commonwealth the opportunity 
to engage in dynam ic netw orking and 
worthwhileexchangeof ideas.This conference 
represents but another step in VaCIE's ongoing 
commitment to encourage cooperation among 
international educators in Virginia as we 
explore the provocative implications o f what 
NFL Director David Maxwell refers to as
“ V irg in ia 's  c o lle g e s  a n d : 
u n iv e rs it ie s  a re  fa s t  co m in g  
to  re p re s e n t  th e  n e tw o rk  
of r e s o u r c e s  s u g g e s te d  in 
a  re c e n t re p o rt by  th e  
C o m m o n w ea lth  of V irg in ia 's  
C o m m iss io n  o n  T h e  U niversity  
of th e  2 1 s t C e n tu ry , an d  . 
VaCIE is  p lay in g  a  key ro le 
in th e  p r o c e s s .”
Mary Ruth Clowdsley 
Editor-Ttie VaCIE Connection
“international com petence” w ithin the context 
o f a  new world order.-
For a m om ent, exam ine the conference 
rhetoric.The overarching them e o f  the weekend
activities was consolidating our strengths. 
Keynpte speakers David Maxwell and Brenda 
Robinson agreed that we are experiencing a 
technological revolution in which our :“worfd 
has become wired.”  One o f the conference 
workshops addressed aconsortial approach to 
study abroad, and another in troduced a 
low -cost faculty  developm ent exchange 
program with England for both community- 
college faculty and administrators. Still another 
session explored how to build netw orks among 
.one-person offices. It is clear that the days o f 
. insular efforts to internationalize are giving 
way to an entirely new approach based on 
cooperation and myriad ways o f exchange. ’ 
Given this context, the name o f  the official 
VaCIE newsletter has become the V aC IE  
C onnection. Thanks to each o f  you who 
submitted materialforthis issue. Our mailboxes 
have been overflowing and our FAX machine 
humming. If  you missed our deadline and have 
news for our next issue, please be certain to 
consult the front page of the newsletter for 
details on getting this information to us. It is 
- our goal to-see that everyone receives fair, 
coverage and that through the already healthy 
spirit o f cooperation among VaCIE members 
and affiliates, our organization continueis to 
grow into ah even stronger “network of 
resources.”  •
E i g h t e e n  Virginia Colleges and Universities 
Become SCOLA Affiliates
“SCOLA broadcasts program m ing in tw enty languages from  forty countries a n d  is on 
the a ir  twenty-four hours a  day. The com bined use o f SCOLA and Insta-C lass allows 
up-to-date language tra in in g  in connection w ith  c u rren t events.”
SCOLA Newsletter (1994)
Sixteen-four-year institutions and two com m unity college system s in Virginia are affiliates o f  
SCOLA (Satellite Com m unications for Learning)! a non- profit organization that brings national 
news broadcasts via satellite from key countries around the world. This service is used for a 
nominal affiliate fee by educational institutions, as w ell as by. businesses, cable com panies, and 
individual organizations throughout the United S tates and C anada. SCO LA 's affiliate fee is based, 
on the Full T im e Equivalency (FTE) o f the students in an individual school. A s m ore schools 
within a state becom e SCOLA affiliates, the sta te rate decreases.
SCOLA offers Insta-Class for individual schools, a service consisting o f  a transcription o f  
approximately 5-10 m inutes o f  a  news broadcast in the originalianguage, English translation, and 
vocabulary notes to clarify the content o f the broadcast. Produced weekly and d istributed  by fax. 
Insta-Class can serve educators as a unique, practical teaching tool. Transcripts are available in 
many languages. For more inform ation on SC O LA , contact Sybil Ramey at (712) 566-2202.
Exchange
Professor from Prague 
H am -Teaches a t TCC
Ivana Bozdechova, a  Czech linguist and 
exchange professor from-Charles University 
in Prague, is team  teaching a course in 
intercultural com m unication with TCC’s 
Barbara Hund a t the college’s  Norfolk campus 
this semester. Focusing on the subtle cultural 
differences that make people behave the way 
they do, the course enables students to gain 
insight into C zech cu ltu re  and customs. 
Throughout the semester, Bozdechova and 
Hund are jo ined by foreign guest lecturers and 
former exchangestudentswhocontribute their 
insights on Japanese, German, French, Russian, 
and Mexican cultures. Hund has remarked 
that “our shrinking- world, the proliferation of 
e le c tro n ic  co m m u n ica tio n , and the  
. globalization o f  many business corporations 
are all additional reasons for developing a 
sensitivity to and an awareness o f cultural 
differences.”  TCC has announced plans to 
offer the course at the Portsmouth campus in 
Suffolk next sp rin g .'
F e r n i m  College 
Supports Sister-C ity  
Arrangem ent Betw een  
Roanoke and Pskov
W hen S asha Saari, P rofessor o f  Russian at 
Ferrum  C ollege, and seven o thers traveled to 
Russia in 1993, they carried  w ith  them  two 
thousand pounds o f  m edical supplies and 
equ ipm ent. T h e  delegation  visited Pskov, 
R oanoke 's sister-city  to reciprocate the visit 
paid by R ussian  officials to  Roanoke and 
Ferrum in O ctober 1993, tocontinue an ongoing 
relationship  betw een the tw o  cities. More 
recently, Ferrum  graduates have taught in 
secondary schools in Pskov while residing 
with R ussian fam ilies, and o ther exchange 
arrangem ents involving faculty  and students 
from  both countries continue as a result o f the 
sister-city arrangem ent.
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VaCIE, the Virginia Council for International Education, is an organization open to 
Virginia colleges and universities which is dedicated to the promotion and strengthening o f all 
aspects o f international education. Among its goals are (1) improved communication regarding 
international activities, (2) the provision o f an informed network o f support among international 
educators, (3) the expansion, strengthening and coordination o f international studies programs 
and study abroad opportunities, and (4) the advocacy o f international education and the 
promotion o f an awareness o f its value for all citizens o f the Commonwealth o f Virginia. 
VaCIE’s activities include the organization o f conferences and the publication o f the Directory 
of International Education in Virginia Higher Education as well as a newsletter.
CEME
CEMP (the Cheshire Education Management Programme) was developed between 1985- 
87 as a way o f providing for all college faculty and administrators a flexible, economical and 
effective programme o f professional and managerial development. CEMP encourages planned 
work place learning that links personal development needs with the development aims o f the 
college. CEMP has been adopted by the Further Education system in Scotland and Northern 
Ireland as w ell as Cheshire and other English colleges~it is almost certainly the single most 
widely used system in the UK. The study visit exchange programme was initially developed as 
a learning opportunity for delegates to CEMP.
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V I R G I N I A  C O M M U N I T Y  C O L L E G E  S Y S T E M
James Monroe Building •  101 North Fourteenth Street •  Richmond, Virginia 23219
February 20,1995
Dear VCCS Colleagues:
I am pleased to endorse the VaCIE-CEMP Professional 
Development Exchange. The exchange adds an enriching international 
dimension to the VCCS’s professional development program. It is, as 
well, both a practical and cost-effective complement to the various 
international efforts at our colleges. 1 encourage you to consider 
incorporating a VaCIE-CEMP exchange into your Individual 
Development Plan (IDP) for professional renewal. Virginia’s 
community colleges, in general, shall be the richer for i t
Sincerely,
AI I —2—^
Arnold R. Oliver
Chancellor
ARO/h
804-225-2117. FAX 804-786-3785. TDD 804-371-8504 
An Equal Employment Opportunity/Affirmative Action Employer
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THE VaCIE-CEMP PROFESSIONAL DEVELOPMENT EXCHANGE
Beginning in the 1995-96 academic year, VaCIE, in conjunction with CEMP, is pleased 
to facilitate a program of short-term reciprocal professional development exchanges for twenty- 
five Virginia community college teaching and professional faculty and ten  administrators with 
counterparts from approximately seventy-five institutions o f further and higher education in 
England, Northern Ireland and Wales.
Using the official VaCIE-CEMP application, candidates will propose a specific topic or 
area o f interest to be investigated during the exchange. Since this program has been successfully 
piloted with the Illinois community college system, examples o f such proposals may be found 
later in this packet. Almost all fields can be accommodated, with the present exception o f 
nursing, mining, police science and paralegal studies. VaCIE will work to eliminate these 
lacunae in the future.
Each college will then screen and rank the applications and may forward to VaCIE up  
to  tw ice the number o f applications that it is prepared to support financially. The VaCIE-CEMP 
coordinators will then look for the best possible matches between the pools o f Virginia and UK 
educators, keeping on file for future reactivation those applications for which no reasonably 
close m atch is found.
The British, Irish and Welsh faculty members will be hosted at Virginia institutions from 
October 15th to October 28th, 1995 (a vacation period in the United Kingdom). The Illinois- 
CEMP experience has shown that administrators tend to prefer slightly shorter study visits (from 
seven to ten days), so that UK administrative visitors will leave for home on October 22nd. 
Virginia faculty members will reciprocate their partner’s visit after graduation in May 1996, 
leaving on approximately the 12th and returning on about the 25th, with administrators returning 
on about May 19th. Participants will travel together in most cases, benefitting from group travel 
rates.
*****
The CEMP-Illinois experience has already proven the value of the proposed exchange 
model and the ability of CEMP to "deliver": over one hundred fifty Illinois educators have 
participated thus far, with a satisfaction rate of 98 percent. The salient qualities of the exchange 
are:
1) its low cost. This two-week intensive international experience is no more expensive 
than m ost three-day conferences in American cities. The cost barely exceeds theLprice of round- 
trip transatlantic airfare, since the exchange is based on home hospitality: room, board and local 
transportation are provided by the host partner. Lodging each visitor in a private home also 
enhances the cultural benefits of the exchange.
In exceptional cases, the host partner may arrange for a substitute to provide housing. 
Applications from individuals who wish to pay their own airfare will also be accepted provided 
they are approved by their college.
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The host college also assumes the cost o f  the one-day orientation (hotel, meals) for its 
visitor, who in turn assumes the cost o f personal items and unusual cultural events. The VaCIE 
organizers also need to assess a fee o f $20 for each candidate who is actually selected, in order 
to cover its expenses and thereby perpetuate the program.
Each college will naturally make its own decisions concerning sources o f funding, which 
might include college foundation grants, funds earmarked for professional development, and 
VCCS professional development grants. I f  the deadlines for the latter remain constant, the 
relevant deadline for application would be February 15th, 1996.
2) its quality . Each host and host college will do everything possible to enable the 
visitor to achieve his/her professional development goals. The host will arrange a full but not 
hectic schedule for the visitor, taking into account his o r her expressed interests. This is a 
particularly straightforward m atter when host and visitor are in the same field or have 
comparable professional responsibilities, as is most often the case. The host college is 
responsible for the success o f the visit even if the host partner should be incapacitated for some 
unforseen reason before it begins.
In Illinois, visitors have investigated specific areas o f the host college, interviewed 
appropriate college personnel, and observed selected meetings and classes. In addition, they 
have lectured or given lab demonstrations on  pre-arranged topics, spoken to faculty or 
community groups, visited other colleges or universities, local businesses and professional and 
social organizations, and have been shown the local sights. M ore information on this topic is 
included in the ancillary materials to be found later in this packet.
3) its intensity. The above description makes clear the rigorous nature o f the exchange 
as a professional development experience. F o r this reason, spouses may not accompany 
participants, although they are welcome to join them afterwards.
*****
Because o f  the additional time required for the start-up of the program, this year’s 
timetable is slightly telescoped. The entire tim etable  appears on a following page. The most 
immediate deadlines are M arch  1st, by which time each campus is asked to designate its VaCIE 
contact person, as well as an informed estimate o f the number of applicants it will support 
financially; and M arch 24th, when actual applications are due.
The steering comm ittee for the exchange, also listed in full on a later page, consists of 
VCCS educators who attended the VaCIE meeting in October 1994, at which CEMP organizer 
Kevin Quinlan proposed the exchange, with the addition o f several other members to make it 
representative o f the entire state. Each steering committee member has assumed responsibility 
for a  specific group of VCCS campuses and will work closely with the VaCIE contact persons 
to be designated.
With their-and  your-participation, we look forward to inaugurating this exceptional but 
realistic professional development opportunity for our colleagues and our colleges.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
TIM ETABLE
1995 
M arch 1
March 24 
March 29
April 22-24 
May 1
August-
September
October 15-28
October 15-22
1996
January
c. May 12-25 
c. May 12-19
Each college designates its VaCIE-CEMP exchange contact person and 
submits and informed estimate o f the number of candidates whom it will 
support.
Applications o f candidates are due to VaCIE. (Each college establishes a 
prior internal timetable to allow for the reviewing o f applications.)
The VaCIE steering committee meets to review applications and to suggest 
preliminary pairings based on applications received from CEMP. Work 
on pairings continues in April.
Final pairings are agreed upon by VaCIE and CEMP representatives in 
face-to-face meetings.
Candidates and colleges are informed of the successful pairings. Virginia 
participants, who will be the initial hosts, immediately contact their UK 
partners. Intermittent contact is kept up over the summer.
Final planning for visit o f UK educators 
UK faculty group visits VCCS partners 
UK administrators group visits VCCS partners
Announcement o f second year o f the exchange
Virginia faculty group visits UK partners 
Virginia administrators group visits UK partners
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APPOINTMENT W ITH  DIFFERENCE: ENHANCING THE  
 UNDERG RADUATE-EXPERIENCEABRO AD —
A Workshop Sponsored by the Office of International
Programs 
Tidewater Community College
April 22, 1995
W elcom e:
K eynote A ddress:
C ross-Cultural 
Collaborative Activities:
Harriet Nichols, A dm inistrative A ssis tan t Office 
of International P rog ram s (TCC)
Dr. B arbara W eissb e rg e r A sso c ia te  P ro fesso r 
of S pan ish  (ODU)
Laetitia P ries t (TCC M odem  L anguages) and  
H arriet Nichols
- - B reak for re fresh m en ts  -
P resen ta tion  One: "Developing Cultural A w areness"
B arbara N udelm an (TCC) Dept, of Sociology
P resen ta tion  Two: "Making th e  M ost of Your E xperience Abroad"
Dr. Chris D rake (ODU) Dept, of G eography  & 
Political S c ien ce
- - Break for d iscu ss io n s  with stu d y  abroad  directors --
P resen ta tion  Three: "Health & Nutrition during Travel"
Ja n e t Azar, R.N. (TCC) Dept, of Nursing
P resen ta tion  Four: C om m ents by study ab road  directors
Closing C om m ents
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Appendix F 
Sample Grants Awards
(Reprinted from Grant Documents available in the Office o f Grants and 
International Programs at 
Tidewater Community College)
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Improving
FOREIGN LANGUAGE EDUCATION
A quouriy newsletter published by the American Aaodttion c f  Community Colleges in coopention with the 
Vol. I, ISSUe 1 Community College Humanities Auodadoa, with support from tbe National Endowment for tbe Humilities February 1993
B'om llic Editors:
Hie American Association 
of Community Colleges (AACQ 
is pleased to present the first 
issue of Improving FOREIGN 
LANGUAGE EDUCATION, a 
publication of its Improving 
Foreign Language Education 
at Community Colleges project 
This newsletter will share the 
progress of community colleges 
participating in the project and 
report on foreign language 
education activities at 
community colleges nationwide.
Improving FOREIGN 
LANGUAGE EDUCATION 
will be published four times 
during 1993. It will include 
reports from participating 
community colleges, articles on 
key issues in foreign language 
education, foreign language 
education news from national 
organizations and the commu­
nity college world, and an­
nouncements of conferences and 
events of interest to foreign 
language faculty and adminis­
trators.
Improving FOREIGN 
LANGUAGE EDUCATION 
welcomes your reactions to this 
first issue and invites you to 
contribute information about 
your foreign language program 
activities to upcoming issues.
Let us share your experiences in 
improving foreign language 
education at your campus with 
community colleges throughout 
the country.
AACC Launches Foreign 
Language Education Proj ect
Fifteen Colleges Selected to Participate
/ mproving Foreign Language Education at Community Colleges, anew project to foster 
the study of foreign languages and 
cultures at community colleges has been 
launched by the American Association 
of Community Colleges (AACQ. It is 
being conducted with support from the 
National EndowmentfrrtheFTumanities
(NEH), in cooperation with the 
Community College Humanities 
Association (CCHA). Co-directors of 
the project are Diane U. Eiseuberg and 
James Mahoney.
This new initiative draws its man­
date from AACC’s Foreign language 
Education Policy Statement developed 
in 1992 by a roundtable of foreign 
language experts and practitioners from 
two- and four-year colleges. Improving 
Foreign Language Education at 
Community Colleges will assistcolleges 
to implement recommendations set 
forth in the policy statement
The policy statement’s fourteen 
recommendations address such areas of 
foreign language education as making 
the study of foreign languages a prior­
ity, strengthening die ways in which 
foreign languages are taught, 
strengthening faculty development and 
improving articulation with elementary 
and secondary schools and four-year 
colleges and universities.
In early January, the project’s 
selection committee reviewed a field of 
eightv-three applications to arrive at
colleges where foreign language needs 
matched most dosely with the services 
ofthe project Members of the selection 
committee were foreign language 
educators from two- and four-year 
colleges, and NEH, CCHA and AACC 
staff.
Colleges selected to participate
are:
• Clark State Community College, 
Springfield, Ohio
• Greenfield Community College, 
Massachusetts
• Houston Community College 
System, Texas
• Kalamazoo Valley Community 
College, Michigan
• M t. San Antonio Community 
College, Walnut, California
• Navajo Community College, Tsaile, 
Arizona
• Oklahoma City Community College, 
Oklahoma
• Polk Community College, Winter 
Haven, Florida
• Salt Lake Community College, Utah
• Shoreline Community College, 
Seattle, Washington
• South Plains College, Levelland, 
Texas
• St. Louis Community College, 
Missouri
• Tidewater Community College, 
Portsmouth, Virginia
• W ashington State Community 
College, Marietta, Ohio
• Whatcom Community College, 
Bellingham, Washington
(See New AACC Project, 
Continued on Page 3)
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AACC
Vmi iim w  Vss«m:i vtion iik C o m m i  m u  (!oi.i i *.i:s
January 13, 1993
Larry L. Whitworth, President 
Tidewater Community College 
Portsmouth, VA 23703
Dear Dr. Whitworth,
Congratulations on submitting a winning application! Tidewater Community 
College has been selected by the American Association of Community Colleges 
(AACC) to participate in its Improving Foreign Language Education at Community 
Colleges project. This project is funded by the National Endowment for the 
Humanities (NEH) and is being conducted in cooperation with the Community College 
Humanities Association (CCHA).
As a participating college. Tidewater Community College will benefit from 
the following foreign language education improvement activities:
participation by your college's team, as identified in your 
application, in AACC's National Foreign Language Education 
Conference I in Washington, DC, March 7-10, 1993;
mentoring services before, during and for an eight-month period 
after the National Conference to assist your college in developing 
and implementing its Action Plan to improve foreign language 
education on your campuses;
participation by at least one member of your team in AACC's National 
Foreign Language Education Conference II in San Antonio, Texas, 
October 27, 1993;
Improving Foreign Language Education Hews, the project's specially- 
prepared newsletter; and
national publicity of your college's participation in this project.
Specific details of Tidewater Community College's participation in the 
project are being sent to your college's team members: Deborah Edson, Kathleen 
D. O'Connor, and Terry Jones. We look forward to working with your college's 
team to improve foreign language education at Tidewater Community College.
Sincerely,
David R. Pierce 
President
cc: Diane U. Eisenberg, Project Co-director
James Mahoney, Project Co-director
.V
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FOREIGN LANGUAGE IMPROVEMENT PLAN
FOR
TIDEWATER COMMUNITY COLLEGE 
VIRGINIA
TEAM MEMBERS
Dr. Terry Jones, Division Chair
Humanities & Social Sciences, Portsmouth Campus
Ms. Deborah Edson, Assistant Division Chair for 
Foreign Languages, Virginia Beach Campus
Ms. Kathleen O'Connor, Assistant Professor of 
Spanish & ESL, Chesapeake Campus
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As a result of its participation in the National Foreign Language 
conference I and with the guidance of its mentor, Dr. F6 
Brittain, the team from Tidewater Community College has developed 
the following plan to improve Foreign Language Education at its 
college:
The goals of this plan are:
1. Train full-time and adjunct faculty in 
performance/proficiency methodology
2. Expand the number of language course offerings 
throughout the college
3. Develop and disseminate a college-wide foreign language 
curriculum and course syllabi guide
Although we have many additional goals for foreign language 
education at our college, we believe these to be of the highest 
immediate priority and attainable within the next eight months. 
Our first step will be to meet with the President and his staff 
to present this plan for approval and support.
* * * * * * * * * * * * * * * * *
GOAL #i: Training of full-time and part-time faculty in
performance/proficiency methodology.
OBJECTIVE: to adopt and instill the philosophy of
performance outcomes in all languages college-wide.
HOW TO COMPLETE: Schedule a two-day ACTFL proficiency workshop
to provide training in the four skills of listening, 
speaking, reading, and writing, August 16 and 17, 1993. 
Invite faculty from four nearby community colleges to 
participate as well: Paul D. Camp Community College, Thomas
Nelson Community College, Eastern Shore Community College, 
and Rappahonock Community College.
FINANCES NEEDED:
(1) funds foi ACTFL trainers
($625.00 x 4 = $2500.00 fee + transportation and 
subsistence)
(2) stipends for adjunct faculty to attend ($100.00 each)
(3) conference expenses (site, meals, materials)
OTHER RESOURCES NEEDED:
(1) ACTFL trainers - Heidi Byrnes (first choice)
(2) Identify site (preferably off-campus at Holiday Inn, 
Portsmouth, Chesapeake, or Virginia Beach)
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PERSONNEL INVOLVED;
(1) Five full-time and ten-twelve part-time faculty from 
Tidewater (plus other community college participants)
(2) Humanities Chairs (three campuses)
(3) Secretarial support
(4) Publicity and conference arrangements through Office 
of International Programs
ADMINISTRATOR RESPONSIBLE: Dr. Terry Jones, Chair, Humanities
and Social Sciences, Portsmouth Campus and team member.
BEGINNING DATE: August 1993
COMPLETION DATE; Ongoing each year
(1) Mentoring system January 1994
(2) Seek funding to include area high schools August 1994 
and beyond
* * * * * * * * * * * * * * * * * * *
goal *2 ; Expand the number of foreign language offerings
throughout the college. Specifically, add new offerings in 
German and Russian and re-offer Japanese. Offer special 
interest classes as needed.
OBJECTIVE; to increase enrollment in foreign language courses
and to offer exposure to lesser-taught languages.
HOW TO COMPLETE;
(1) Put German, Russian, and Japanese in 1993 fall schedule 
and promote them throughout the college and within the 
community.
(2) Survey area businesses for their needs in foreign 
languages.
FINANCES NEEDED;
(1) Minimal for publicity
(2) Salaries for adjuncts
OTHER RESOURCES REQUIRED;
(1) Classroom space
(2) Instructional support materials
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Goal #2. Cont'd.
PERSONNEL INVOLVED;
(1) Humanities Chairs
(2) Foreign Language Coordinator
ADMINISTRATOR RESPONSIBLE: Humanities Chair on each campus
BEGINNING DATE; Fall 1993 
COMPLETION DATE: on going
As one language's enrollment stabilizes, offer another.
* * * * * * * * * * * * * * * * *
GOAL #3: Develop and disseminate a college-wide Foreign Language
Curriculum and course syllabi Guide (Standardized "How-to" 
Guide).
OBJECTIVE; to establish and maintain consistency and integrity 
in foreign language course offerings of the college.
HOW TO COMPLETE; full-time faculty will create and compile the 
guide after ACTFL workshop August 1993.
FINANCES NEEDED:
(1) release time for full-time faculty for compilation of 
Guide
(2) secretarial support cost
(3) duplication cost
OTHER RESOURCES REQUIRED;
Other community college models of "generic" syllabi that are 
outcome based (e.g. TCJC's)
PERSONNEL INVOLVED:
(1) full-time foreign language faculty
(2) secretarial support
M,
ADMINISTRATOR RESPONSIBLE; Dr. Terry Jones
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4Goal #3. Cont'd
BEGINNING DATE;
(1) Fall 1992 after ACTFL workshops— handout samples, meet, 
discuss
(2) Trial use— Spring 1994
(3) College-wide use— Fall 1994
SITE VISIT
1. Tentatively planned for August 19, 1993.
2. Address entire faculty and staff at Fall Orientation on the 
importance of foreign language education.
3. Meet with President and Academic Dean, Campus Provosts, and 
team members to discuss institutional commitment.
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COMMUNITY COLLEGE
CHESAPEAKE CAMPUS
IMPROVING FOREIGN LANGUAGE EDUCATION PROJECT PROGRESS REPORT
Tidewater Community College is an open-enrollment, multi­
campus, non-residential comprehensive community college. It' is one 
of 23 colleges within the Virginia Community College System (VCCS) 
and the largest post-secondary educational institution in 
southeastern Virginia. Tidewater Community College has been proud 
to participate in the AACC Improving Foreign Language Education 
project, and it has benefitted greatly from its involvement in it.
The team from Tidewater was trying to solve three problems in 
its foreign language program:
1. The reduction of foreign language offerings due to 
budgetary constraints.
2. Lack of training of full- and part-time faculty in 
teaching-for-proficiency methodology.
3. Consistency of programs in a multi-campus institution.
Our greatest resource was attending the conference last March 
in Washington, D.C. and the time spent with our mentor, Dr. Fe 
Brittain of Pima Community College in Arizona. Tidewater had 
identified many problems and possible solutions in its original 
proposal to AACC, but it was through the conference and with Fe's 
assistance that we focused on our priorities and narrowed down our 
immediate goals to three: to provide training of full-time and
part-time foreign language faculty in performance/proficiency 
methodology; to expand the number of foreign language offerings 
throughout the college, specifically, offer classes in German, 
Russian, and Japanese and special interest classes as needed; to 
develop and disseminate a college-wide Foreign Language Curriculum 
and Course Syllabi Guide.
Our selection and involvement in this project brought to the 
attention of the administration the importance of foreign language 
education as well as the needs of our program. Once presented with 
the Action Plan we developed during the conference, the president 
and his staff became valuable resources. The president agreed to 
the funding for our team to attend the second National Foreign 
Language Conference in San Antonio. An additional full-time 
foreign language instructor position and a class limit of 25 was 
approved. We also received secretarial, photographic, and printing 
services support. Two campus provosts agreed to add other foreign 
languages to the fall course schedule, and the dean agreed to fund 
an ACTFL training workshop. The college also agreed to pay 
stipends to adjunct faculty to encourage their attendance at the 
workshop to be held before contracts would be in effect.
Administrative Offices, 7000 College Drive, Portsmouth, VA 23703, 804-484-2121, VTDD: 483-5154 
Chesapeake Campus, 1428 Cedar Road, Chesapeake, VA 23320, 804-547-9271, VTDD: 547-8065 
Norfolk Center, 252 Monticello Avenue, Norfolk, VA 23510, 804-683-9414, VTDD: 683-2705 
Portsmouth Campus, 7000 College Drive, Portsmouth, VA 23703, 804-484-2121, VTDD: 483-5154
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Still to be completed are the college-wide curriculum guides 
to be modeled after Tarrant County Junior College's guides. During 
faculty development days in November, all full-time foreign 
language faculty will meet to write performance-based goals for 
each level of foreign language study. We will outline strategies 
toward attaining these goals and ways of assessing their 
achievement. It is expected that this guide will alleviate some of 
the problems of a discipline in which one semester necessarily 
builds upon the previous semester's work and of students having 
different instructors at each level.
Our greatest obstacles remain a heavy reliance on adjunct 
faculty, a lack of funds to provide media and laboratory support 
for foreign language practice, and pockets of resistance from 
faculty and administrators to foreign language requirements in more 
of the curriculum.
We seek the advice of participants at the National Foreign 
Language Education Conference II in the following areas:
1. resources in practical classroom proficiency testing and 
evaluation
2. expert to assess and advise on foreign language laboratory 
needs
3. strategies for implementing foreign language requirements 
throughout the curriculum
The team from Tidewater Community College is satisfied with 
its accomplishments thus far and plans to continue to work to 
achieve its short and long-range goals in improving foreign 
language study at all its campuses. We are thankful to have been 
given the opportunity to participate in the AACC Improving Foreign 
Language Education Project; it has been the impetus for change and 
for seeking new challenges.
SUBMITTED BY TCC TEAM MEMBERS:
Dr. Terry Jones, Division Chair
Humanities & Social Sciences, Portsmouth Campus
Ms. Deborah Edson, Assistant Division Chair for 
Foreign Languages, Virginia Beach Campus
Ms. Kathleen O'Connor, Assistant Professor of 
Spanish & ESL, Chesapeake Campus
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administrative offices
La r r y  l . w h i t u u r t h . p r e s i d e n t
T id ew a te r C om m unity  C ollege is  an  -open-enro llm ent, m ulti-cam pus, n o n -residen tia l co m p reh en siv e  
com m unity  c o lleg e . It is  o n e  o f  23 co lleges w ith in  th e  V irg in ia  C o m m u n ity  C o llege  System  (V C C S ) an d  th e  la rg est 
post-secondary  educational institu tion  in  sou theastern  V irg in ia . B ecause  o f  s ta te  financia l p ro b lem s, w h ile  the  
C o lleg e 's  en ro llm en t grew  from  16,000 in 1981 to  a  c u rre n t h ead co u n t o f  2 9 ,0 0 0 , its 'fu ll-tim e  facu lty  increased  
from  266 to  o n ly  2 6 7  w ith in  th e  sam e tim e period .
In fo reig n  languages, faculty  tu rn -over h as been  lo w , an d  th ere  is  a  heavy  re liance o n  ad ju n c t in s tru c to rs  
(20  o f  35  sec tio n s o f  language courses are  being  tau g h t by  ad ju n c ts  in  S p ring  ’9 3 ). A lthough  th e  facu lty  h av e  
excellent lan g u ag e  sk ills  and cu ltu ra l understanding (m an y  ad ju n c t in s tru c to rs  a re  n a tiv e  speakers), n o n e  h av e  h ad  
teaching and  assessing -fo r-p ro fic iency  train ing . In a d d itio n , n o n e  o f  th e  fu ll-tim e facu lty  have had  recen t in -co u n try  
language ex p erien ces to  becom e cu rren t in th e  language  sp o k en  o n  a  d a ily  basis.
W h ile  T C C  has adopted  p roficiency  orien ted  tex ts  an d  su p p lem en ts th o se  w ith  au then tic  au d io  an d  v id eo  
tapes and so m e com puter softw are  bo th  fo r native  lan g u ag e  ex p o su re  an d  cu ltu ra l co n ten t, i t  lack s  ad eq u a te  lab  
equ ipm ent and  facilities on any  o f  the  th ree  cam puses. T ech n o lo g ica l changes in  instructional d e liv e ry  can  n o t be  
fu lly  u tilized w ith o u t sta te-of-the-art equipm ent and w ith o u t train ing fo r  facu lty .
Less than  o n e  and o n e -h a lf percent o f  o u r  s tu d e n ts  a re  inv o lv ed  in  fo re ig n  language s tu d y . E v en  th o se  
studen ts w h o  a re  study ing  a fo reign  language often  see  n o  c ro ss-cu rricu la r  o r  p e rso n a l advan tage in  c o n tin u in g  th is  
stu d y  beyond w hat is  requ ired  fo r th e ir p rog ram  o f  s tu d y , w h ich  is  u su a lly  o n ly  o n e  year.
B udget p ressu res to  increase  class size and lim it facu lty  p o sitio n s  have  resu lted  in  a  n e g le c t o f  fo re ign  
language o fferin g s. T h e  C ollege cu rren tly  offers tw o y ears  o f  F ren ch  an d  S p an ish  in struction  o n  tw o  cam p u ses an d  
tw o  y ears o f  Span ish  on the th ird . T h ere fo re , studen ts have  n o  o p p o rtu n ity  fo r  the  s tu d y  o f  n o n -w estern  lan guages. 
F u rth e rm o re , th e re  is  no  au then tic  con tex t in w hich to  u se  th e  lan guages w h ich  the  s tu d en ts  a re  s tu d y in g . A lth o u g h  
th e  C o lleg e 's  su m m er study abroad p rogram  to  Spain is  an  exce llen t o n e , th e  increase  in  cost has b eco m e  fo rm id ab le  
to  o u r  studen ts and now  few can  participate .
T C C  is c u rren tly  seek ing  ou tside  funds in o rd e r  to  rectify  th ese  p ro b lem s. I f  funded  and a lo n g  w ith  renew ed  
institu tiona l com m itm en t, the C ollege p lans to:
•  p rov ide  A C T F L  teaching and assess in g -fo r-p ro fic ien cy  tra in in g  fo r  a ll fu ll-tim e an d  p a rt- tim e
faculty
•  h ire  at least o n e  add itional fu ll-tim e fo re ig n  language  facu lty  m em b er w ith in  th e  n ex t tw o  y ears 
and  lim it c lass size  to  25
•  a llo w  all fu ll-tim e faculty  leave and p ro fessional dev elo p m en t fu n d s to  seek in -co u n try  language  
experiences
•  im prove  lab  equipm ent and facilities and  tra in  facu lty  in  its  u se  an d  m aterial d ev elo p m en t
•  increase  fo reign  language offerings to  non -w estern  languages, a d d in g  a t least o n e  each y e a r  fo r
th e  nex t tw o  years
•  research  and develop  an  affordable  su m m er study  ab ro ad  p ro g ram  in  Latin  A m erica
•  research  and develop  cross-cu rricu lar app lica tio n  o f  fo reig n  lan guage  u se , such a s  a n  in te rn a tio n al 
stu d ies p rogram
A dm in istra tive  O ffice*, 700 0  CoU cge D rive, P ortsm outh, VA 23703, 804*484*2121, V T D D : 483-5154  
C hesapeake C am pus, 1428 C ed a r R o ad .C h e iap ca k c , V A  23320 , 804*547*9271, V T D D : 547*8065 
N orfolk C en ter, 252  M onliccllo  A venue, N orfolk, VA 23510,804*683*9414, V T D D : 683-2705 
P ortsm outh  C am pus, 7000 C o llege  D nve, P ortim outh , VA 23703,804*484*2121, V T D D : 483*5154 
V irginia R each C am pu i, 1700 C o llege  C rescent, V irginia Reach, VA 23456, 804-427*7100. V T D D  430*1401
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Tidewater Community College
i U UPortsmouth, Virginia 23703
DISTRICT OFFICE 
(804) 484-2121
December 9 , 1992
Improving Foreign Language Education Project 
American Association o f  Community Colleges 
One Dupont Circle, N . W ., Suite 410 
W ashington, D .C . 20036
Improvement o f the foreign language program at Tidew ater Community College was a  priority 
in the College M aster Plan fo r  the Nineties and rem ains a  priority for the College. This year 
we have made some strides toward such improvement. W e will make more.
The Improving Foreign Language Education Project w ill, therefore, if  we are funded be a  
priority for the College as will our team ’s participation in  it. W e will send our team to the 
National Foreign Language Education Conference I  in  M arch o f 1993 and provide travel 
expenses for the administrator, D r. Jones, who will attend. W e will also provide travel expenses 
for one team member to attend the National Foreign Language Education Conference n  in 
October, 1993. I give my full support to the implementation,as quickly as possible, o f  the action 
plan developed by the College team. The College w ill participate fully in all aspects o f  the 
project’s mentoring services and the project evaluation. D r. Jones will be actively involved in 
the College’s curriculum development process following the first conference.
Tidewater Community College welcomes this project as a  real opportunity to expand and 
strengthen its foreign language program. I  hope that w e w ill be selected for it.
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Sincerely,
Lairy/L ./W hitw orth, President
CHESAPEAKE NORFOLK PORTSMOUTH VIRGINIA BEACH
IMPROVING FOREIGN LANGUAGE EDUCATION A T  COMMUNITY COLLEGES
APPLICATION FORM
1. r’ftHag* Tidewater Community College____________________________ „
2. Contact Person Deborah Edson_____________________________________
3. T i t l e  .Assistant D iv is io n  Chairman for (circle) Miss Mr.(MrJ)Ms. Dr.
Foreign Languages ----
4. Address 1 7 0 0  C ollege  Crescent__________________________________
V irg in ia  Beach, V irgin ia 2 3 4 5 6 _____________________________
5. Phone ( 8 0 4 )  4 2 7 - 7 2 8 6  or (8 0 4 )  4 2 7 - 7 1 0 0 __________________________
6. Is your college a multi-campus college? Yes x No ___
7. If yes, which campuses would this project involve? A ll 3 campuses________
8. Provide names of three team members who would represent your college at the National 
Foreign Language Education Conference I. Attach resumes for each, not to exceed 3 
pages apiece.
Foreign Language 
Chair
name 
title -A sst
Deborah Edson
n-iviRion Chair for Forei gn ..Languages
address (if different from above)
phone (if different from above)
Foreign Language 
Faculty M ember
nam«» Kathleen D. O'Connor 
title Instructor Foreign Languages
address (if different from above) 1428-Cedar, Road___
_ Chesapeake. Virginia ..23320______________
phone (if different from ab ove) (804) 547-9271, Ext. 247
Adm inistrator name
title
Terrv_Jones
Chair, Humanities & Social Sciences
address (if different from above) 70.QQ .College Drive
— Portsmouth. Virginia 23703______________
phone (if different from above) .(.80.4.) 484-2121. Ext. 247
10.
Will these three team members be able to continue their active participation in this 
project throughout the project period (March-October, 1993)? Yes _X_ N o __
Have the three team members met and agreed on directions in which to proceed, includ­
ing audiences to be served and languages to be included? Yes y N o__
Reproduced with permission o fthe copyright owner. Further reproduction prohibited without permission.
11.. FOREIGN LANGUAGE PROGRAMS IN PLACE AT TIDEWATER COMMUNITY COLLEGE
Tidewater Community College (TCC) is an open-enrollment, multi-campus, non-residential comprehensive
community college which served 29,000 students in the last academic year. I t  is one o f  23 community colleges
within the Virginia Community College System and the largest post-secondary educational institution in
southeastern Virginia. It currently offers two years of French and Spanish instruction on two campuses and
two years o f  Spanish instruction on the third. The program is located in the Division o f  Humanities and Social
Sciences on all three campuses and is staffed by an assistant division chair and qualified full-time and part-time
faculty. The program has previously had in place a  study abroad experience in Spain and is currently placing
students in a  Spanish study abroad experience sponsored by Longwood College. A  study abroad experience
in Central America is in the planning stages and will be in place for summer 1994. Only one o f our associate
degree programs (the A .A .) requires a  foreign language although the university to which the majority o f our
college-parallel students transfer requires a  year o f foreign language for all o f  its programs.
12. PROBLEMS IN FOREIGN LANGUAGE INSTRUCTION AND ATTEMPTS TO ADDRESS 
THESE CONCERNS
Tidewater Community College has identified three problems in its foreign language program:
1. Testing, through the assessment process and through other means, has consistently shown that 
students, after two years of language study, still lack the language skills they need to operate 
comfortably in the other culture as well as the skills which will enable them to pursue proficiency 
after transferring to a baccalaureate institution.
2. Less than one and one-half percent of our students are involved in foreign language acquisition.
3. Students at the College have currently no opportunity to study languages other than French and 
Spanish. They have no opportunity at all for study of nonwestern languages.
Students’ lack o f oral proficiency is not unique to Tidewater. Research across the country indicates that 
while spoken proficiency and cultural understandings are commonly accepted as the goals o f language 
instruction, the reality is something quite different. According to a 1967 study by John B.Carroll published 
in Foreign Language Annals, four-year French, Italian and Spanish majors typically had only attained an 
advanced (2 or 2 +  out of 5) level on oral proficiency at the end o f their college language program. In 1982, 
in a study published by the Educational Testing Service, Judith Liskin-Gasparro found that high school students 
with even four years of study typically received an oral proficiency rating in the novice range (0-0+). The 
situation at Tidewater Community College, however, is complicated by the fact that the College was founded 
in 1967 and grew rapidly in its early years, reaching a student head count o f over 16,000 and a  full-time faculty
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of 266 by 1981. Because o f  state financial problems, while the College’s enrollment now tops 29,000, its full­
time faculty stands a t only 267. Faculty turnover has been low. As a  result, many o f  the full-time language 
faculty were trained at a  time when cultural understanding and language performance were not seen as 
important outcomes o f language instruction. In  recent years, funds for their retraining have been severely 
limited.
In April, 1978, the President’s Commission on Foreign Language and International Studies was established 
and in 1979 issued its report which indicated that the United States was in serious trouble in terms o f the 
second-language competency o f its citizenry. "Americans’ incompetence in foreign languages," the President’s 
Commission said, "is nothing short o f  scandalous and is becoming worse" {Strength through Wisdom, 1979, 
12). In 1983, the College offered four foreign languages for a  total o f  27.42 FT E ’s. By 1991, the College was 
still offering only four foreign languages although the total FT E ’s had increased to 139.83, still only 1 1/2 
percent o f  the entire student body.
As the legislative testimony before the Boren bill was passed in December, 1991, clearly documents, 
Americans lack knowledge o f the languages o f  many "crucial" world areas, specifically Eastern Europe, Asia 
and much o f  Africa. At Tidewater, however, budget pressures to increase class size and limit faculty positions 
have resulted in a  neglect o f  foreign language offerings. W ith a  number o f  Japanese companies in its service 
area, the College should be offering that language. It must also consider setting priorities among other crucial 
languages - German, Russian, Chinese and Arabic.
Tidewater Community College has acknowledged and is attempting to address these concerns. It has 
adopted proficiency-oriented foreign language texts and supplements those with authentic audio and video-tapes. 
Full-time faculty w ork with part-time faculty to assure consistency in the program. It is seeking ways to fund 
oral proficiency retraining for all its language faculty, full- and part-time. It has in place an international 
professional development program which, over a  period o f years, will provide in-country experiences for all 
its language faculty who have not recently had them. The College has made arrangements to place its students 
in a  study abroad program offered by another college this year and is planning for its own study abroad 
experience (probably in Mexico) for 1994. It has recently hired two qualified foreign language teachers and 
greatly expanded the number of sections it  offers in French and Spanish with the result that enrollment is up 
this fall to 181.6 F T E ’s. Its International Education Task Force has asked the Dean o f  Instruction to initiate 
a process o f setting priorities for the addition o f nonwestem languages. It will offer German in the spring of 
1993.
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13. TH E C O L L E G E  PLA N  F O R  IM PROVING FO R EIG N  LANGUAGE ED UCA TION
Based on the problem s identified in the previous section o f  this proposal, the college has decided upon the 
following objectives fo r its plan for improving foreign language education:
1. At least 80%  o f s tuden ts  enrolled  in  foreign language classes will dem onstrate  a t  th e  end o f 
each year o f  language study  th e  appropria te  levels o f o ra l proficiency/perform ance as  m easured 
by A C TFL proficiency a n d  proachievem ent tests o r  o th er appropria te  in strum en ts and  will 
dem onstrate th ro u g h  a  post-test increased understanding  o f the  culture(s) associated w ith the 
language as  com pared  w ith a  post-test o f a  control g roup  o f students from  the  y e a r  before th is 
p lan  was in itia ted .
In deciding upon this objective, the College has made a  decision to implement recommendations 
2,3 ,6 ,8 ,9 ,10,11,and 12 o f  the Foreign Language Education Policy Statement. As a  part o f  its plan to achieve 
this objective, all o f  the College’s full- and part-time foreign language teachers, including those newly recruited 
to teach nonwestem languages, will be required to complete a  series o f two ACTFL teaching-for-proficiency 
workshops, a workshop on adapting textbooks to a  proficiency-oriented approach and a workshop on using 
authentic texts to develop cultural understanding, and to demonstrate the ACTFL oral proficiency skills. 
Faculty thus trained will be strongly encouraged to utilize the teaching-for-proficiency methods and the 
authentic texts in their classes. U se o f these approaches will be considered in each faculty member’s annual 
performance evaluation.
Foreign language faculty who have not had a sustained in-country experience in the last five years have had 
neither the opportunity to become current on the language as it is spoken on a  day-to-day basis nor the 
opportunity to experience the culture first hand. Therefore the three full-time faculty who have not had this 
experience and any part-tim e faculty who have demonstrated that they are a part o f the Colleges’s permanent 
language-teaching team will be given the opportunity for such a  sustained experience (at least four weeks) and 
will be strongly encouraged to take advantage of it.
The workshop on using authentic texts in foreign language study for the purpose o f contributing to 
cultural understanding, as well as personal experience in the target country, is a beginning o f  the integration 
of cultural study into language acquisition. It is, however, only a  beginning. Same language faculty will be 
assigned to teams, and provided with release time or stipends, to research independently the cultural texts 
available to them in the excellent (William and Mary, University o f  Virginia for example) libraries to which 
they have access. Faculty who are the only teachers o f other languages will be provided with similar
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opportunities and will be encouraged to work cooperatively with colleagues at nearby baccalaureate institutions. 
Expert consultants will be  found to evaluate the curriculum materials resulting from  this effort.
Spanish language faculty will be given priority and strongly encouraged to take part in the faculty and 
curriculum development sem inar on Latin America. Outside consultants (area experts) will be made available 
to review the cultural content integrated into language acquisition. The results o f those reviews will be made 
available to  division chairs and the inclusion o f cultural study in language courses will be made a part of each 
faculty member’s annual evaluation.
2. The number of students enrolled in foreign language course will increase 30 percent over the 
previous academic year and at least 65 percent of the students enrolled will complete the year of 
study with a grade of 2.0 on a 4 point scale or better.
In deciding to pursue this object the College has made a  decision to implement recommendation 1, 2, 7 and 
9 in addition to those recommendations which directly affect the quality o f  teaching and learning. The College 
here will increase its effort to recruit foreign language students in college parallel and occupational technical 
programs. It will assist those students in understanding the degree to which foreign language study is relevant 
to their educational goals, whatever they may be. The College will also reevaluate its degree programs to 
determine which programs should require foreign language proficiency. Other efforts which support this 
objective have already been discussed here.
3. At least 20 students in the first year of this plan and 40 in the second will enroll in new classes in 
languages previously not taught at the college, such as Arabic, Chinese, Japanese and/or Russian. 
These student will complete at least a full year of instruction and will, on average, receive a grade 
of 2.0 on a 4.0 scale or better.
This objective responds particularly to recommendations 4 and 5. The College, under the direction of the 
Dean of Instruction and Student Services, will immediately establish and put in place a  process by which 
priority for the teaching o f  nonwestem languages can be determined. This process will include consideration 
of the world importance o f  the language, the number o f native speakers, the needs o f the Hampton Roads 
Metropolitan Area and the availability o f competent, academically qualified instructors. Once priority is 
determined, part-time instructors will be hired and will participate in the proficiency training described in the 
previous section. By August, 1994, the College will offer at least one section o f  a new language and will 
recruit and enroll at least 20 students for this language instruction. Beginning in August, 1995, the college will 
offer both beginning and intermediate sections o f  the language and will recruit and enroll an additional 20 
students for the beginning classes. The College will continue this language as a  part o f its regular foreign
Reproduced with permission ofthe copyright owner. Further reproduction prohibited without permission.
Tidewater Community College - 5
language offerings. This is an integral part o f the College’s plan to strengthen and improve its undergraduate 
instruction in international studies and foreign languages.
Achievement o f  the first two objectives will require substantial external funding. The College expects to 
be able to achieve the third objective with its own resources.
The College acknowledges the critical importance o f recommendations 13 and 14 and believes it is an 
appropriate role for the community college. However, it must first feel confidence in its own training and 
skills. I f  we participate in this project and receive funds for training, we will be  ready to move in this 
direction. There is no graduate foreign language program in the area.
14. EX PECTATION S AS TO  H O W  OU R PA RTICIPATIN G IN TH E P R O JE C T ’S ACTIVITIES AND 
M EN TO R IN G  PROCESS W IL L  CONTRIBUTE TO  TH E A C H IEV EM EN T O F  OUR PLAN
The College expects to benefit from the sharing o f ideas with other selected institutions. This is especially 
important since there is no local graduate program to serve as a  resource. Having a  respected and experienced 
language educator as a mentor will give us guidance we need and cannot otherwise get. Our language faculty 
and administrators have been somewhat demoralized by recent cutbacks; attending conferences with nationally 
respected presenters is always stimulating and should act as a  correcting factor.
15. FO LLO W -U P ACTIVITIES TO  BE CONDUCTED IM M EDIATELY A F T E R  T H E  NATIONAL 
CO N FEREN CE; ACTIVITIES TO  CONTINUE T H E  PLANNING PR O C E SS.
Our immediate first step will be to finalize an action plan and timetable, gain the endorsement o f  the 
International Education Task Force and the support of the President’s staff. Our second step will be to explain 
the plan in detail to its constituencies and gain their cooperation: foreign language faculty and assistant division 
chairs, humanities chairs, humanities and social science faculty, and finally coordinators o f all programs, 
college-parallel and occupational technical. Responsibility for implementation o f  the plan will be divided 
among the appropriate faculty and staff. The grants coordinator will be brought in help in acquiring necessary 
funding. With the assistance of the mentor, the plan will be implemented according to the timetable 
established.
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Terry L. Jones 
5217 Sweetbriar Circle 
Portsmouth, VA 23703 
Phone: Home— 804-484-9478 
Work— 804-484-2121
EDUCATION
Ph.D. (1974), Vanderbilt University, Nashville, Tennessee, 
Dissertation: "B.F. Riley: A  Study of His Life and Thought."
M.A. (1968), Samford University, Birmingham, Alabama, Thesis: 
"Attitudes of Alabama Baptists toward Negroes, 1890-1914."
B.A. (1967), Samford University, Birmingham, Alabama.
TEACHING/ADMINISTRATION EXPERIENCE
Division Chairman, Humanities and Social Sciences Division, 
December 1987-present, Tidewater Community College, Portsmouth 
Campus.
History Faculty, September 1971-December 1987, Tidewater Community 
College,Portsmouth Campus.
RELATED CAMPUS ACTIVITIES (SELECTED)
Served on a wide-variety of campus and college committees within 
the governance system and several ad hoc committees, including the 
Ad Hoc Faculty Evaluation Committee, 1986-87. Currently serve on 
Professional Development and Renewal Audit, Ad hoc Grade Appeals 
Committees and Campus Council.
Member, Steering Committee for a Student Assessment Plan, 1987.
Member, Steering Committee for Institutional Self-Study and Chair 
of Standard One section of same, 1984-86.
Sponsor for the honor society Phi Theta Kappa and received from the 
state group the Outstanding Chapter Sponsor Award in 1981, 1982 and 
1983. Advisor for Alumni Chapter 1991 to the present.
RELATED STATE-WIDE ACTIVITIES (SELECTED)
Served on history committee to rewrite course descriptions for the 
VCCS semester conversion, 1987.
Judge of History Day competition in 1987 and 1991 and served as 
coordinator for regional competition on the Portsmouth Campus in 
1989.
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Regional Coordinator for the Close-up Foundation Citizen Bee 
Contest (1990 to the present) for high school social studies 
students. Winners advance to a state-wide competition at 
University of Virginia.
Member of the Advisory Committee, "Virginia Assembly on Issues in 
Primary and Secondary Education in the Commonwealth" at the 
Institute of Government at University of Virginia, 1984.
PROFESSIONAL ACTIVITIES— PRESENTER (SELECTED)
Paper at the 1988 meeting of Virginia Beach Genealogical Society.
Paper at the 1983 annual meeting of the Virginia Society of History
teachers.
Papers at the Portsmouth Kiwanis Club and the Suffolk Historical 
Society in 1983.
Paper at the Virginia Beach Public Library in 1982.
Paper at the 1981 annual meeting of the Virginia Social Science
Association.
Paper on "Lower Tidewater: Family, Neighborhood and Church," a
project funded by the Virginia Foundation for the Humanities and 
Public Policy in 1982.
SPECIAL PROJECT HIGHLIGHTS
In 1983 I was successful in obtaining a grant from the Virginia 
Foundation for the Humanities and Public Policy to offer a seminar 
for area high school teachers on incorporating local history into 
the classroom. Through an agreement with Old Dominion University, 
the students received graduate credit for the course, which I 
taught. About ten students participated in the project, which 
produced a wide variety of papers and projects that were used in 
their classes over the next academic year.
In 1979 I was approached by the staff from the Portsmouth Public 
Library to help them write a National Endowment of the Humanities 
Grant dealing with race relations in the Tidewater area. The result 
of this project was a two-phase $200,000 grant— planning and 
implementation— that lasted until 1982. The result of this grant 
..was a program produced by WHRO-TV entitled "Lower Tidewater in 
Black and White," which won an award in 1983 from the National 
Black Programming Consortium, Inc. I was one of four historians
2
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employed to research and write materials for the production and an 
accompanying booklet by the same title- This project led to 
numerous public presentations in Portsmouth, Chesapeake, Suffolk, 
and Virginia Beach on race relations in Tidewater.
When I became division chair in late 1987, I was not pleased with 
the merit pay system that we were using. I believed it was 
arbitrary (20% of division faculty eligible for bonus) and that 
there were no clear guidelines for faculty to know what needed to 
be done for their rating of excellent, very good, etc. Since the 
college was committed to the system, I decided to try and make some 
changes within the existing framework. I initiated a contract with 
division faculty that clearly spelled out what they would do during 
the academic year. Because teaching is the major focus of 
community colleges, it was agreed that 85% of their contract would 
be based on teaching effectiveness as measured by the student 
evaluation form. If a faculty member received 85% of the student 
evaluations in the top two categories, then they were rated as 
excellent in that area. Additional professional and community- 
related activities were negotiated between the faculty member and 
myself in a written form which both of us signed. This process 
began in the 1988-89 academic year and continues to be used by the 
division.
COMMUNITY ACTIVITIES (SELECTED)
Coordinated judges for area PTAs in their annual Reflections 
contest for 1991 and 1992.
Worked on the Hampton Roads Chamber of Commerce membership drive, 
1988 and 1989.
Portsmouth Chair of the State Employees Combined Charitable 
Campaign, 1988 and 1989 and co-chair in 1991.
Member of Lions Club, Portsmouth Host Chapter since 1988. Member 
of its Board of Directors and a vice-president.
Active in PTA since 1978, serving in various capacities, most 
recently, secretary, Churchland Junior High School PTA, 1988-89.
Judge for PTA's Advocates for Children Award, 1987.
Active in Cub Scouts, 1982-84.
..Board member in Churchland Soccer League, 1979-84.
3
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HONORS
Selected as Portsmouth Campus nominee for VCCS Administrative 
Leadership Seminar, May 1989.
Selected for Meritorious Recognition, Administration, 1988.
Selected for Meritorious Recognition, Faculty, 1981, 1987.
Listed in 1982-83 edition of Who/s Who in the South and Southwest. 
Selected by U.S. Jaycees as one of two men in Tidewater for the 
Outstanding Young Men of America in 1982-83.
REFERENCES
Dr. Robert Grymes, Dean, TCC
Mrs. Betty Hill, Division Chairman, Portsmouth Campus, TCC 
Dr. Timothy Kerr, Provost, Chesapeake Campus, TCC 
Mr. Andrew Love, Counseling, Portsmouth Campus, TCC 
Mr. Joseph Reish, Assistant Professor, Portsmouth Campus, TCC 
Dr. Cora Robey, Professor, Portsmouth Campus, TCC
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DEBORAH M. EDSON
134 A ld er L ane 
M oyock, NC 27958
O ffice (804) 427-7286 
H om e (919) 435-6650
1992 - Present
1991 - 1992 
1990 - 1991
1989 - 1990
1987 - 1989
1985 - 1987 
1984 - 1985 
1983 - 1984
1981 - 1983
PR O FE SSIO N A L  EX PER IEN C E
Assistant Division Chair and Lead Faculty o f  Foreign Languages, Tidewater 
Community College
•  Instructor o f  Beginning and Intermediate Spanish
•  Coordinator o f  Foreign Languages Program, supervision o f 2 full-time and 7 
adjunct faculty
•  Member, International Education Task Force 
Spanish Teacher, Currituck County, North Carolina 
Literacy Incentive Program  Instructor, ESL 
Liaison and Instructor, St. Brides Correctional Center
Instructor o f Spanish, Tidewater Community College (Temporary contract)
•  Coordinator o f  Foreign Languages Program
•  Member o f  International Education Committee
•  Coordinator o f  International Film  Festival and Celebration
Foreign Languages Department Chair and Spanish Teacher, Cape H enry Collegiate 
Schools
•  Member, Curriculum Committee
ESL Coordinator, Office o f  Refugee Resettlement o f Catholic Diocese o f  Richmond 
Spanish Teacher, Norfolk, Virginia Public Schools
Host Nation and ESL Instructor, Department o f  Defense Dependents’ Schools in
Guantanamo Bay, Cuba
Instructor o f Spanish, Texas Tech University
ED U CA TIO N
M aster o f  Arts Spanish, Linguistics and ESL at Texas Tech University
(1983)
Bachelor o f  Arts History and Spanish, Texas Tech University 
(1977)
1981 - 1983 Teaching credentials in History, Spanish, General Elementary, Texas Tech
University
STUDY /  TR A V E L ABROAD EX PERIEN CES
t
1969 Monterrey, Mexico
1978 Spain, France, Germany, Italy and Germany
1983 - 1984 Guantanamo Bay, Cuba
PR O FESSIO N A L M EM BERSHIPS
American Association o f  Teachers o f Spanish and Portuguese 
American Council o f  Teachers o f Foreign Language 
Foreign Language Association of Virginia 
Foreign Language Association o f North Carolina
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KATHLEEN D. O’CONNOR
5732 Avalon Woods Drive Office: (804) 547-9271
Virginia Beach, VA 23464 Home: (804) 420-6454
PROFESSIONAL HISTORY
Background includes extensive knowledge in linguistics and its application to language proficiency, fluency in 
Spanish and understanding of Hispanic culture, a three-year residence in Madrid, Spain, experience teaching 
adult learners oral and written communication skills, English as a second language (ESL), and beginning and 
intermediate levels of Spanish.
EDUCATION
BA English, Secondary Education, State University of New York, New Paltz, NY, 1966
6 graduate credits in English, Old Dominion University and University of Virginia, 1970 
21 credits Spanish, Defense Language Institute, Monterey, CA, 1976 
3-year residence in Madrid, Spain, 1976-1979
MA Linguistics, George Mason University, Fairfax, VA, 1984
9 graduate credits in Spanish, The Catholic University of America in Valencia, Spain, 1989 
3 graduate credits in Developments in Eastern Europe, Old Dominion University, Norfolk, VA, 1990
CURRENT POSITION
Assistant Professor of English/Foreign Language at Tidewater Community College, 1989 -
Instructor of Beginning and Intermediate Spanish, English as a second language, Developmental, 
Practical, and College Composition 
Coordinator of campus’ adjunct faculty in Spanish, of the foreign language lab, and the annual 
international celebration 
Chair, International Education Task Force, Tidewater Community College 
Chair, International Education Committee, Chesapeake Campus
Campus Coordinator of Virginia Community College System’s Project International Emphasis (1990-92) 
Exemplary two-year and five-year Plans for Change published in PIE Reports 1991 and 1992
PROFESSIONAL AFFILIATIONS
American Council of Teachers of Foreign Language; American Association of Teachers of Spanish and 
Portuguese; Foreign Language Association of Virginia; Teachers of English to Speakers of Other Languages 
(TESOL); Washington Area TESOL; Southern Virginia Area TESOL (President, 1991-Present & Treasurer, 
1988-1991); National Council ofTeachers of English; Southeastern Conference on English in the Two-Year College
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Appraisers’ class at 
"idewater Community
nurse is required by the State of Virginia
\  continuing education course 
:ulred by the stale for real estate 
praisers' will be offered this 
•r.mer by Tidewater Community 
■lege.
he three-hour course, called for 
the Virginia Real Estate Ap- 
:ser Board will deal with recent 
elopments In federal, state  and 
al real estate appraisal laws and 
ulatlon.
he course will be available at 
re locations: on Ju ly  6  and 13 
: August 3 and 17 a t TCC's Vtr- 
.3  Beach cam pus: on Ju ly  20 a t
Lake Taylor High School. Kempsvl- 
He Road. Norfolk: and on Ju ly  27 a t 
the Center for Science and Techno­
logy opposite TCCs Chesapeake 
Campus on Cedar Road.
All dates are Tuesdays. Classes 
In Chesapeake and Virginia Beach 
will be from 7 to 10 p.m. a t Lake 
Taylor, they will be from 6:30 to 
9:30 p.m
Additional Information m ay be 
obtained by calling 484-212l! ext. 
396. Th num ber for the hearing 
Impaired Is 483-5154.
THECOMPASSJUNE 30/JUt.Y 1,1993 9
uncingM
Community.. 
C ollege I
povvnfovvn
Featuring 
100+ Classes 
in
Downtown
Norfolk
Days-Evenings-Saturdays 
Academic advising 
Financial aid assistance 
Placement testing 
Registration services
Registration 
begins 
July 6 
Classes 
begin 
August 23
For Information Call or Visit 
TCC Norfolk Center 
252 Monticello Avenue
683-9414
VTDD 683-27C5 
an ecuai CDoonuni^/afflnnaave arson  m sttm on
Foreign language project 
expands TCCs offerings
By PATSY MOORE-TALBOTT 
Special to The Portsmouth Times
T id e w a te r  C o m m u n ity  
College’s three cam puses will 
expand and strengthen their for­
eign language offerings during 
the 1993-94 school year.
The college is one o f  IS com ­
munity colleges throughout the 
United Slates to be selected to 
p a rtic ip a te  in the p ro jec t,
“ Im proving Foreign Language 
E d u ca tio n  a t  C o m m u n ity
C olleges,” sponsored by the 
A m erican  A sso c ia tio n  o f
Community Colleges (A A C Q , 
the National Endowment for the 
H um anities (NEH) and  the
Community College Humanities 
Association (CCHA).
The project was kicked o ff  
when a team o f two foreign lan­
guage faculty members and one 
administrator from TCC attended, 
the National Foreign Language 
Education Conference I in March 
1993 in W ashing ton , D .C . 
Members o f  TCC’s team were, 
Ms. Deborah Edson, assistant d i­
vision chair o f  foreign languages 
at the Virginia Beach campus; 
Ms. Kathleen O 'C onnor, assis­
tant professor o f English/foreign 
language at the Chesapeake cam­
pus: and Dr. Terry Jones, divi­
sion chair o f humanities and so­
cial sciences at the Portsmouth 
campus.
The conference provided in ­
struction in such areas as foreign 
language across the curriculum, 
achieving proficiency in lan­
guages. foreign language educa­
tion for technical and occupa­
tional program s, testing and 
placement issues and faculty de­
velopment programs.
Unique to this project is the
' V
assignm ent o f a  mentor, who is 
an expert in the field o f foreign 
language education, to each par­
tic ip a t in g  c o lle g e . Dr. Fe 
Brittain, chair o f  the foreign lan­
g u ag es  departm en t a t P im a 
Com munity College in Tucson. 
Arizona, is assigned to Tidewater 
Community College. Dr. Brittain 
w ill v isit TCC in August to 
m eet w ith TCC president. Dr. 
L an y  W hitworth, administrators 
and faculty members to discuss 
the im plem entation o f  T C C 's 
goals for the year.
T C C ’s  three goals are the tol- 
low ing: to provide training in 
teaching-for-proficiency-outcomcs 
for full-time and part-time foreign 
language faculty members; to de­
v e lo p  c o n sis ten t curricu lum  
guidelines for foreign language 
instruction throughout the co l­
lege; and to expand foreign lan­
guage offerings.
Faculty  training will occur in 
A u g u st, 1993, and January , 
1994. W ork will begin on cu r­
riculum guides in the fall. TCC 's 
foreign language offerings for fall 
in c lu d e  S p a n ish , F re n c h , 
pJ2firm an, Japanese and Russian..
1 The college also offers English as 
I a  Second Language courses at ' 
each campus. - —
— - In October, the TCC team will 
a ttend  the N ational Foreign 
Language Education Conference 
II in San Antonio. Tx„ to learn 
additional ways to improve for­
eign  language  education  at 
Tidewater Community College.
For m ore information about 
foreign languages and other inter­
national activities at TCC. cail 
me a t 547-9271, ext. 218: or 
Kathleen O ’Connor at 547-9271. 
ext. 247.
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O ctober 13,1994
7000 C ollege  D rive 
P o rtsm o u th , V irginia 23703
D ear D r. W hitw orth;
T he  V irginia C om m unity  C o llege  System  is p leased  to  e n d o rse  y o u r  1994 
p ro p o sa l fo r a  G roup  Projects A b ro ad  p rog ram  w hich  w o u ld  en ab le  15 h um an itie s  a n d  
social science faculty  from  across the  s ta te  to participate in  a  five  w eek  p ro jec t to 
M exico. Judging  from  the success o f y o u r  1993 w ork  w ith  the  C zech  a n d  Slovak 
R epublics (sim ilar in  s tru c tu re  to the  p ro g ram  being p roposed ), the  M exico effort 
sh o u ld  b e  highly  beneficial as w ell.
T he System  Office apprecia tes y o u r  leadersh ip  in  this e n d e a v o r  as it  w ill p ro v id e  
u se fu l learn ing  experiences to  an  excellen t cross section o f V CCS facu lty  across the  
sta te . W e are  ever cogn izan t o f the  in te rd ep en d en t w o rld  in  w h ich  com m unity  college 
g ra d u a te s  w ill have to function, a n d  fu lly  recognize th a t the  p ro p o se d  e ffo rt w ill 
p ro v id e  pertinen t instruction  to  the  facu lty  w ho w ill teach th o se  s tu d en ts .
Best w ishes fo r securing  fu n d in g  a n d  for ano ther successful p ro je c t
Sincerely,
"Anne-M arie M cC artan  
Vice C hancellor, A cadem ic  Services 
& Research
.804-225-2117. FAX 804-786-3785, TD D  804-371-8504  
A n Equal Employment Opportunity/Affirmative Action Employer
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TIDEWATER 
COMMUNITY COLLEGE
ADMINISTRATIVE o f f ic e s
October 20, 1994
Fulbright-H ays Group Projects Abroad 
Center fo r International Education 
U .S . D epartm ent o f Education 
400 M aryland Avenue, S.W .
W ashington, D .C . 20202-4725
A s Acting Dean o f  Instruction a t Tidewater Community College, Director o f  the 
C ollege’s International Programs and a  form er chair o f  its International Education Task Force, 
I am pleased to write you in support o f  the Group Projects Abroad project planned by the 
College fo r faculty from throughout the Virginia Community College System.
Tidew ater Community College has a  strong track record in international education, 
including three successful faculty and curriculum development seminars which internationalized 
75 courses at this college. The modules from  these seminars have been used at a  wide variety 
o f com m unity colleges throughout the Virginia Community College System and the nation. The 
College has taken a leadership role, first in the state-wide community college Project 
International Emphasis and currently in the development and expansion o f  the Virginia 
C onsortiunrfo r International Education.
In  1993 the College conducted a  successful Group Projects Abroad in the Czech and 
Slovak Republics. We bring to this proposal the experience gained from that project as well as 
our o ther experiences in international education.
I assure you this project has the full administrative support o f Tidewater Community 
College and that we will see that it is a most successful venture.
Sincerely,
Mary Ruth Clowdsley 
Acting Dean, Instructional and 
Student Services
Adminisoarive Offices 
7000 College Drive 
Portsmouth, VA 23703 
804-484-2121 
VTDD 483-5154
Chesapeake Campus 
142aCedar Road 
Chesapeake, VA 23320 
804-549-5100 
VTDD 549-5101
252 MannerLlo Avenue 
Norfolk. VA 23510 
804-483-9414 
VTDD: 683-2705
Norfolk C ento Portsmouth Campus 
7000 College Drive 
Portsmouth, VA 23703 
804-484-212! 
VTDD. 483-5154
tramo t /
Virginia Beach Campvs 
1700 College Crescent 
Virginia Bear*. VA 23456 
804-427-7100 
VTDD 430-1401
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UNIVERSIDAD AUTONOMA DE YUCATAN
UNLOAD DE C1ENC1AS SOCIALES 
• CF.NTRO DE INVESTICACIONES RECIONALES "DR. HIDEYO NOGUCHI"
October 18. 1994
Dr. JUrgan Buchenau
Director, Faculty Excursion Project. Mexico 
Tidewater Community College 
Box 3077 
Wingate College 
Wingate, N.C. 28174 
UNITED 8TAT88
Fax 704-233-8192 
Deer JOrgen:
This letter is to confirm our invitation to receive your group of 
about fifteen community college faculty members plue yourself at 
our MArida, Yucatan, campus. We believe you have a great sched­
ule of activities already set up; and we hope that the week you 
plan to stay with us can be ae productive for you as the remain­
der of your trip.
We have an exciting week of events planned for your group. The 
following is the tentatively planned schedule of activities:
July 18 Noon: Arrival in MArlda.
Afternoon: Greeting of group by University faculty.
Ouided City Tour.
July 19 Morning: Presentation and discussion with faculty-- 
YueatAn'a Indigenous Population.
Afternoon: Discussions with faculty and community 
lsadera--Lend, Labor, and the Environment.
July 20 All day: Trip to OpichAn or other Maya village.
Discussion with community leaders.
July 21 Morning: Presentation and discussion with faculty-- 
NAFTA in Yucatin.
Yueatdn in Regional and National Politics.
Afternoon: Discussion with eyawitnessea-- 
Tha Zapatista Rebellion.
July 22 All day; Trip to Uxroal.
Guided Tour: Maya Civilization in the Classic Age.
   /« o  C7 » " ' '  tci_  ' 9 9 1 2 3 .2 6 -1 4  FAX / 99 > 2 8 -2 5 -5 7
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UNIVERSIDAD AUTONOMA DE YUCATAN
UN1DAD DE CIENC1AS SOCIALES 
CENTRO DE INVESTIGACIONES RECIONALES "DR. HIDEYO NOGUCHI"
J u l y  23 T r a v e l  t o  CancOn by  b u s .
5-hour stop In Chichdn ItzA with guided tour:
Maya Civilization after the Toitec Invasion.
July 24 Morning: Guided City Tour— *"A Tale of Two Cities; 
Cancdn the resort and Cancdn the town.”
Afternoon: Discussion with community laadera-- 
Tourlam and Development.
July 25 Morning: Concluding group discussion.
A f te r n o o n :  R e tu r n  f l i g h t  t o  Me x i c o  C i t y .
We very much hope that you can receive funding from the Fulbright 
Foundation fpr this excursion. We also hope that this visit will 
be the beginning of a long-term faculty exchange program between 
the l/niveraidad AutOnoma de YucatAn and Tidewater Community 
College.
We look forward to seeing all of you in July!
S I  B C E X 5 L X
I
1
DR. UJ 
COORD CARRILLO O.C.S. ALEJANDRAPSOFESOR-
LA QUINTANILLA 
tJ .C .S .
CALLE 54 NUM. 478 X 55 Y 57 MERIDA YUC C 0 O'" :?? ■'c.
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October 13, 1994
Barbara Kudelman 
Tidewater Community College 
7000 College Drive 
Portsmuth, VA 23703
Dear Dr. Kudelman:
The Augsburg College Center fo r  Global Education, located in Cuernavaca, Mexico, 
i s  delighted to  have the  opportunity of hosting a group of scholars from 
Tidewater Community College, scheduled in la te  Oune ana early July, 1995.
The Center fo r Global Education s ta f f  team in Cuernavaca has reviewed the 
ten ta tive  program proposed fo r the seminar and offers our assurances that we will 
be able to meet these program requests .
He are pleased to  be inv ited  to  p a rtic ip a te  In th is  Innovative faculty 
development program, and we look forward to developing an on-going relationship 
with the community colleges of V irginia.
S i n c e r e l y ,
Don Christensen
D irector, Programs fo r Educators 
Center for Global Education
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TH E DUKE -  UNIVERSITY OF NORTH CAROLINA  
PROGRAM IN LATIN AMERICAN STUDIES
Cnivtrtlty o f North Carolina 
IK  Hamilton Hall 
Campui Box 1205 
Ottp«l HOI, NC 27J99-320J 
(919) 966-1484 FAX 96K)39I
Duke CmwrsHy 
2114 Camput Drivt 
B<n 90254
Durham. NC 27708-0254 
(919) 681-3980 FAX 681-7966
O ctober 14 , 1994
Dr. Barbara Nudelman 
T id ew ater Community C o lleg e  
Portsm outh Campus 
7000 C o lle g e  D rive  
Portsmouth VA 23703
Dear Dr. Nudelman:
T h is  i s  t o  l e t  you know how much I en joyed  giving my presentation 
t o  your f a c u lt y  a t  th e  L a tin  America Seminar h e ld  in  May. I  am 
p le a s e d  t o  know t h a t  th e  group has begun d is c u s s in g  th e  c r e a tio n  o f  
an in t e r d is c ip l in a r y  cou rse  w ith  L a tin  American c o n te n t. The id ea  
o f  a lan gu age co u rse  (Spanish  or P o r tu g u e se ) , e s p e c ia l ly  fo r  th e  
f a c u l t y ,  i s  t r u ly  e x c i t in g .
I t  seem s t o  me th a t  th e  l o g i c a l  n e x t  s te p  would be to  take some o f  
th e  sem inar p a r t ic ip a n ts  from th e  V ir g in ia  community C o lleg e  to  
M exico. I  f u l l y  endorse your p ro p o sa l t o  th e  "F ulbright Group 
P r o je c t s  Abroad'* and I  b e l ie v e  th a t  th e  group would p r o f it  g r e a t ly  
from such  an e x p e r ie n c e .
I  w ish  you th e  b e s t  o f  lu ck  on th e  p r o je c t ,  
c a l l  md i f  I  can be o f  h e lp .
Best Regards,
P le a s e  f e e l  f r e e  to
Sharon M ujlea  
O utreach D ir e c to r
■
■
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W I N G A T E
C O L L E G E
Jiirgen Buchenau
Division of Social Sciences
Box 3077
Wingate College
Wingate, N.C. 28174
TO WHOM IT MAY CONCERN
Dear Madam or Sir: October 11, 1994
I am delighted to endorse your proposal for a five-week 
collaborative faculty study and research trip to Mexico from 
June 25 to July 29, 1994. The proposed trip will do much to 
help expose community college faculty throughout Virginia to 
what has become the United States1 most important neighbor.
As a historian of Mexico and U.S.-Mexican relations at a 
small liberal-arts college, I have long felt the need for 
more hands-on international experience for teachers of the 
social sciences in both two- and four-year institutions of 
higher learning. In my opinion, this issue is of particular 
importance for community-college faculty: while teachers at 
four-year institutions often have the teaching loads, com­
pensation, and research support conducive for furthering 
their education, two-year college faculty have few such 
opportunities. As Mexico becomes more important to all of us 
in the era of the North American Pree Trade Agreement, such 
opportunities are crucial indeed.
I feel especially good about the balanced programming pre­
sentee! in the proposal. The trip, and the two planned pre­
departure seminars, should go a long way acquainting the 
participants with Mexico's history, society, culture, eco­
nomy and geography. Participants will have the opportunity 
to meet Mexicans from many walks of life, social strata, and 
regions. The fact that two universities in Mexico have 
already volunteered to receive the group gives this proposal 
additional strength. The trip will not only have short-term 
benefits, including a greater understanding of Mexico and 
the completion of individual research assignments: long-term 
results such as a faculty exchange program could also accrue 
from this initial contact with two Mexican institutions.
I will be happy to serve as program director for this trip. 
Please let me know if I can be of further assistance to you.
Sincerely
h  Buchenau 
tant Professor
D i v i s i o n  o f  S o c i a l  S c i e n c e s
w V i c - • ■ \  i 291-J ■’OJ-233-SOOO _’0* i-2??-‘3l92
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SEMINAR PARTICIPANT QUESTIONNAIRE
Second Session — March 1995 — Washington, D.C. Area 
Activity 1 — Mexican History 
Presenter: Dr. Jurgen Buchenau
The purpose o f this activity is to acquire information on the 19th and 20th century history 
of Mexico.
Instructions: To the right o f  each statement are numbers 1, 2 , and 3. Please circle the 
appropriate number that best describes your reaction:
Scale: 1 - strongly agree
2 - agree
3 - disagree
Strongly Agree Agree
Knowledge/Skill of Presenter
1. Possessed good organization skill
2. Possessed considerable knowledge
3. Answered questions effectively
4. Used scheduled time effectively
C ontent o f Session
1. Provided an useful overview o f  Mexican 
history
2. Linked events to places we will visit in 
a useful way
3. Provided an understanding o f the historical 
context of recent events
M aterials and Equipm ent
1. Made useful suggestions about readings I 
can pursue
2. Suggested artifacts and curricular 
materials I should obtain in Mexico
2
2
2
2
2
2
2
Disagree
3
3
3
3
3
3
3
2
2
3
3
Please elaborate on your views about the seminar and make suggestions 
for the next session on the back of this sheet.
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Appendix G
Interview Questions
Leadership and M anagem ent
1. Are statements indicating a commitment to  internationalization present in the 
mission and goal documents o f your institution?
2. Do planning documents at your institution incorporate some mention or dimension 
o f internationalization?
3. Are policies supportive o f  internationalization present at TCC, and if so, how are 
these implemented?
4. Has your institution engaged in strategic planning for the establishing, 
strengthening, and operating o f international programs?
5. Have adequate funds been allocated to support internationalization o f your 
institution?
6. How do senior administrators communicate their support o f and interest in 
internationalization?
How are support and interest in internationalization communicated by faculty?
Resources
1. Are there funds available for the development o f  faculty competence in areas 
related to international education such as faculty exchange opportunities and 
support o f research emphasizing international topics? If  so, how are these funds 
generated?
2. Are incentives and rewards (such as access to funds to initiate or cany out new 
programs, funds for travel grants to  conduct research, and funds to  attend 
conferences) available to  faculty members wishing to enhance their international 
competence?
Program  Activities
Indicate the program activities related to international education that are in place at your
institution: (Interviewer will hold up a card for each o f the following)
  Foreign students
  English as a Second Language Program
  Foreign Languages
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
  Foreign scholars
  Development Cooperation (agreements with foreign countries who need the kinds
o f  technological expertise available at the community college)
  Academically-driven programs (curriculum reform, interdisciplinary course
offerings)
  Area and thematic studies
  Public service
  Study abroad
  Other (please specify)
Organization
Describe the communication among the various components o f the international education 
program at your institution.
Do individuals at your institution participate in any professional organizations, 
committees, or consortia that are involved in international education?
Your college has one central office with university-wide responsibilities in place as 
opposed to having multiple offices addressing different components o f  international 
programs and activities. Is this office central o r peripheral to the main operations o f  your 
institution?
How would you describe the prevailing attitude within your institution toward the idea o f 
internationalization? (Probe: Is the college supportive o f the idea o f internationalizing 
within existing structures?)
External Environment
What factors in the external environment have helped form a rationale for 
internationalization to occur at your college?
Probes:
___________the presence of an increasingly interdependent world as manifested through
events outside the college, the Commonwealth, and the nation and the need to acquaint 
students and faculty with these changes.
___________stakeholder demands (both students, citizens o f the Commonwealth, donor
agencies, and many others) which involve requests for internationalization o f  the 
curriculum (student stakeholders) and individuals requesting information, education, and 
services by the college to assist them to understand and to live and work in a rapidly 
changing world.
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What, if any, personal benefits have you realized from your active role in the 
internationalizing experience at your institution?
What, if  any, benefits do you feel that your college has received from its interest in 
internationalization?
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Appendix H
Quantitative Interviewee Responses
Question ______________________________ Yes_______No
1. Are statements indicating a 10 0
commitment to  internationalization
present in the mission and goal 
documents o f  your institution?
2. Do planning documents at your 10 0
institution incorporate some
mention or dimension o f 
internationalization?
3. Are policies supportive o f  11 0
internationalization present at your
institution?
4. Has your institution engaged in 11 0
strategic planning for the
establishing, strengthening, and 
operating o f  international 
programs?
5. Have adequate funds been 9 2
allocated to  support
internationalization o f your 
institution?
6. Are there funds available for the 11 0
development o f  faculty
competence in areas related to 
international education?
7. Are incentives and rewards 11 0
available to  faculty members
wishing to enhance their 
international competence?
8. Do individuals at your institution 11 0
participate in any professional
organizations, committees, or 
consortia that are involved in 
international education?
Undecided
1
1
0
0
0
0
0
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